ED 110 627

AUTHOR
TITLE

INSTITUTION

PUB DATE
NOTE

EDRS PRICE
DESCRIPTORS

ABSTRACT

DOCUMENT RESUME

CE 004 401

Clarke, Dennis; And Others

Competency Based Vocational Teacher Education; An
Annotated Bibliography.

Georgia Univ., Athens. Div. of Vocational
Education.

Dec 74

98p.; Best copy available

MF-$0.76 HC-$4.43 Plus Postage

*Annotated Bibliographies; Performance Based
Education; *Performance Based Teacher Education;
Publications; *Resource Guides; *Teacher Education;
*Yocational Education; Vocational Education
Teachers

The annotated bibliography on competency-based

teacher education was compiled as part of an effort to prepare
guidelines for the Division of Vocational Education at the University
of Georgia. The bibliography consists of 298 annotations and an
updated section of 33 additional entries annotating publications
received after the original document was completed. Each annotation
lists the autkor, title, publisher, and a brief description of the
document. Also cited are the ED numbers if the publication is
available from ERIC. (BP)

sk o ok ok ook ook i o oo o o o kel ol o oo o ook o ok oo i o i o ok sk o ol ok o ik o oo e ok o e ok e ok ok ok ok
Documents acquired by ERIC include many informal unpublisbed
materials not available from other sources. ERIC makes every effort
to obtain the best copy available. nevertheless, items of marginal
reproducibility are often encountered and this affects the quality

via the BRIC Document Reproduction Service (EDRS). EDRS is not

responsible for the guality of the original document. Reproductions

supplied by EDRS are the best that can be made from the original.

*
*
*
¥x
* of the microfiche and hardcopy reproductions ERIC makes available
*
*
*
*

¢ 3ok 3 ok ek o 3ok 3 3 o o o8 ok o ke ok 8ol ok ok ok ook ok 3 ok 3k ok A o o ok o o ook ok e ook ko ok o ek ok ok ke ko ok ok kK ok

x
x
x
x
x
x
x
x
x

LT
T




| OMPETENCY
QgASED

bCATlONAL
,EACHER

AN ANNOTATED BIBLIOGRAPHY§
DECEMBER 1974 |

BEST COPY AVAILABLE

A1 01975

Division of Vocational Education
College of Education
University of Georgis, Athans, Ga.

G, . &
qp"’i_‘v, of o , A .




f » OMPETENCY
‘ '“.f’,j_OCATIONAL

An ANNTATED BIBLIOGRAPHY:

DECEMBER 1974

BY: o

. Dennis Clarke
Ellen Daniel
Harmon Fowler
Eleanor Rhabe
John Scott
Margaret Singleton




dgrassnn a b LG e e

PURPOSE OF THE CENTER

The Vocational Education Materials Center functions
within the Division of Vocational Education, University
of Georgia. This Center operates under grants from the
U. S. Office of Education, and the Georgia State Department
of Education with the support of the College of Education.
The Cehter is comprehensive in its commitment and approach
to the development and dissemination of materials in the
broad field of Career and Vocational Education.

The Purpose of the Ceénter is to increase the
capability of Georgia's delivery system for Career and

Vocational Education. Specifically, the Center is committed
to:

l. Develop materials to assist in the implementation
of proposed curricula and to enhance the teaching
of Career and Vocational Educatior.

2. Conduct and report curriculum research related
to Career and Vocational Education.

3. Provide a production and dissemination center for
Career and Vocational Education materials.,

George L. O'Kelley, Jr.

Vocational Education Materials
Center

628 Aderhold Hall

University of Georgia

Athens, Georgiz 30602
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Preface {

This annotated bibliography on competency based teacher
education was compiled by the staff and research assistants of
the Division of Vocational Education, University of Georgia,
who were studying competency based teacher education in our ;
effort to prepare guidelines for the Division. It is published
in the hope that it will aid other researchers, teacher educators,
state department personnel, and other change agents in assessing
the current state of publications in the field of competency
based teacher education. An update section has been added to
the bibliography annotating publications received after the
original document was compiled,

This is a selective bibliography. Hundreds of publications
were read, but only those believed by the staff to be relevant
were included.

The Division of Vocational Education is indebted to the
staff and research assistants who annotated the bibliography on
their own time,

Harmon R. Fowler

Coordinator, CBTE
Division of Vocational Education
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Annotated Bibliography

Academy Theatre, Atlanta, GA: Atlanta Public Schools, GA: Clark
College, Atlanta, GA. Commitment, Creativity, Challenge: We
Are All Learning Together in the Process. Bethesda, MD: ERIC
Document Reproduction Service, ED 065 479, 1972.

This document describes a competency-based teacher education
program rfor students interested in the performing arts and other
diseciplines. The program enabled ten students to take classes

2t the theater and at the college and to work during afternoons

as Urban Corps Interns in supervised classes in elementary schools.
Evaluation of the program indicated that "the competence of any
teacher in any discipline for any age level can be greaLTy in-
creased by an awareness of the use of dramatic technique.®

Adelsnn, Marvin. Professional Corpetence Core: An Interd1301p11narv
CurvwcuTum for Undergraduates -- Evaluation Package. Fine
?@pogv. " Bethesda, MD: ERLC Document Reproduction Se fVJ005

ED 072 764, 1972.

This evaluative report describes the creative, problem-solving
curriculum for undergraduates at UCLA. The program isc designed
Tor those students whose aims are action-oriented and who intend
2o enter graduate-professional training. The program is designed
To help students obtain competencies as decision makers and
affectuators. Some of the key components of the report include
ﬁha vrogram objectives, a model of the curriculum and explenotion
7 its implementation, behavioral objectives for the instructional
prorram, and evaluation information.

Alkin, Marvin C. and Klein, Stephen P. Accountability Defined:
ialuaf ing Teachers for Outcome Accountability. Bethesda,

Wi BRLC Document Reproduction Service, ED 068 495, 1972.

‘-"‘j“

Thq two part report discusses traditional and exemplary mcthods
nf evaluating teacher effectiveness and education program oc-
countability. Part I describes three types of educational oc--
conntability; goal, program and outcome, and outlines thrce
e;emplary accountability schemes. Part II suggests that trodl-
Linnal %teacher evaluation methods are not adequate, indicoting
thnt *ﬂ' nriacipalts judgments are usually too subjective. vhile
whandnegized tests of pupll performance do not relats to the
wrozren’ 3 objectives., Student performance on relevant measuiron
.3 szcommended as the primary basis for a teacher evaluation g
“em, Two potentially effective systems of teacher cvaluation
arz discussed in detail.
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Allen, David. "Performance Goal: in Technic#i T.ducation: The
Instructional Level Concer.." America: '-cational Journal,
48 (April, 1973), 64-5. '

This article states that werfrormance g+cl.. must be based on
occupational analysis con=isting of ¢t'... steps: a task in-
ventory, review of the task iaventory iir’ings, and the estab-
lishment of instructional iLasks and leveis., It is recommended
that an advisory committe~ be utilizedl Lo determine baseline
data for establishing instructional lzvels. Three levels of
instruction are presented {ur performonce goals: (1) level
one is concerned with the utiadent's ability to follow direc-
tions, (2) level two is concerned with the student's ability
to call up information praviously learne”, and (3) level three
prepares the student to firce a new p-ohim. An outline iden-

tifying the three levels I instruct.on is included for clari-
fication.

Allen, Dwight W. and Mackin, Robert A. "Toward a Redefinition of
;eacher Education." Educational Technology, 10 (February, 1970),
H5-T70.

In this article the authors condemn the present teacher education
system for "quietly muddling along, unchanged and unaware" of the
massive technological and social changes of the past decade in
American society. Several reasons for the need for restructuring
the Teacher education field and several suggestions for accom-
vlishing the task are given. The prediction is made fthat unless
the educators recognize the need for change and begin implcmenting
“he change process, it will be forced upon them by persons

outside the field. The performance-based Model Elementary Teacher
Fducation Program funded by the U.S. Office of Education is citced
as an example of increasing federal influence in promoting change.

Alschuler, Alfred S. and Ivey, Allen. "The Human Side of Competency-
Based Education." Educational Technology, 12 (November, 1972),

53-55.

The article states that research points out a lack of any
relationship hetween grades and life success. The authors are
concerned that instructional objectives be created that decfine
relevant human competence. The authors stress the importance of
a psychological education for the student in order for him to
have a more satisfying adult life.

Andrews, Theodore E. "Atlanta or Atlantis? PBTE and State Imple-
mentation." Journal of Teacher Education, 24 (Fall, 1973),
232-T.
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The author discusses the various approaches used by different
. states toward implementing performance-hasel teacher education
i programs, and compares the approaches to "travelers" -- some

. well aware of their destinations and others not so sure. The
.author implies that some states arec totally committed to PBTE
while other states have totally rejected it. Problems relating
to structure and individuality are discussed.

Andrews, Theodore E. "Certification Issues in Competency-Bascd Tecacher
Education." Educational Technology, 12 (November, 1972), 13-5.

This article briefly discusses the issues surrounding competency-
hased teacher certification. A distinction is made betwecn the
two, often confused, terms of certification issues and tcacher
cducation issues. The author concludes that certification issues
revolve arcund the state's authorization to certify (license)
professional personnel employed in the public schools and that
teacher ecducation questions involve problems about how to prepare
n person to be gqualified to obtain the certificate (license).
Cormmetency-based certification is defined as certification vhere
“spacific objective criteria are used as standards of measvre.”

A general discussion of the national movement toward certiiicntion
bas~2d on competency performance is given.

Andrews, Theodore EF. Manchester Interview: Competency-Based Teacher
Bducation Certification. Bethesda, MD: LRIC Document Reproduction
Service, ED 063 275, 1972.

The fictitious dialogue between three educators in the ycar 1980
reoviews the present course and future alternatives of competcency-
hased teacher education and certification. Teaching centers
located regionally within the state are the only sources of
5eacher training. In these centers all teachers are part of the
¢linical approach to the preparation of teachers. Kcy toplcs
discussed in the interview include (1) competency-based teacher
cducation, (2) teaching centers, (3) moving teacher education out |
of universities and colleges, (l4) staff requirements for CBTE |
programs, (5) new roles for state departments of education,

(5) mechanics of a proposed competency-based teacher cducation
program, and (7) problems of the new program and intended results.

:
1
|

.
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Andreyka, Robert E. and Shirley, Del. Foundations for Vocational
Teacher Education Curricula. Bethesda, MD: ERIC Documenc
Reproduction Service, ED 070 871, 1972.

This paper reviews the background research for, and discucres
' the developmental foundations of, the performance~based tcocher
D - education project at the Center for Vocational and Techniceal
Education at Ohio State University. A general discussion of
Phase I and Phase II is given.
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Annual Southern Regicnal Research Conference in Agricultural
Education Pro-ecedings. (21st Mississippi State University,
July 25-27, 1972). Befthesda, MD* ERIC Document Reproduction
Service, ED 072 294, 1972.

This document reports on the proceedings of a 3-day meeting of
the Southern Regional Research Conference in Agricultural

: Education devoted to research implications of performance-based
.- teacher education. Some of the presentation titles include

: the following: (1) "Utilizing Agricultural Industry in
Determing Performance Objectives," (2) "Performance-Based
Teacher in Perspective," (3) "Implications of a Core Curriculum
for Agriculture on Performance-Based Teacher Education," and

(4) "Implementing Performance-Based Teacher Education Programs."

Atwood, June C. "Performance Goals in Home Economics: Learning
Comes Out In the Open." American Vocational Journal, 48
(Aoril, 1973), 55-6.

This article describes the identification of, and writing of,
performance goals in child care services, one area of Home
;. Economics Education. The author maintains that performance
goals must be based on analysis that reveals the skills nccded.
the equipment to be operated, and the tools and materials to
i~ bz used. She points out that the most valid source for
information upon which to base performance goals is dlrect
observatior of people in an occupation. A format for writing
performance goals 1s suggested and the sharing of these goals
vith students is encouraged. A prototype in the performance
element to "assist teacher with a nursery school activity" is
included.

Aubertine, Horace E. The Evolution of Performance-Based Teacher
Education Programs. Bethesda, MD: ERIC Document Reproduction
Service, BED 079 274, 1973.

Tnis paper presents a discussion of a systematic approach to
educational theory and practice as it applies to PBTE. Approxi-
mation models, as used in physical science, are discussed and an
analogy for a teacher education model having set, pacing, and
closure as its main components is developed. It is claimed that
*his model will increase the probability of a greater number of
"positive teachable moments." A generation of PBTE since the
early 1960's is given. The author also emphasizes the importance
of formative evaluation procedures within a program.

Bailey, Gerald Douglass. The C/PBTE Module Laboratory: Creating,
Storing, and Utilizing Competency/Performance-Based Units of
Instruction. Bethesda, MD: ERIC Document Reproduction Service,

ED 081 719, 1972.
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This is a paper presented to the Association of Teacher Educators.
Bailey emphasizes the importance of physical facilities for a
C/PBTE program. According to the author, substructures needed

in a C/PBTE Module Laboratory include: (1) Competency/Module
Catalogue Index, (2) Creation Center/Module Bank, (3) Video-
taping Station, (4) Videotape Playback Station, (5) Independent
Study Carrels, (6) Multiple Activity Room, (7) Work Tables,

(8) Pre-Post Assessment Station, and (9) Planning and Counseling
Station.

Banks, Jane M. '"Measuring the Immeasurables: Performance Goals for
the Affective Domain." American Vocational Journal, 48 (April,
1973), 36-7.

The author outlines the nzed for performance goals in the
affective domain and suggests several resources that would be
useful in writing them. Some sample affective performance
goals are given. A 1list of action verbs for affective ob-
Jectives is given and two (instructor's opinion or observation)
rating scales are presented to shew how attainment of an affec~
tive objective can be evaluated.

Benedict, Paul L. A Process for Becoming a Teacher. Bethesda,
MD: ERIC Document Rzproduciion Service, ED 079 239, 1973.

This paper provides a description of a secondary teacher education
program based on four assumptions: a) learning is accomplished
through the individual; b) learning is a personal concern; c)
learning occurs through exploration and experimentation; and

d) learning is a blend of experiences, hopes and ideas. The
orogram focuses on: (1) the development of the participant in
relation to his own society's purposes in secondary education;
(2) the participant as a teacher and human being; (3) his
relationship with his students; (4) the nature of the learning
process; and (5) the nature and ccntent of his major field of
study. Mechanics of the program are explained. The program
vias by RHAM High School and the Secondary Education Department
at Eastern Connecticut State College.

Best, Gilmary. Validating Performance Models for Re-educating
Certified Urban Teachers in Multicultural Dimensions. Final
Repors. Bethesda, MD: ERIC Document Repbroduction Service,
¥D 072 162, 1972.

This study describes performance models for teacher education
programs ifor retraining experienced teachers in multicultural
urban societles. The mcdels developed were based upon (1)
the concept that colleges and instructors should adapt their
progress to individual students; (2) critiques of the whole
system of education given by multi-ethnic students, and (3)
interviews with talented scholars having various racial and
ethnic backgrounds. The following topics are discussed:

1. Language Aspects of Culture, 2. Motivational Patterns

10
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Rooted in Culture, 3. Culture Impacted Learning Style, 4. Time
Orientation, 5. Patterns of Family Relationships, 6. Cultural
Sexual Agpects, 7. Folklore, and 8. Special Rites and Customs.
Models were validated on the basis of applicability, imple-
mentability, and cultural acceptability.

Bezzi, Ruth and Bezzi, D. R. Initiating A Performance-Based Teacher
Education Program. Bethesda, MD: ERLC Document Reproduction
Service, ED 072 032, 1972,

In this document the authors propose a performance-based, field-
centered, individualized and systematic elementary teacher
education program. Modules are used as the primary mode of
instruction. Modules are used as the primary mode of instruction.
Modules were developed for the major components of the language
arts program. The utilization of the field centered approach

1s discussed and the need for total involvement of educators

at various levels 1s stressed.

Blau, Guitta and Fall, Charles. "Teacher Competency and the Pro-
fession." Paper prepared for State T.E.P.S. Commission, State
University of New York at Buffalo, February, 1969, (Mimeographed).

This paper attempts to develop a concept of the teaching process
That will fit the demands of education in modern times and suggests
ratterns of cndeavor that professional organizations should under-
take. Topics of interest included are: (a) 2imensions of

modern life having implications for educational change, (b) cri-
teria upon which an educational program should be based, (c) impli-
cations for the development of concepts of teacher competency,

(4) an analysis of present approaches to development of competency
models of teaching, (e) a "competency constellation model," and

() whav a professional organization must be doing. The "com-
petency constellation model", which emphasizes the domains of
doing, being, and knowing, is illustrated. A bibliography is
jincluded.

3org, Walter R. "Protocols: Competency-Based Teacher Education
Modules." Educational Technology, 13 (October, 1973), 17-20.

This article describes the development, implementation and
evaluation ol six protocol modules, each dealing with an important
concept related to teacher language by the Utah State University
Protocol Project Staff. Protocol modules deal with conecepts
considered to be basic to teaching and help the learner to
understand these concepts and relate them t» classroom practice.
According to the author, evaluation results indicate that students
Tavor protocol modules and regard them as superior to conven-
filonal educational courses in terms of quality of the educational
content, relevance and interest level.

i N

11
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Boyd, Dorothy L. "Competency-Based Teacher Education.™ Kappa
Delta Pi RECORD, 9 (April, 1973), 120-3.

This article presents a brief overview of certain advantages

- of competency-based teacher education. The advantages identified
are: (1) behavioral statements of course objectives provide
students with a better understanding of the program as a whole

- and the eXxpectations held for them; (2) the performance-based
program is individualized and personalized; (3) college professors
work cooperatively to analyze tasks and to order self-directed
activities for students; (4) minimum criteria for students are
defined; and (5) independent study module use 1is encouraged.

Bradley, Ruth; Kallenbach, Warren; Kinney, Lucien; Owens, Viola M.3
and Vashington, Eva. Measuring Teacher Competence: I.esearch
Backgrounds and Current Practicing. Bethesda, MD: ERIC
Document Reproduction Service, ED 040 152, 1967.

In this document the authors discuss the problem of measuring
teacher competence and demonstrate the need for a ciear definition
. of the concept. A definition of t2acher competence is provided
which identi.ies six teacher roles on the basis of the group of
individuals with whom the teacher works. An instruement developed
at the University of Hawaii, using the California definition as
a base, is discussed. An annotatzd bibliography is provided,
as well as a detailed taxonomy of teacher roles derived from
the California definition.

Breit, Frank and Butts, David P. A Comparison of the Effectiveness
0f An Inservice Program and A Preservice Prograin in Devel.ping
Certain Teaching Competencies. Bethesda, MD: ERIC Document
Reproduction Service, 8D 028 069, 1968.

This report describes an experimental study conductedr with pre-
service and in-service elementary teachers vhich was designed to
effect their knowledge of the processes of science and change

* their instructionel decision behavior. It was concluded that
pre-service and in-service teachers who experience a similar
instructional program show some similar changes and some con-
4trasting behavior changes, particularly in the affective domain.
In-service students showed a change in attitude toward the
program itself while pre-service participants showed an attitude
change toward concepts related to the methods of the new curriculum
under study.

Broudy, Harry S. A Critique of Performance-Based Teacher Education.
Bethesda, MD:  LRIC Document Reproduction Serwvice, ED 063 274,
. 1972.

This critique is concerned with three hasic assumptions underlying
a performance-based teacher education program. These assumptions




P P oate CERL L mp

Page 8

are: (1) that teaching is the sum of performances into which 1t

is analyzed, (2) the number and character of the performance can

vary according to the program, and (3) the criterion for the

end product of teacher training is demonstrated competency in the

training performances. Broudy refutes these basic assumptions

and points out that PBTE will probably prepare persons capable

of only didactic teaching, He recommends that alternative needs

should be considered in producing teachers who can utilize theory
" to solve educational problems.

Brown, Jerry L. and Okey, James R. Identifying and Classifying
Competencies for Performance-Based Teacher Training. Bethesda,
MD: ERLC Document Reproduction Service, ED 076 565, 1973.

In this document the principle that competency-based teacher
training programs should be based on performance objectives,
sequenced according to the needs and interests of learners

and according to instructional considerations, is used by the
investigator as a basis for study. A classification system
used to generate teaching competencies for teachers of varying
jevels of skill and experience is discussed. The results of a
study involving pre- and in-service teachers, principals,
superintendents, and teacher trainers is reported concerning their
classification of a set of competencies according to the time
they should be learned in a teacher's career.

Brown, Jerry L. and Okey, James R. "A Performance Approach to Teacher
Education." Viewpéints, 49 (Inly, 1973), 53-61.

In this article the authors present their views of the advantages
and disadvantages of PBTE. They discuss the selection and
statement of performance outcomes. The authors state that
evaluation should be done throughout the program so that the
student may move on or recycle through the program. They
maintain that a single form of assessment should not be used

but forms should be varied depending upon the outcome(s)

being assessed.

Burdin, Joel L. "Scenario on Teacher Centers in the 1990°s."
Journal of Teacher Education, 25 (Spring, 1974), 40-3.

This article presents a look into the future ~-- the 1990's —-

with direct examination of the status of the educational process.

An imaginative account of the profession is presented. "Professional
Jevelopment Centers (PDC's)" are thoroughly, however imaginatively,
described.

Burdin, Joel L. and Mathieson, Mcira B. "A Review c¢f the Research
on Performance-Based Teacher Education." Educational Technology,
12 (November, 1972), &i--6.

141
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This article pulls togethar and annotates 15 research studies con-
cerning PBTE and "competency' that are recorded through ERIC and
two annotated bibliographie3. The attnor suggests that if the
reader expands this bibliography he should use the descriptors --
teacher education, perfcrmance criteria, educational accountability.
evaluation criteria, perforwance factors. and academic achievement.
Instructions are given fovr vsing the ERIC descriptors.

Burdin, Joel L. and Reagan, Margiret, eds. Performance-Based Certi-
cation of School Personncl. Bethesda, MD: ERIC Document
'POddCo'OH Service, ED 3G 152, 1973.
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document is a report of the proceedings of a 1970 Miami Beach
s Session for na’ionzl leaders in teacher education to
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verformance-~-based education. Part IITI considers the
pﬁrformance criteria will have on teacher certification.
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The Individualized, Competency-Based System of Tecacher
9* Vleber State College. Bethesda, MD: ERIC Document
n Service, ED 063 276, 1972.

i.s documant presents an overview of the background, change agents,
yesure and operation of the individualized performance-bosed
2] eiucation at Weber State College. The structure and
':”.‘"auion of "WILXITS" is described. An evaluation of the
uvorgram is included indicating 2 number of favorable outcomes.
,o-raral observations drawn from this report were that students
ware learning more, that there is a friendlier more ccoperative
student-Pfaculty relationship, and both students and faculty ave
107king harder. The program received the distinguished achieve-
man% awsrd for 1971 from the AACTE.

Sruce; O'Neil, Julia; and Welsch, Kay. "A Humanized Moclel
Commuter Managed Instructional System." Educational
mology, 12 (November, 1972), 31-6.

states that educators see computer technology as
relieve budget pressures. Mastery modules should ke
ized so that a student's record of achieved ohjecetives
.-mplllled by variety. thoroughness, and relevancc.
lement in the use of computer is the prevention of
feeling that he is being machine directed. Pecvc
rantiated staff who work together are of utmost
to the success of the system. The authors feel that
1t oif a good computer instructional system the stvlent
bo denunanized but will exhibit freedom that comer ©i"h
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Burns, Richard W. "Achievement Testing In Competency-Based Education."

Educational Technology, 12 (November, 1972), 39-42.

This article examines the role achievement testing plays in
compesency or performance-based learning. One interesting hy-
pothesis presented is that tests are as much, if not more, a
measure of the instructional process or methods of learning as
of information learned. Criterion Referenced Tests (CRT) and
- Horm Referenced Tests (NRT) are discussed and compared. One
subject discussed at length is "what does testing measure."
lide-range achievement tests are advocated as effective

et en

predictors of past and future learning because they reflect the
total instructional process.
Burrs, Richard Y. "Behavioral Objectives for Competency-Based Educa-

tion." Educational Techrology, 12 (November, 1972), 22-5.
This article states that it is the specifications of behaviors
“rat give leverage to the competency-Lased movement. Rurns
defines a terminal behavioral objective (TBO) as "specific,
erxpnrzssed “rom the learner's point of view, and behaviorally

- oriented.” He states that objectives are useful for (1) public
vzcord, (2) communicating to learner what he should be able
to do, {2, helping to select appropriate instructional activ ties,

- and (M) hzilping select valid evaluation activities. The auihor
‘ndizates that while objectives are not the answer for 2all
snings th2y do have many values.

Buen:, Richard ". and Kligstedt, Joe Lars. Competency-Based Education:

An Totroduction Engleyood Cliffs, MJj: Educational Technology
3licasions, l973

™is ook is composed of nineteen articles (by various authors)
»riginally printed in the November, 1972, issue of Educational
Tcebnology Magazine. A few of the issues discussed concerning
cﬂ§5étev5§—based education (CBE) are: (a) philosophical bhacis
. 283, ‘%) psychological implications of CBE, (c) competency-
“a524 learning, (&) empatay comcetence, (e) behavioral objectives
~-~r B3I, {f) learning modules for CBE, (g) curriculum design,
") achievement testing in CBE, (i) Ce”ulxlcat70n issues, (3)
-~eradisation issues, (k) relating communications technology to
7%, {1) human side of CBE, (m) CBE and the open vlassroom, and
71) implications for urban children. There are other issues ncit
‘stzd ner2. A review of research on performance-based teacher
caeasion is included.
Bye=- . TAward . "Accountability's Offspring." American Vocational

Journal, 43 (April, 1973), 24-5.

i3 articlc summarizes what the author considers some of the

»11ls of our present educational system and the demand for

-

15
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: accountability. Byers states that there is almost universal

. agreement that education must e made increasingly more relevant,

. more personalized and more rel.able in respect to students! needs.
& case is made for the establishment of performance goals and

. instructional systems as a means of improving education. A number
of significant developments attributed to instructional systems
and performance goals are suggested.

Byram, Claudia A. "Competency-Based Education: How Competent?"
Educational Technology, 13 (October, 1973), 38-9.

This article describes (CBE) Competency-Based Education as

a special kind of individualized system. The author states that
one omission being made in many competency-based education models
i3 She failure to include diagnostic processes. In CBE, the
diagnosis could be carried out by the learner, the advisor, or
Zoth. It is suggested that diagnostic instruments could be built
inso the system to provide feedback information regarding success
or faillure to reach prescribed level of mastery and the recasons
why,

Cady, Lillian V. and Allen, Wendell C. '"Preparing Teachers To
¥Meat Change: One State's Approach." Educational Technology,
10 (February. 1970), T71-2.

This artic ex o esses the authors' concern that education and
"unnu_ al personnel have not been in step with our changing
oeciety. fGonte muorary society requires new approaches to tezcher
3*ﬂoa"a, ion as well as additional objectives. Four ideas on
“encher prenaration which emerged from the Washington State
”ﬂﬁcher Education Advisory Committec are presented. These ideas
1?3 ar S0 have potential for constructive and positive changes
r education and increase the probability that teachers
etter prepared to meet the challenges of change in our
A description of Washington State's new standards
personnel is included.

lj‘ r
= U‘ )

CanTis1ld, Albext A., ed. Competencies for Allied Health Instructors.
Bothesda, MD: ERIC Document ReprocC :tion Service, ED 07U 25¢,
1972.

ncument describes a project conducted which resulted in

2wzlopment of a structure of competencies related to

notive Laculty performance in the field of allied health.

ronort includes (1) statements of general program goals;

competency area definitions; and (3) competency statements
for “he areas of instruction, curriculum development and

- slanning, education, administration and supervision, research
cormunity health concepts, and speciality theory and skillc.
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Carruth, James W. "North Carolina Moves Toward Competency-Based
Media Preparation Programs," Audioyisual Instruction, 18 (May,
1973)3 33""40 )

This article describes the requirement for certification of
media personnel in North Carolina beginning in 1972. Sixty-
Tour competencies were ldentified and confirmed for the under-
sraduate (basic) level and at the graduate (advanced) level.

Carsiens, James C. "Performance Goals on Faculty Evaluation: Steal
This Tool." American Vocational Association, 48 (April, 1973),
77-9.

This article suggests that the performance goal is an important
~;omponent of faculty evaluation. A’ 'sample faculty evaluation
~erformance goal patterned after the model presented in Writing
’,._ovnancc Goals: Strategy and Prototype, developed by the
renser o Vocatvional and Technical qucatlon, is described. It

s suggessed that the performance goal usedé in faculty evaluation
2728 us one sted closer toward accountability.
Casz 3tudy of 2Zerformance-Based Field Oriented Education at the
piversiut 5% Vasnington, 1967-72. Bethesda, MD: ERLC Docurant
- ..3D7roduct. on Service, ED 075 420, 1972.
This repors contains the detailed results of a Y-year pregrem
Lreading %o th2 developneno of performance-~based flGlO oriecnted
“2ncaer 2 zation a2t the Unlversity of Washington. The hictorical
Corelonment of the present program is aescrlbeo from its oxigin
n% several programs. Analysis of program design over the pact
Toue years resulted in a planning design that is based on a
~aneostua’ and a managemenc domain. Four basic approaches are
“oing impiomented: (1) the development and field testing of a
nwisens mada2l based on 1earning modules designed to preparc interns
Tn» elemensary schools in the inner city; (2) the development of
~ progression of teaching tasks in a system design for a
roavslanens f121é experience for a two year veriod; (3) the develop-
2t and fi214d testing of periormance objectives, tasks, and
mactice; and (E) continuation of the field testing of a monage- ;
%t mo”2l based on a coalition of university, school dictrict, }

»vofessiona. association and student representatives. Appendices
2 mEa2in Information on program standards, reports, formats, ond
~~eformmnnee criteria rating scales.

. Cha,.. Shirizy A.; rFinch, Curtis R.; and Speiss, Jeffrey M. Volidation

’ Tn°ﬂ*nn "du aflon Curricula. Bethesda, MD: ERIC Docume;p

. 2nrani2tion Sarvice, ED 07C 869, 1972.

™1is paser describes the developmental efforts being conductoed
15 Lhe Center for Vocational and Technical Education to produce
~anformance-oriented modules of instruction that can be used

17
ERIC
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by teacher educators to prepare yocational teachers and coordina-
tors. Project constraints, including time limit, money available
personnel resources, and the environment in which the modules
iere developed and tested, are presented. A discussion of vali-
dation procedures 1s included. Validation procedures include
establishing content validity, face validity and construct
ralidity.

Clark, Christopher. "Now That You Have a Teacher Center, What Are
You Going to Put into It?" Journal of Teacher Education, 25
(Spring, 1974), 46-8.

This article reports on a project of the Program on Teacher
Tffectivensss at the Sanford Center for Research and Development

‘n Teachinz (SCRDT). Teacher training products were identified

~arl descriptions were placed in computer information storage.

s . and Hamilton, James B. Cooperative Development,

Jlavi, France
27 Wnecation2l Teacher mducatlon Modules. Bethesda, MD: LERILC
uostment Revroduction Service, ED 070 870, 1972.

'“is article describes the development of vocational teacher
~Ancation modules by the teams involved in the "Cooperative
ar,loome:: of Professional Education Curricula Project" sponcored
z7 She Cnnter for Vocational and Technical Education. A detailed
i~.cussicgn of the components of a module., including title nero,
.ﬁfoduCCLfn, verformance objectives, resource materials,

>Znle supnlznent’, and their development is included.

Clant, Paul A.; G
“rrform A
"rl..,.)"lo.) D

43

, Charles; and Lindeman, Robert. Development of
-Based Teacher Education Curriculum Final Report.
ERIC Document Reproduction Service, ED 079 203,

Vo)

ce
2=
N

Tnis is 2 project report of Mulligan College PBTE and gives thkn

s%onales for and the development of their program. Curriculum-
us il fov SGCO“daPy and elementary teachers are given. Includced
"5 oon 2voination of the program.

fie~s, Ambrose A, and Ochoa, Anna. Evaluation of a Performance-Rosed
Zvnegron in Teacher Education: Recommendaiions for Implemencaji:on.

< ,n=2eda, @0: BRLIC Document Reproduction Service, ED 05( 0L{,

es an experimental model for a performovce-

2acher education program. Background daio,
cs, and step~by~step develooment of the

ibed in detail. The stalf of the model ficld-bhascd

am iuen ified and trained cooperating teachers in threo

iR




types of schools =~ urban, suburban, and intercity. A pass-

fail system of grading was implemented. Detailed recommendations
for program improvement are included as well as lists of sample
performance objectives and evaluative criteria.

Collins, James F. "The Making of a Teaching Center." Journal of
Teacher Education, 25 (Spring, 1974), 13-20.

This author discusses certain identified considerations for persons
contemplating the development of a teaching center. The issues
identified and discussed are: (1) purpose and function; (2)
clientele; (3) program; (4) financing; and (5) governance.
?<amnles, under each of these topics or issues, are presented.

Ceren "case studies" of teaching centers in operation in the

Un*ted States are presented, including descriptions of the
location, clientele, program, etc. of the centers.

Compzensy-Based Professional Education in Home Economics: Selected

feomozezncies and Criterla. Washington, DC:  American Home
Tiionomics Lssociation, 1974.

This nublication was developed in a national workshop held in
Fawruary, 1974, The rationale, background of, and a model for
:n31nﬂnnu¢4¢on are given. The competencies and criteria are

;iven for preprofessional education and for professional improvement
fvo 4~baccolaureate).

» "red S.; Neuhauser, Charlotte L.; and Richey, Rita C. A Working

V}dal of: A Comnetency-Based Teacher Education System. Detwoi%,
Vayne State University, Department of Vocational

“ﬂd Aoolied Arts Education, 1972.

This booklet describes a systems approach to teacher education
vhich utilizes the tenets of competency-based instruction
cé2vzloped and implemented at Wayne State University. The

?n1lcuing are discussed in some detail: (1) background data

nn vhe 71T Systems; (2) the instructional system consisting of

75 »wwe-22vrtification competencies with 264 performance objectives,
nnzAdc assccsment, delivery system and evaluation; and (3)
reagensnt “nfovmation system consisting of seven subsystems --
~rmimsions, class scheduling, faculty load, instruction managcment,

in%ern teaching and follow-up subsystem. Models for two VAL
=3 jncluded.

and Richey, Rita C. Two VAE Systems Models: A Modc]
Vmoetenﬁv—B"sod Instructional System: The VAE Accovni-
7 lodzl. Comostency-3ased Teacher Education Series No. 2.
i, 1d:  afLC Document Reproduction Service, ED 076 THo,
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Oreyer, James M. A Pe formance Curriculum for Teacher Educatlon.
"orhesda. iD: ERLC Document Reproduction Service, ED 030 %90,
')of”/

Tondnw, Jemes M,; Jones, Howard L.; and Weber, Wilford A. '"Speeifring
Ta~chor Commetencies." Journal of Teacher Educatilon, 28 (Spring.
1273) 17 /3

Page 15

This is the first of a series of booklets which describe the
competency-based teacher education program developed by the :
vocational and applied arts education staff at Wayne State. :
Kay facets of the program presented are instructional systems
and accountabllity, The booklet i1s divided into two parts.
Part I presents the model of the program. This includes system
2lemznts such as competencies, performance objectives, needs
Assessment, delivery systems, and evaluation. Part II presents
an qcoounuabllity model designed to facilitate the implementa-
tion of an instructional system.

R s R

Cook, Gordon M. Why Competency-Based Teacher Education? Bethesda, B
MD: ERIC Document Reproduction Service, ED 0704 030, 1973.

ol

5 papexr reviews the competency-based teacher education move-- §
ment (CBT“) Key topics discussed irclude the definition of “
F?”J, basic elements and characteristics of CBTE including K

ﬂilvxovat'znd Instruction, personalization of instruction, £
u,uﬂen i 7olvement, effecuive management systems and a ficld- s
boned approach.  Several criticisms of CBTE are presented in '
addition o a rationale for moving to CBTE.

Coonar, James M A Guide Lo Model Elementary Teacher Education
»ogram. 3athesda, MD: ERIC Document Reproduction Service,

Y55 6“5, 1969,

i

™is 60OU%?nt describes the model elementary teacher education .
weogran 2% She University of Massachusetts. The program is on B
ﬂ““ﬁmjk “P institutionalize change through thorough analysis of ;
aruentional roles, talks, structure and objectives. The model ;
NG ﬂﬂs;rn@d, organized, and managed according to systems
~~lysis and emphasizes such concepts as differentiated starl?i
“ﬁ?:qole oty and exit points, and commitment to continuous
~izablon. The model program was one of nine such models funded
b7 the U,0, 0ffice of Education.

R

“Mis sneze~n emphasizes the need for teacher educators to identify
‘o gneelfle skills needed for effectlve teaching and desipgn them
‘M50 a perlfrrmance-based Instructional program of teacher

enarasian. Several advantages of a performance-hased teacher
LS ion Hvogram are mentioned. Outlines of Stanford Univerasitvig

“nnmal am ]l foreign language performance curriculums and of the

~

sonenio Oop Cwo particular skills are included.
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The authors discuss four major issues related to specifying
teacher competencies: (1) the bases (philosophical, empirical,
and practitioner); (2) the kinds of competencies (knowledge,
performance and consequence); (3) the personnel involved; and
(4) the processes used in specifying the competencies. The
prediction is made that difficulties can be overcome "by careful
planning and effective communication among all involved."

Conroy, William G., Jr. "The Synthesized Behavioral Objective."
Educa®%ional Technology, 13 (October, 1973), 29-32.

This article states that %there is little systematic use of
hehavioral objectives in American education. Four possible
reasons for thls state of affairs are given. The article
leserihes a minor development in the form of specifying
~wvnthesized behavioral objectives which might play a role in
mnWing hehavioral objectives easier to use. The synthesized
“n2hg7ioral objective (SYNCB) is a record or form for comminica-
dng a varliety of alternatives, within a specified behavioral
“tjective, An example of a SYNOB is included. The use of the
03 in ipstructional management and evaluation is described.
"Arantages of SYNOB's are also described.

Cnr=an, Myron N. '"Testing the Occupational Competency of T & T
Tonchers, ! American Vocational Journal, 48 (January, 1973).
1N5-T.

“"is article describes the Vocational Occupational Competency
“.s3%ing Prozram as an introductory rationale for competency
asing on 2 naticnal level. Occupational competency examina-
5Tmag are desicned to test the level of skill and technical
raiiledge of the candidate in his particular occupational field.
“ime uses ore described for occupational competency examination
“n%a. The results of the pilot phase for this national project
~7n o also reported.

2,

Cot=z3", Calvin J.3; Bennett, James G.; Cameron, Valter A.; Chasc,

shiviey A, Molnar, Marilyn J.; Wilson, Roger J. Model Curricula

“y7 Wocational and Technical Teacher Education: Report No. I.
-2 'nrmanes reauirements for Teachers. Final Report. PBetheesda,
W1 HuiC Yocument Reproduction Service, ED 059 355, 1971.

“hls document deseribes the first phase of a project initiated
Lo develop, demonstrate, and test curricula for the preparation
ond n-service education of vocational and technical teacherc,
" %his phase 237 performance elements were identified by vsing
“he analysis technique, and common, mixed, and unique elements
-r2r2 identified by a task force representing seven vocational
s2ornilee arcas. An additional 30 performance elements were
Aensifled and 147 performance elements were verified through

2 naslonal critical incident study. Performance oriented general
nyjectives were written for 226 of the performance elements.

& major conclusion was that a large body of common performance




elements exist for all vocational service areas.

Cotrs1ll, Calvin J.; Chase, Shirley A.; and lMolnar, Marilyn J. Model
Curricula for Vocational and Technical Teacher Education: Repovrt
Mo. I¥. A Founda.lon for Performance-Based Instruction, Final
Report. Bethesda, MD: ERIC Document Reproduction Servicec,
ED 067 509, 1972.

This document describes 390 performance requirements to be used

as guidelines in the development of performance-based core curric-—
ulums for in-school laboratory teachers and cooperative secondary
program teacher-coordinators in vocational and technical education.
“hese performance requirements are analyzed and classified into

1 three part system. Sample performance-based educational objectives
are provided as guides for vocational teachers to develop spccifilc
»equlred performance objectives for their respective situations.
“ncluded is a summary report of the proceeding of the 4th national
weacher education seminar which prov:.ded feedback information

on the project.

Cotrell, Calvin J. "Innovative Programs in Teacher Education." Summary
of a presentation to the staff workshop of the Bureau of Vocational
and Technical Education, Pennsylvaniz Department of Education at
Carlisle, Pennsylvania, 14 December, 1972.

Tis paper presents an overview of the esteblishment of a pilot
2ffort in verformance-based vocational tecacher education in
Pannsylvania, A 21 item list of the features of performance-
Yased voeational teacher education (PBVTE) is given. Also,. a
“igecussion of the in-service teacher education program being
>larned at Temple University and the pre-service program con-
“amnlated for the Eastern Reglon of Pennsylvania is given.

Cotr2ll, Calvin J.; Chase, Shirley A.; Molnar, Marilyn J. DModel
Cuwricnla for Vocational and Technical Teacher Education: Renort
). 5 Genegrel Objectives, Set TI. Bethesda, MD: ERIC Documen®t

. PIrounetion Service, ED 069 845, 1972.

Thls locument presents performance-oriented general objectives
Tor use in writing specific objectives for vocational and tech--
nieal teacher education curriculum. These objectlives are clacci-
“ind by major functions required of teachers and teacher coordi--
“15ors.  The last chapter discusses ways to use the general
ohjncZivzs. The functions are: (1) Program Planning, Develop:.-
mz1t, and Bvaluation; (2) Planning of Instruction; (3) Execution
7 Instrustion; (4) Evaluation of Instruction; (5) Managemont::
f5) Guidanze; (7) School-Community Reclations; (8) Student Voco-
“innal Owcanization; and (9) Coordination. A total of 384
“nacher competencies are identifled,
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Counselor Education: A Program in Functional Humanism. Bethesda,
MD: ERIC Document Reproduction Service, ED 075 422, 1972.

: This document describes a performance-based program of counselor
. education with special emphasis on counselor selection, training,
; and cvaluation. The counselor education program is humanistic
and is based on seven basic assumptions. Two of these key
assumptions are that: (1) the goal of counselor education is
growth rather than learning, and (2) the program focuses upon

T the person as an organic entity rather than as a receptacle for

v Llearning. Included in the appendices are course formats containing
: rnonrse objJjectives, methods of instruction, evaluation techniques,
and test materials.

. Cox, Richard C. "Confusion Between Norm-Referenced and Criterion- .
: “aferenced Measurement." Phi Delta Kappan, 55 (January, 1974), ;
¢ 218, ;
This article points out that many of the traditional measure-

ment princinlies have been developed for norm-referenced measure-
R ~2nt and are probably not applicable to criterion-referenced :
~2girement Methods of establishing reliability and validity :
7o hoth ,Jpes of tests are discussed. :

Cmpwi”mwd, Tnevy C. A Philosophy of Distributive Education, A Report
n"ﬂ*“ﬂﬂ“?ﬂf@ Steo_in the Research Project A Competency Patcovi

',l,«nn. " “nrr]culum Construction in Distributive Teacher
nx.‘ . uuesea, MD: ERLC Document Reproduction Service.

S iy Y2, 1967,

% voporit on a research project to initially establish a philo-
~mhy of disteibutive education consistent with the philoscphy
r —acational education, the goals of secondary education and
e ideals of American democracy. Contained in the 110 page
0% 45 o description of the research procedures, findings,
yihiln~ranhy, statistical data, the profile 1nouiry form oand
~ Llist of the agreed upon "beliefs.

Geeeemeed, Tmcy C. A Competency Pattern Approach ¢o Curriculum
fyasiTucsian dn n Distributive Teacher Educdcion. Final Repovi.
Rlauls] ﬁ. “v,neada, MD: ZAIC Document Reproduction Service,

Vi Ao “ha irst of five reporis describing a comprechensive
2" eni v doyelopment project of national scope unvolv'nr
- \5““ n. iisseibmtive education state superyisors. teachex
7T a7s, Seacher education personncl_ and distributiye
ssamtiapg A% ansny, supervisory, and management levels. Key
7 thez vroject were to determine (1) the basic beliefs
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concerning distributive education, (2) critical tasks of the
distributive education teacher coordinators (3) professional
competencies needed to perform these tasks, and (4) technical
compecencies needed by the teacher coordinator to develop worker
competencies. This volume includes a philosophy of distributive
education, critical tasks of the high school distributive educa-
tion teacher zoordinator, the professional and technical com-
petencies needed, and a cross tabulation of competencies needed
by selected distributive workers.

Crarford, Lucy €. A Compotency Pattern fpproach to Curriculum

|
el i

“Vomm p? T
srnniear, M.

COnstruction in Distributive Teacher Fducation. Final Report.

Volume T1L. Bethesda, MD: ERIC Document Reproductiorn Service,
EY 032 3384, 1967, )

This report contains the critical tasks, competencies needed
%o perfornm the tasks, and a cross tabulation of competencies
nn2ded by uorkers in selected categories of department and
mriety ctores. This volume is part of a comprehensive five--
wret peoject of national scope, involving many distributive
2mcation sfhate supervisors, teacher ccordinators, and teacher

rd, Lucy C. A Cowmpetency Pattern Approach to Curriculum
fonshruction in Di5%vioutive Tcacher Bducation. Final Renort.

w2 a0 . degnsclal MD: ERIC Document Reproduction Scrvice,
) uzZ2 Gwl. 1967.

This repo~t Ineivides the critical tasks, competencies neecded to
woelorm tha tasks, an d a cross tabulation of competencies

: 2nfed by smrkers in selected categories of food stores, scrvice
s5<%lons, ~nd wholesaling., This is vo‘u i¢ IIT of a five-part
ez of “.,xonal scope involving many distributive education
Tt ~uoer"lsors, teacher coordinators, and teacher educaticn
norsonnel.

Cr=riford, Lney 2. A Competency Pattern Aporoach to Curriculum

iy bistrlbutnv0 Teacher Education. T'inal ._Reoert.

resda, MD: LZRIC Documenf Reoroduction Service,
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The author of this brief article lists his “ten commandmen4s"
: in a competency~based educational program developer. The
: commandments reflect the ten most common mistakes made in
: CBTE planning,

: Crosby, J. Michael. "A Teacher Looks at Teaching Centers and
i Educational Reform." Jourral of Teacher Education, 25 (Spring,

: This article emphasized the need for several things to be done

5 in the educational system. These were: (a) re-examine the role

. of the schools and determine what they can and cannot do; (b)

: greatly increase the resources available to the educational

nrocess; (¢) make staff development programs much more relevant

-2 the mos® pressing problems of schools; and (d) place the

“racher and student "center stage" in the development, installation,
-1 evaluatlon of educational programs. Some elaboration on

“n2 last %wo items is given. Nine (item) recommendations are ~
siren for Ybonllding better centers" and for educational. pexrcsonnel '
nt ynran Cav2lopment, Wwo extracts from a task force report are

>r~3ented 0 nrovide a "profession-wide" teachers' view of

“3nehing centers,

~ e

Suerin, otin H. and Render

-t

, Gary F. ‘'Experimental Learning in
ryetoncv.-Tased Teacher Education Programs." Paper preseniod

3 5he O <oeney Based Tcacher Educetion Conference, Wayn»

Tt inie-rsity, Detrolit, Mlichizan, Moy, 1974, (Mimeogronhed).

Tris panen ourcests that L. a competoner-besed teacher edveantion
Cooerom, B0t area 97 inberersonal —mcletions must he emphosiced.
Jetwidun. owrofessors can begin to alleviate this problem hy
wronting o erntorimental mode of learning in thelr classrooms.

"o et mental learning 1s another form of simulation and involves
"o s farms of role playing. All of the activities require (1)
. “5Troulus 2vant or odbject, which (2) provokes or promotes

<
2qction hetween neople and the event or object, (3) a path-

2e
'sY ¢f rorpinicati
imal wnlling together of cxpariences and their relation to
G.nt o~ u2ilal ov school-relatad protloms. Two sources ave

7 oma Trx» o cllaining more information about experimental learning.

: Gynh=rh, Foederizk R

. and Gant, ltex» L. "The Delphi Technique: A
Tyl Trw 09N zcting Oplinlons in Teacher Education.™ Journal of
rarten TAnsasdon, 21 (Fall, 1970), 4i7-.25,

t
1
a
1
nted avtinle that discusses the "Delrnhd 1
3 |
X

T 75 s~ mnieavch-orle ‘

nshptaue’ Top eollecting opinfons and erriving at consensus. )

. f~2hors 07 e article explain the need for scientifically |

fomraeng e needs, desirves, and crinions of educational cliecntele |

# interas2d persons oubside of zducation for educationnl |

. Lesemen’ . The Dalpnl Techniaqlie replaces the round-table |

; “uessicn weshad of arrivine o0 ¢sngencus. It is a2 careflivily 3
T rxslpned L.oogramm of sequeatial interrogaztions, interspersed o
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with information and opinion feedback. An example survey conducted
at thé University of Virginia is outlined with detailed explanation.
of the procedure and results.

Daniel, Fred K. Performance-Based Teacher Certification: What Is It

and Why Do We Need It? Bethesda, MD: ERIC Document Reproduction
Service, ED 045 551, 1970.

This Gocument defines the concept of performance-based certification

and describes why we need it. The Florida approach for moving

toward performance-based teacher certification is outlined. Two ?
activities designed to encourage movement to performance-based
cersification include (1) development of broad teacher educatior
guidnllnﬁs for use in program design and development and (2) a plan
Zor 2esigring and disseminating performance-based modules fox us
in ongolng preservice and inservice programs. S

Dare;, Michacl C. "Three Stages in the Development of CBTE." DPhi Delto

N

W

“eman, 55 (January, 1974), 325-7. -

Tals arsicle comments on three older artiéles on competencey-baned
‘~ocher edncation bhat appeared in the Kappan. The author prosonts
e view that e2ach of these three articles represent a developaanial .
JS~ase of 2 CBTE program. The three phases are: (1) a main phose :
o the Llisting and specifying of the job competencles. (2) the phas
;»2n ong "e2ls pressure for statistically sign1f¢canu resuliss, ond
2) the rhase vhen one isolates problems and attempts to &evelon
.eesse, and not products, to solve recurrent problems. Pogerip-
37 ys of She “hrse phases are included with examples of cach.

=y, Tlagalle T., ed. A Performance-Based Undergraduatic Pror“ﬁm y Ton
Vo nmentlien of Teachers at Brooklyn College. Volume . L2t .e5da, -

VT oS ocument Reproduction Service, ED 076 513, 1971. =

.3 doziment pozsents an overview of a pexformance-bascd vndoxr-
r »adnate program for the education of tedchers at Brooklyn Collegs.
2 intooduction includes an overview, assumptions, goals, specia
L aasres 55 and desired outcomes. The sccond section of the »a DT
Tanami®

;.2 Tour course-level sequences of the program: cavly child
hen, c.ementary, middle schools, and secondary. A 12 iseam

..3%i9; paphy is included. Volume II contains, in a separatn
TL.mIrs, Lhe appendices which are position papers on various aspects
-7 She program,

gran
Tlt, M. Vere. ‘'"Peacher Centers: An International Concept.® Jeuwrnal.
~ Woacner Edueatlon, 25 (Spring, 1974), 37-9.
15 avticle »resents a comparison of teaching centers in the
1i%ad 3%0%23, Britain, and Japan. Teaching centers have been
- man%sed S0 £oster curriculum developn nt and inservice cdueot’ 01
T2 320%545h 22nters function by and for teachers on & vo=vﬂt9
;ntis . The Japanese centers have resulted from informal studly
~oeeles and are involved in practical work.
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Dodl., Norman R. "Selecting Competency Outcomes for Teacher Education."
Journal of Teacher Education, 24 (Fall, 1973), 194-9.

Thls article stresses the need for all who are concerned with
ucacher education programs to become involved in. selecting compe-
tencies according to teacher roles: and in having the,qompetencies
adequately validated within the preparation context. {The article
puvsues threé interrelated themes. They are: (1) ! competencie
are related to teaching functions by examining theﬂlanguage
compléxzities inherent in the definition of comﬁétency by providing
>xamplies and a summary description of the several bases for de-

: riving competencies"; (2) "the competen¢y selection process must

" be considered primarily as a political process and secondarily as.
i a research-based .scholar's choice"; and (3) "several major .competency
selection issues and problems are éexamined."

Doo11tt n, Lawrence W. "Harold's Report on the Lock Haven Expericnce:
. CBE Adventure."™ Phi Delta Kappan, 55 (January, 1974), 327-9.

Tmis artlicle describes the proceedings of a competency-based
zducasion JuP{ShOD as repoxrted by a. hypothetical individual named
Tarold. A xey topic discussed is the group process of writing
“Taitial Interim Inventory of Generic Competencies™ requ-rcd fox
srachers. The author states that a reformed teacher under this
seogean would be made up of five systems: attributes., cognition
S lls~-nsychiomotor, skills-—-cognitive, and skills-a foCuiV€¢

Drosic, Stan. #Tuwin Dimensions of Teacher Behavior Assessment
Contemnor: Xy Eiucation, 44 (Januvary, 1973), 142-6.

Tig article presents a discussion of two dimensions of teacher
yohavier, affceciiveness and competence. Effectiveness is defined
55 “producing the inten ed or expected result."” Fffectlvoness

hatha ¥
lesrner bchavnors. JCmcaccnce is defined as "having su-tﬁb1c c.?

. 1*Ticient skills, knowledge, experience, ete.; for some purpIse;
vroperiy qualifiz2d.?  Th2 ccmpetency dimension includes all teacher
hehaviors wiewed in Serms of a particular set of verformance
sviteria theoresizilly or eamplirically developed. A detailed
fiscussicn of fthese two dimensions 1s presented. Both approaches
5 Loachar~henavior assessnent have implications for teoacher-
seaind I

Druwmheller, Sidney J., ed. "Competency-Based Instructional Systcgs
~nd Hhe Human Pacilitators: Confessions of a Module Vriter.™
Fdueation2l Technolosy, 13 (April, 1973), 9-14.

This article identifies many of the weaknesses in the movement co
contrive and implement individualized instructional systems in
«Aucasion. Components of an instructiconal system which arc most
~1lnerable include: materials, management system, desjgno_u,
ymblishers, and learners. The article is divided into thrce
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narvs' (1Y an overview of the components of an instructional
sv3uem, {2) an overview of human decisions made during theé life
cyelé of an instruetional system which bear on its longevity;.
and (3) a discussion of the instructional system as a viable
instructional medium for the 1970's.

Drummond, William H. "The Méaning and Application of Performance
CPLu?P?a in Staff Development." Phi Delta Kappan, 52 (September,
19790 32-5. i - '

This article presents the view that systems. technology; applied
humanely, will promote fundamental changes needed for modern
ecduecation and staff development for our schools. Key top¢cs
discussed include: (1) a statement of beliefs .and values éon=
ceening the apolication of” technology to education, (2) a- set of
p";ﬁan1es for program developmeént, (3) institutional considerations..
ip %h2 use of performance criteria, (4) individual considerations
in Zhe anolication of perfo"mance ¢riteria for staff deveélopment,
ang 33 2 summary of the changes in teacher education which 1ob10111y
,“3119‘ rom ideas Presented..

DuBey, Rohert E,; Endly, Virginia I.; Roe, Betty D.; Tollett, Daniel J.
A Fepformance-Based Guide to Student Teaching. Danvill T11linois:
“nm interstate Printers & Publishers, Inc., 1972.°

his hook is designed to provide the student ‘teacher, the suvper-
*1sing seacher, and the university supervisor with a olanncd )
giide for the professidnal growth of the student teacher. Included
i1 th2 book are performance objectives for student teach*ng,
surcasied acr-v;ties methods for assessing the student teachers®
nraaress Soward stated objectives and evaluation devices for
r220rding progress.

Dzinkan, Chavrles D. and Esler, William K. "Structuring a Performance-
32323 Teacher %ducation Program in Science.' Science Education,
57 (fApril - June, 1973), 161-7. * ~

s author

this articT explain performance-~based teacher

s of
..12n%5icn in Serms of three ingrﬁdiepts. performance objectives,
nlharnate naths for ¢earning, and performance evaluation. Pecr-
~-vmones o3izetives are classified into Tive types: (1) Pnoulodgc,
f7.Y perfsrmance, (3) affective, (4) experience, and (5) conseguence..
\l4arnate Saths for learning are described for each type of
- jsesiy2 in terms of conditions of learning. Evaluations Tor
r~2m Syoe of performance-objectlve are also described. in
voonetlated perfo Lnance-based preparation program for science
Seachers 29 outlined with examples for meeting each type of
ohjeetive,
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Eastman, Leo E.; Pierce, Walter; and Seller, William. "Guidelines for
Transition from Traditional to Competency-Based Teacher Education."

{Mimeographed).

This manuscript identifies nine guidelines relevant to the tran-
sitlion from traditional to competency~based teacher education.
These gu*delines are derived from -experiences at Illinois State
in preservicé secondary teacher education after six years in a
CBTE. program. The guidelines are offered so that those antici-
pating a change to a self-paced competency-baséd program will be
aware of certain possible problems- from the outset of their
program development. The nine guidelines are: (1) There is no
such thing as instant change, (2) Build the new c¢ompetency-based
program on the strengths -of existing program, (3) Decide early
ihether your competency~based program will follow a self-paced
wDSu*ucfxonal :systems approach. oz if you will place students in
a classroom setting, (U4) If a systems approach is used, pbrepare

554f” and s udents through inservice work and orientation sessions.

“cr the new roles to which “hey must adapt, (5) Imnlementﬂt*on of
systems approach implies a form of differentiated staffvng

ich nust he accomnodated, (5) Accommodation must bé madé within
me. Uni VCP:l*y system, for evaluation of staff involved in the

: tency--tased system, (7, Upiver31ty administrat_on staff and
saryices must be involved eavly where appropriate, (8) A seli-
aced cnﬂnotaﬂﬂv-ba ed program using a systems approach will need

L’!

smeeial racord-keeping devices, and (9) Deéecide who will be coordi=

12502 of the total program. A six item bibliography is included.

5icnel Cempetencies. The Awrlculuu”al Education Magazine, 1%
{Tonuary, 1972), 179-80.

: Tais article deals with the impact of Public Law 90576 on tcachers
& o7 7ocational agriculture. This mandate to offer vocational

: ~Mecation to persons of all ages in any location was acceptad

) a5 a2 chdliengz by the Alabama Vocational Agricultural Educqtlonal
: JToaran. As a first step, a survey was made of 271 teachers of

: innational agriculture to ascertain a mecasure of their perceitved

: iagtructional competency to teach high school students in each

: 2% six ozzypational clusters, An analysis of this survey made

S n0ss8ible tne planning of 2 series of in-service workshops and

: rraduatz credit courses. During the third year of the program

o 554 of all regularly emplioyed teachers had participated in thcse

: aobivleies. | These courses are to be offered on a regular basis

: 'm511l a mzjority of the tzzachers reach optimum competency level.

: qum,d Cliffsrd H, M"Competency-Based Teacher Education: A Critigue.®

o"hemvo ary Education, 44 (January, 1973), 188-91.

is arvicle summarizes some of the criticisms and problems which
n he generalized to include all competency-based instruction.
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Some major criticisms are: (1) competencies do not meet the
xpectauions of logical criteria, (2) competencies are all too o
fraquently measured by inappropriate means, (3) it is iumpossible :
uO specify and measure all the competencies. required for effective
teaczhers, (#) students often cannot progress through a program at
“hair own rate because of lack of materials or supporting services,.
(5) there is a tendency among competency programs to have short-
elreuited channels for feedback and change. Practical problems
usually enCOLntered in competency-based programs include: (1) :
Suﬁdbnto experience dlfflculty in adjusting to a sélf-imposed .
sohedule, (2) students experience difficulty in adjusting to the :
,aanﬂe of evaluation and grading from a norm-referenced model %o
W "”itmr*on-refereﬁced moGel, (3) insuructors sometimes react
vak*onally t£o a high rate of student Iallure, %) student in-
a511isy to gain proficiency from experiences outside the tradi- -
“‘c111 classroom, and (5) mediated materials have a relatively .
o ointerest ievel. Other problems fundamental to .competency e
Drograms are also d*bcussra. :

ifford H. "T°°°n010€V in a Proficiericy-Based Teacher o
on 2rogrom. ™ ducatwoﬂal Techn010¢y’ 13 (April, 1973). 62. ’
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education examines its potential; and identifies problems and
questlons. Five éssential elements are identified: (1) teaching
competencies to be demonstrated are. role derived, spécified in
performance terms., and made public; (2) assessment criteria are
connetencj-based, specify mastery lévels and are made public;
3) assessment requires performance as prime evidence and takes

student knowledge into account; (4) student progress depends on
ﬂenonstﬂated competencies, and (5) the instructional program
Pacilitates developmént and evaluation. of specific cdompetencies.
,u1“ac+c?istics and advantages of perfonmance-based ‘programs are
ntso deséribed.

Eilis, Elmer C. "Eleméntary Curriculum Design™for: the Future."
Edueatjonal Technology, 12 (November, 1972), 36-7.

TP?;C“Tum. The author sees a need for deflning and specifying
;hn joh thab needs to be done. He siates that before change 1
' ng methods takes place, thée teacher fist become dissatis-
his present teaching. He oapects the future &f clenan-
culum to be modularized instruction and za absence o
t5h00k methods. As a result, there will be effeochive
the future vho are adaptable, flexible; and lnoir 1.

Hw“'sb‘

::S‘ 0 £-

Comnstency~Based Educasion Develcpment Project,

o

vathasda, ¥MD: ERLIC Deccument Reproduction Sc;%iceb
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a project conducted at Western Kentucky
nc*rred with ascertaaning the effective-
orps program in developing and implemznting
teacher education in a teacher training progrom
are middle school teachers. Key purposcs of ‘he
(1) serve as a data-collection agency for a
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pziamey-based instruction, and (3) monitor the effcehive-
tho competency-basced instruction vrovided by the t ton
on faculfy. Evaluafion methods and results are preoent
cleaSing vhat interns vored a competency-based tcecher edu
.. PTOEDIMm. Apcc"caces devoted to measuring instruments,
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"n;"'M~1ua1 Mod2l for Teacher Education. Bethesda, MD: ERIC Iocument
RETR : Service, ED 074 066, 1970.

Aozunznt describes an experimental model for teacher cduce-

L Hwe University of Washington. The model is designed to

Sav72 as o Yralning laboratory for experienced teachers, pro-

e haral oad post-doctoral students,which will encourage them o
5

+ ~~mo lendership roles when they return to thelr home instvituvticon
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onal »roject, (2) assist the Teacher Corps faculty in Cevelop-

s,

.

v o R by

[




P
. .

Page 27

e

I

Emphases of the project include: (1) performance criteria, (2)

TRt 5

field-based programs, (3) improved relationship betwéen educational

“heory and classroom practice, and (4) more intensive classroom
experience. Charts describing the organization of the project.

ond the teaching competency model dre presented, along with tasks.
and criteria for classroom management.

rimental Teacher :Education Program, Case Study. Bethesda, MD: o
C Document Service, ED 074-062, 1972. -

e
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‘ This study grew out of a high school projéct which was a coopera-—
. tivé effort between the University of Northern Colorado and the
' 7 ver Public Schools.. Three magor areas in teacher preparation
re modified as a result of this study: (1) general education, .
\P) studens ceching, and (3) methods courses. 'The general .
2 me35lon requirements émphasizéd an interdisciplinary action; K
tha student teaching prosran took :students: into the field thei® A
Ze2stpan 2nd sophoimore yoors; and the methods courses Were rnnLaced '
e 2psfessional Year" in which students ‘prepared instructional
= 5201453 in their magov fveldo, which were ‘used to show prospec-
. T Uiz erptoyers inpstead of the tvadiuional college transcripty,
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2%, 55anley A, and Checkon Stephen. Issues in Measuring Teachei .-
“?“‘Dﬂce Tnor AlPective Eduoation. Bethesda, MD: ERIC Document ok
. .ToCozon Service, ED 065 558, 1972 — i
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cusses measupement for affective éducation within =
» education. The three main approaches UO afigctive: “
on as: (1) facilitation of emotional insighs aund

3 (2) facilitaticn of emotional éxperience; (3¥ ;
of emotion-modifyinv actions. Measurenment is ecchsi- -
51i6n to three dimensions for the assessment of b
ncy (nowledge, skills, and attitude). Identification is :
technical and process issues. ]
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5 several reviews and summaries on teacher
streug the importance of the Handbook of
The question about teacher effectiveness
it is to be an abttribute of the teacher in
g situation or whether to assume 1t is to he
results that come cut of a teaching LuU“"?ORa R
heen made on the former assumption. The {traiis 2
traits which are clo°elv associated wvtb toocheow !
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cooperation tend to be the chief causes of failure. Health,
-educational backgrourd, preparation, age -and knowledge of subJect
matter, -appear to be unimportant factors in terms of failure.
‘Ryan s study of teacher characteristics is perhaps the most
-extensive, This was based ‘on more than one hundred separate
research projécts condictéd in about 1700 schools involving

6000 teachers.

A Feasibility Study: for .a Comprehénsive Competency—BaSed Training

and Certification System for Child Care Personnel in the Common-
‘wealth of" Pennsylvania. Bethesda, MD: " ERIC Document Reproduction.
Service, ED 0727017F, ~I972.. -

This is: an annotated bibliography -containing 196 items dealing
~with components of a competency-based training and' certification.
:system for- teachers. serving children in day care programs in
Pennsylvania. Articles are arranged iinder the following organi-
zational topies: job. content. data; task :analysis; definition of
comnetencies, behavioral objectives; staffing patterns; assessment
instruments and procedures; certification and licensing; indivi- T
dualized 1earning modules; training designs; curriculum -dévelop= ‘
ment; fleld-based training, inteéernships; training techniques, i
chiid care program-descriptions; and other bibliographic sources.

Ferguson, Edward T. Emerging Teacher Eduéation Curricéular Models.
Leadership Training Series No. 33. Bethesda, MD: ERIC Document
Reproduction Service, ED 047 162, 1971

‘This 1s a Peport of the proceedings of thé Fourth Anhual National
Vonational-Technical Teacher Education seminar held in November ~ ]
of 1970. Contains presentations of over 20 hational leaders in 2
teacher education and some findings of a 3-year research projeet. ]
at "The Center" on performance-based model curriculums and core H:
concepts for organizing and providing professional offérings.

This seminar had three objectives: (1) to provide an understanding

-of thé performance-based core concept of a model Vo-Téch teacliér .
éducation curriculum, (2) to focus on an understanding of the -
administrator's role in implementing such a curriculum, and (3)
to foster an understanding of the teacher educator's role in
improving the curriculum.

FPinch, Curtis R. and Hamilton, James B. "Performance-Based Teacher
Educational Curricular: Implications for Programs." Paper
pr2sénted at the Seventh Annual National Vocational and Technical
Teacher Education Seminar, Dallas, Texas, 22-25 (October, 1.973).
(Mimeographed).

This paper deals with a number of key concerns about PBTE imple-
mentation. These include the characteristics of such a program
and the issues involved in its implementation. A great deal of
emphasls is being placed by PBTE on the ildentification, attainment
and assessment of teaching competencies, Comparing PBTE with a
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traditional program shows: (1) PBTE's focus on explicit teacher
competencies as opposed to general statements of achievement,

(2) the difference between the two- in terms of basic characteristics
such as explicatlon of competencies to be attalned, assessment
criteria and procedures, student orientation, and instruct*onal
intent. These difféerences are what make PBTE both an exciting

and controversial Tiovement.

N

Flandérs, Ned A. "“Basic Teaching Skills Derived from a Model of
Speaking .and Listening "  The Journal of Teacher Education,
24 (Spring, 1973), 24-37.

This article ‘begins with a "simple model of conversation,;" which.
1s then embellishéd and used to identify particular kinds of
sneaking-listening transitions. These transitions suggest basic

. tecaching skills associated with speaking and 1istening Four:
phases of activities are presented in a model of the critical
steps of listening, In all of these phases, the teacher is quite
self—conscious about maintaining a balance between ‘the completed
events and the anticipation of things to come. The teacher con
‘egta blish flexible patterns of intervention skills ‘and develop
tbf courage;. patience and convicétions necessary to use inter-
Jention wisely.

Flanders, Ned A. "The Changing Base of Performance-Based Teaching."
Pni Delta. Kaooan, 55 (January, 1974), 312~15

This article is concerned with the changes expected to occuvr
during the next decade or two in performance-based teaching.
Thvee problem areas in which considerable change can be e¥pected
deal with (1) measuring educational outcomes, (2) analyzing the
interactive patterns of teaching and (3) learning and inventing
more effecsive training procedures. Supposing that progress in
these three areas could surrass the expectations of their being
solved, the goals of PBTE would have to be changed or new
nriorities established. Dr. Flanders is concerned with the
7lexibility and adaptability of the current or proposed PBTE
p*onrams. Do they contain built-in modifications? Do thoey
consain procedures for selecting which old ideas will be discarded
in favor of new ideas that will come along? Do they have the
r2chanisms tc explore alternative teacher training methods for
learning the same skills? The answers to these questions should
be obtalned in order to assure that PBTE programs can be effective
now and in the future,

F]orida Vocational And Adult Teacher Education Guidelines. State of
wlorida. De2partment of Education. Division of Vocational,
Pechnical and Adult Education.

This pamphlet contains guidelines listing common competencies
needed by all vocational education students. Following the
identified and consolidated list of common competencies is

LS AR




Page 30

appended the specialized competencies required for employment
or furthér training in the ‘respective vocational éducation
program fields, The specialized program fields discussed are
as follows: Adult. General, Agricultural, Business and Office
'Occunations, Distributive, Diversified Cooperative, Health-
Occupations, Home Economics, Industrial Arts; Industrial and
Technical Educations.

5 Fraenkel, Jack R. Evaluatilon of National Cénter for Educational

X Research and Development/Teacher Corps. Competency-Based Education

e ‘Development. Pro ect, Bethesda, MD: ERIC Document Reproduction - -
A -Service, ED 065 s 1972.. , , 3

This- report describes a one-year -effort to incéorporate some
aspects: .of CBE into the course work of the teacher-training
interns involved in the program at San Franciscéo State College.
In a ‘three. hours-per-week -course, a number of changes. from the
traditional method of teacher~training were initiated:. The most
noticeable was the formation of cluster<development teams),
consis*ing of studeénts and staft. These ‘teams. worked: to. develop
: _ modules and clusters and to collect, store and organize the

w7 material necéssary for the implementation of these modules.

s Fritsehel, Arthur L. "Minimum Standards for Teacher Competence."
- illinols Education, 55 (April, 1967), 347-8.

Whrs crt}c1e points out that there are no generally agreed S
vpon minimum standards and that there will likely never be any -
agreement One fact is outstanding, however-~the changing role C
nf the teﬂcher. Based on this fact, Dr. Fristchel points out

four possible areas of minimum competency~ (1) the teacher's

role is fundamentally that of a director of learning,; (2) the IR
teacher should develop skills *= human relations in order to S
re20t the changing needs of our society-oriented programs, s
(3) the teacher should become an agent for change (these changes o
] should be observed in student behavior as well as in soclety), R
R end (1) the teacher must develop professional competency in.

. ‘ orAsyr to carry out the other three areas.

L I Y ST T PR
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Fibel, Tewls R. Review and Synthesis -of Literature on Occupational
p""Ana"atzl.on in the Community College. Bethesda, MD: "ERIC
Dcrument” Reproduction Service, ED 061 416, 1972.

R RN AR
P d
PR B O

Thls 1s an examinatlon of the role of community colleges in

i 'occuoational education in.terms of methods of operation and

Ll extent of offering. Included is information on entrance require- :
P menss, éurriculum, admihistration, and methods of instruection R
e in these community colleges. FRecommendations are made for

2 nceeded additional research. An extensive bibliography is included.
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‘Gay, Lorraine R. and Daniel, K. Fred. "hccreditation and Performance-
o Based Teacher Education." iducational Lechnolqu, 12 (November,
ki 1972), U45-50.

g In the article; a distinction is mace between state acereditation
' and state certification. Three level- of acecreditation (national;
: regiunal, state) are discussed:. Also discussed are three types

D of 'standards used in the cvaluation oi teacher education programs:
: input, process, and producu standards; and -various probléems and
issues in competency-based accreditation.

Gazzetta, Vincent C.. New York State. Certification by Competency.
Bethesda, MD: ERIC Doc e Reproducti ion Service, ED 07T# 511,
1972, : .

;o This paper discusseés teaal:: certificé~tion in New York State and
i how it. may be- improved. TJ'°fvposed is a competency-based, field-
¢ centered program to be est:)lishéd which states the .required

comoetencies, provides for thelr asSessment, establishes perfor-
. mance. standaras, and ‘allows for their modification. Also, suggested
S are thrée major changes in teacher certification policy -and

procedure: (1) each. preparatory program will evaluate individuals R

) ercdentials instead of thé Division of Teacher Education and SR

& . Certification, (2) ‘a. teacher with a. provisional certificate should U
; compnlete a masters degrée or 30 sémester hours 6f graduate stvdy o
i uishin § years, (3) periodic assessment of newly certified teachers. a
should be made.

Getz, Howard; Kennedy, Larry; Pierce, Walter; Edwards, Cliff; and
Chesebro, Pat. "From Traditional to Competency-Based Teacher
Edncation." ¥Phi Delta Kappan, 54 (January, 1973), 300-2.

“his article describes how Illinois State University has replaced

] ts traditional eight semesters of teacher training with self-

s oaced instructional packages. Desired teaching behaviors are

- specified in these packages, and a demonstration of proficiency

is needed for each competency before credit is given. Difficulties

‘hav2 arisen in scheduling and administering a series of cont.inuous

1na,ruﬂtiona1 sessions, maintaining and operating the microteaching
stations, supervising the testing centers, maintaining a surveillance

>J~tem to keep track of 1,976 students engaged in -some 80 ueparate

nackages ond supervising the maintenance of the library materials.

ALl in a11 ISU is pleased with the results of their new systom,

; Lt have ,ound the adjustment by staff and students to be slower

2 and more agonizing than they had expected.

L Giles, Frederic T. and Foster, Clirford D. Changing Teacher Education
-t in a Larpe Urban University. Bethesda, MD: ERIC Document Repro-
- dnction Service, ED 064 254, 1972.

This. document presents a discussion of the implementation of a
PBTZ program at thé University of Washington. Initial emphasis:
is on the conditions and processes necessary to bring about a

36 . A{“
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change in teacher education. The second section describes specific
PBTE programs at the University, with emphasis on the conceptual
and management domains of program development in teacher education.

Glenn, Ronald E. and True, Robert J. "Converting Craftsmanship into
gearnable‘Units." American Vocational Journal, 48 (April, 1973),
0-20 i

This article contends that although trade and industrial teachers
usudlly have strong backgrounds in the world of work and know how
to practice their particular trade, they still lack the abllity

to reduce types of jobs to discrete opérations that are teachable
and can be practiced in an educational situation. In short, they
have difficulty in writing clear, concise, and understandable
performance goals that will guide and direct the student's learning
ezperience. The authors offer encouragement by stating that h
¥ . . Writing performance goals is a technique that you can
master by following a few simple steps and practicing the concepts
developed." . '

Goldbas, Mervyn; Wheeler, Daniel; Hull, Ronald E.; and Bauman, Daniel.
Teacher. Performance: Do We Know What We Are Evaluating? Bethesda,
MD: ERLC Document Reproduction Service, ED 074 064, 1973.

This article discusses a study designed to provide teacher trainers
at State University College, Fredonia, New York, with information
concerning: (1) actual criteria by which student teachers were
being evaluated, and (2) an alternate process that would more
721idly measure the degree to which objectives in the field
experience program were obtained. Student Teacher Evaluation

forms of elementary education graduates were analyzed in terms

6f their relationship to marks, recommendations, and job success.
Tt was found that the Student Teacher Evaluation forms had little
external or internal validity.

Graham, Leah and Donahue, Larry. "CBTE Program: Fleld Component
D=velopment Process.™ Paper presented at American Educational
Research Association, April 29, 1974. (Mimeographed).

This paper describes a cooperative CBTE project between Michigan
State University and Lansing School District. Release time was
given to Lansing teachers to work with university personnel in an
offort to improve the performancz of teachers. The raper deseribes
£ho problems that were encountered and gives an evaluation of

the project.

Gricve, Mary Jane. "Utilizing Performance-Based Modules in Teacher
Education Programs." Paper presented at the Seventh Annual
Ma%sional Vocational and Technical Teacher Education Seminar,

Hotel Adolphus, Dallas, Texas, October 22-5, 1973. (Mimeographed).

This article discusses the general use of performance-based

. vl {




modules in teacher education programs. Some limitations and
‘benefits of the rise of and administration of self-paced materials
are offered. It describes the advantages of the learning
resource center -at Oregon State University.

Hafiz, M. Sharrif. Developing a Competeiicy-Based Elementary Teacher
Education Program at Norfolk State College Based on the Impli-—
cations -- Study of the Comprehensive Elementary Teacher Education
Models. Final Report. Vol. I. Bethesda, MD: ERIC Document -
Reproduction Service, ED G05 489, 1972. ¢

Thls report reviews the conclusion of a series of activities,
procedures, and conferences conducted by faculty at. Norfolk 3State.
College for the study of the Comprehensive Elementary Teachér
Education Models (CETEMS). Five major procedures are identified
and discussed as being used in the process of studying the
programs.

‘Halamandaris, P. G.‘and Loughton, A. John. "Empathy Competence: A
Search for New Direction in Canadian Teacher Education." Educa-
tional Technology, 12 (November, 1972), 20-2. '

Thls article discusses the use of observational techniques to
identify the aspect of "empathy competence" teaching performance.
Fmpathy competence was defined as "the ability of a teacher to
penuinely consider, as a first priority, the rights, feelings
°nd achicvements of the individual student, in all teaching
activities.™ It 1is suggested that Canadian teachar education
programs in the 1970's should show more interest in both empathy
zrmpetence and skill competence. One suggested way of achieving
s8112h competence 1s through a program of community involvement.
Thz article refers to the IMPACTE program at Brandon Universlty.

Halfin, Harold H. and Courtney, E. Wayne. Competencies of Vocational :
Teacher —- The Identification of the Common Professional Training }

!

|

1

‘.zmirersnss of Vocational Education Teachers. A study sponsoved
37 the Board of Regents of Wisconsin State Universities, May, 1970.

TMig stndy reports that the University of Wisconsin attempted to
identify common tralning needs of secondary teachers in vocational
cdnieation. Instruments containing 130 items were sent to 1590 ,
%72achere 1n ven states, and items were factor analyzed. Commonali- -
ties tend2d to verify that several elements could logically be .
o?fered in a common training effort. A 42 item bibliography

is given, and the instrument used is included in the appendix.

i

Hamachek, Don. "Characteristics of Good Teachers and Implications for j
Teacher Education." Phi Delta Kappan, 50 (February, 1969), 341-5. ‘
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This article points out that research has come up with four areas

of teacher personality and behavior that can be related to teacher
effectiveness: (1) personal characteristics, (2) instructional

procedures and interaction styles, (3) perceptions of self, and
‘(4) others. .After listing the characteristics of good teachers

based on several studies, thé author suggests that teacher educa-
tion include sensitivity training. )

Harbgck, Mary B. "The Student Will Appreciate Competently. . ." Educa=

tional Technology, 12 (November, 1972), 26-8.

This article discusses the difficult role in developing attitudes,
interests and appreciations in competency-based learning. Sugges-
tions are offered for developing instruments for testing behaviors
in the Affective Domain.

Harsh, J. Richard. A Look at Teacher Evaluation. Bethesda, MD: ERIC

Document Reproduction Service, ED 046 993, 1970.

This -article &iscuSses,the'positive and negative factors which

exlst in teacher evaluation. Various factors, processes, tenets,
and characteristics of effective evaluation are discussed. Perfor=
mance criferia and behavioral objectives are seen as positive

aspects of evaluation. Teacher-student and teacher-administrator
interactions are emphasized in a set of guldelines presented as
2 model fa» future evaluation.

Henderson, Judith E. and Lanier, Perry E. "What Teachers Need to Know

and Teach (for Survival on the Planet)." Journal of Teacher
Eduecation, 24 (Spring, 1973), 4-16.

This article discusses three major questions: (1) What is teach-
ing? (2) What is effective teaching? (3) What knowledge, skills.
and competencies does a teacher need to teach .ffectively? After
defining teaching, "when the intended changes selected by the
teacher are both desirable and constructive for the learner(s);

ard the intended changes are actualized as a result of instruction,™

thz article deals with how man's relation to his environment calls
for his utilizing certain skills, one of which is problem solving.
The -authors present a model which attempts to deseribe the total

systems of teaching (givens, ends, means and results of teaching).

Herr, Edwin L.; Horan, John J.; and Baker, Stanley B. "Ciarifying

the Counse%ing Mystique." American Vocational Journal, 48 (April,
1973), 66“ °

Thls artlcle emphasizes the role of vocationa: guidance. By
ermloying "systematic counseling' vocational counselors can better
perform thelr two major tasks of promoting adaptive behavior and
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eliminating maladaptive behavior. The characteristics of a well=- 7
‘stated. vocational counseling goal are the same as a well-written s -
instructional performance goal. These characteris tics are: (1) 4

identcification of the terminal performance goal by name, (2)
description of the 1mportant conditions under which the behavior
will be expected to occur; and (3) specifying the criterion of
acceptable performance. The authors conclude their: article with
the statement that vocational guidance 1s a subsystem of career: %2
education, and vocational counseling is & subsystem of vocational o
guidance; therefore, performance-based goals in these two subsyxtems E
will contribute t¢ the establishment of accountability in career
education.

2
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Hill E¢ Joy.« "01d Wine, New Bottles." American Vocational Journal;
*u8 (April, 1973), 69-72. - -

This article expresses the need for teachers in Health Occupations
to state performance goais that carefully delineate content, ,
identify conditions: under which students will be performing, and
.clearly define the educational intent: Educational intent must.
be based on occupational analysis. A procedure for developing

performance. goals 1is presented in prototype form.

Hite, Herbert. "The Cost of Performance-bBased Teacher - -Education."
Journal of Teacher Education, 24 (Fall, 1973), 221-4,

‘This article discusses possible costs of PBTE progranms in terms: _ *ﬁei
other than monetary. The author infers that initial PBTE budgets -k
will be at least two and one half times standard teacher education 'ﬁ~ﬂ
programs, but after three or so developmental years,. budgets are R
likely to be comparable to such existing programs as student —
teaching. C. ‘t .

stk :“
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‘Holloway, Lewis D.and Bailey, Larry J. Developin ‘Teaching Com etencies EcH
Heeded by Educati .onal Perscnn:l in Fost-Secondary Hea%fh Occupations
Programs. ~Final Regort Vol. I. Bethesda, MD: ERIC Document. T

Reproduction Service, ED 000 10i, 1971. -

The purpose of thls project was to stimulate individuals and insti-
tutlons to conduct short-term teacher education activities for
persons in the health occuparions field. An institute involving
104 persons was conducted which resulted in a publication of the
guldelines and general presentations and a model inservice teacher
education course on classroom testing. Recommendations call for

continued efforts in Health Occupations Teacher education programs. f;%
Houston, W. Robert. Resources for Performance--Based Education. The ’ g%
University of the State of New York, The State Education Depart- Fey

ment, Division of Teacher Education and Certification. Albany,
New York, March, 1973. )
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This is an annotated compilation of recently develocped instructional

materials rélevant to performance-based education. The praject

suvveyed potential materials throughuut the country, and réviewed,
annotated, and indexed them for ready access. It 1s suggéstéd

that "when carefully selected and tailored to appropriate popula-
tions and objectives, these new instructional materials can greatly
enhance a proféssional preparation program."

<+

Houston, W. Robert. Performance Education:  Strategies and Resoﬁrcés

for Developing a Competency-Based Teacher Education Program.

Bethesda, MD: ERIC Document Reproduction Service, ED- 080 60, 1972.

This paper gives PBTE program designers information on sources and
procedures for developing comoetency/performance-based teacher
education programs. Chapters include (1) developmental taslc, (2)

»Dlannjnv and designing, (3) initial development, -(#) prototype

test and (5) operational task. A bibliégraphy is given throughout
he paper. Two evaluation forms are included in*the,appéndix;

Houston, W. Robert. "Designing Competency—Based Ins’cruc’clona1 Systems.
uourpal,of Teacher qucation, 24 (Fall, 1973), 200-4

Tnis articls presents a 10-stage model which employs the systems

azhroach in desicning competency-based progranms. DModel components.
diséussed arz: (1) Specify Assumptions or Propositions; (2) Iden-~
51ify Comoetencies; (3) Delineate Objectives; (&) Inclcate Cvfteﬁﬁa
eTEls and Assessment Modes; (5) Cluster and Orxder Objectives Ffor

Tastruetion; (6) Design Instructional Strategies or Modu1c (7)

Nrganize o Management System; (8) Implement Program Trial; (9)

Fvaluate Instructional Design; (10) Refine Program.

ton, W. Robert and Howsam, Robert B. "CBTE: The Ayes of Texas."
Phl Delta Kapvan, 55 (January, 1974), 299-303.

Thils articie is an account of the status of teacher education in
Taxas following the mandating (by the Texas State Board of Educa-~

%%ion) of CBTE for all of the sta%e's 66 teacher preparatory

imszitut’ions., The views of two major proponents of CBTE and also
~1 %Tyuo Tzxas academiclans arc presented, each discussing the

»ros and cons of C3TE. The authors express the opinlon that
“aeacher education programs are being Yactively reconceptualized®

ﬂnd, gener2lly, that the intent o the CBTE movenent is educa-

%ional and the expectations open and flexible.

Howey, Kenneth R. "Comprehensive Renewal in the Public Schools:

Thz Context and Potential of Teacher Centers." Journal of Teacher

Education, 25 (Syring, 1974), 26-30.

This artlcle focuses on th: use of teacher centers for teachers-—

in-gervice, One of the main functlons would be %t demonstrate

exist Tt 1s predicted that teacher turncver will be minimal

alternatlive approaches to ilnstructlon and schooling as they now
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during the next 10 years and change will be t°king place rapidly,
so renewal is necessary at the "scene of action.'

-

Howsam, Robert B. "Management of PBTE Programs." Journal of Teacher

Eduéation, 24 (Fall, 1973), 213-20.

This article stimulates thinking about the importance of having
a. management system that is compatible with and enhances the
effectiveness of PBTE. The author points out that existing
~organizational structure will probably be incompatible to some
degree with the PBTE approach; and he proposes the use of the

+ matrix organization in the management. system of PBTE.

Howsam, Robert S. "Some Baslc Concepts." Report to the Classroom

»

Teachers National Study Conference, (November 26-27, 1971)
(Mimeographed).

This report summarizes Dean Howsam' s talk to this .group; which was
concerned with (1) the definition of perlormance-based instruction,
(2) developments in teacher education that en*ance PBI, such as
individualization, modularized instruction anc microteaching, and
(3) the effectiveness of teacher-centers. The article closes with
a- réesume of the issues raised at the ccnference, which in¢luded )
decision making at the institutional level, interpersonal relation-
ships, teaching competencies, evaluation, working conditions,
costs, certification and impact on high education. As a group,

thé conference participants made recommendations to individuals

and groups involved in performance-based education, the Profes—
sional Association, and to the Student NEA.

Hogt, Donald P. Identifying Effective Teaching Behaviors. Bethesda,

MD: ERIC Document Reproduction Service, ED 039 197, 1969.

This report deals with an evaluation experiment that attempted
to discover the relationship between specific types of teacher
behavior and success in--+teaching as shown by student progress in
relation to defined objectives. Fifty-eight items were used

to evaluate teacher-behavior and effectiveness. The findings
showed that at least sixteen items appeared to be réquired in
effective teaching, although they differed according to the size
of class and type of objective.

Hunter, Claude C. and Weathers, Tom, Jr. "What You've Wanted to Know

about Performance Objectives." Industrial Education, (September,
1973), 22--3.

This article is concerned with presenting a common-sense approach
to the topic of performance otjectives, what they . re, and hew to
write and measure them. Areas treated are (1) defining the problem,
(2) ways of stating objectives, (3) good objectives and bad, and
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(4) checking students! progress. The three characteristics of a
"good" objective are identified as follows: (1) it describes the
physical activity to be performed by the student for the completion .
of thée objective, (2) it lists all the relevant conditions that T3
surrcund the objective, and (3) it specifies the criteria for )
successful completion of the objective. Brief examples of each
concept discussed are presented for clarification.

Huffman, Harry. "A Model for Generating Performance Goals.”" American
Vocational Journal, 54 (april, 1973), 26-30.

Dr. Huffman uses a flow-chart to show the procedures for developing 2]
the conditions of a performance-goal. There are eight steps, which Ef
include listing the givens, sources, purposes, methods, outputs, e
quality measures, time limits, and prerequisites. The final step t w
culminates in a set of performance goals. By the use of a seventy- E
point model check-chart with theé eight steps as headings, perfor-

mance goals can be written on an individual basis and can even- T
tually become assignments for the students. e

[

Implications of a Model Elementary School Program with Particular
Emphasis upon a Performance—Based Program at South Carolina State
College. Final Report. Bethesda, MD: ERIC Document Reproduction K
Service, ED 065 484, 1972. , -

This article reviews thée implications of South Carolina State
College's model elementary school program which places special
emphasis on performance-based teacher education. System design -
techniques were used in developing models which had the charac- o
teristics of: (1) personalized and individualized instruction; ’
(2) simulated professional laboratory experiences; (3) clinical
experiences; (4) modular instructional components; and (5) research- _ ::
oriented structure. An introduction to the exceptional children g
component for elementary teacher education and a reference system
designation developed for foundations of reading instruction are L
presented. g

The Improvement of Education Through the Use of Video-Tape in Programs
for Those Preparing to Become Teachers and for In-Service Programs
for Experienced Teachers. Bethesda, MD: ERIC Document Repro-
duction Service, ED 072 033, 1971.

This article discusses the use of video-tape techniques for im-
provement of quality of education in preservice teacher prepara-
tion programs and in-service teacher education programs; for
improvement of teacher placement practices; for assessing indi-
vidual performance for admission to teacher education programs;
and for use 1n teacher placement credential files. Project cost
is given. It is shown that course goals and program objectives
were accomplished to a greater degree than they were by previously
used techniques.
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Interlm Report: "Competency-Based Certification." Santa Fe, NM:

State Department of Education, January 1, 1973.

th report glves an account of the progress being made in New
Mexico toward a competency-based certification system. Some 12
questlon4 are posed which should be looked at by anyone involved:
in or interested in 1mp1ementat10n of a CBTE program, and alter—
native agproaches for solutions to the questions are suggested.

Jenson, Glenn. "Preparing Competent Teachers of Teachers." Educational

Leadership, 30 (February, 1973), 428-30.

Jenson expresses a need for preparing teachers who can change,

be creative and flexible instead of the more conforming and

yielding type typical of today's educational process. He suggests.

a5d discusses the following four competenciés of teachers: (1)
cuperior in organizational ability, (2) enthu31astlc about

tegéhx Z> (3) a skilled analyst, (4) adept at 1nt°rp°rsona1

=zi2tions,

n, Charles E. "Somé Basic Principles Underlying Competency-
“Oéed'Teacier Education Programs:." The University of Georgia,
Ccllege ¢f TWducation, Atnens, May 22, 1972. (Mimeographed).

er nresenbs 2 list of basic principles or assumptions
27¢ been used as a theoretical basis for designing ond

3 competency-based téacher education programs  Alsd
2= the program characteristics which are likely to be
n Implementation if the principle is applied.

.

Jonnson, Charles I, “Developing Competency-Based Educational Programs
Tnr the EFrecaration and Certification of Professional Personnel.™
ihsitract of paper presented at the annual meeting of the National
fesociati.n of Teacher Educators of Hume Economics of the American
Fo-ation=l Association, Atlanta, Georgia, 1 Deccwmber 1973.

“ha autlc2 describes the three assumptions which form the basis
-3 F3E wkhith, when integrated into a focal point for program
oz -:lopmens, result in a challenge tc traditionally accepted
20° "PEZms.  Impnasis is on competencies essential to effective

26 “ormsnc .. provisions for differences among learners and a
mzeznens system. Other components discussed avre: diagnosing
. oorer ne:ds, evaluazting learner progress and evzluabicn: of total

B PAMm.

Johngon, Charles E. "Competency-Based VS Common Educational Practices."

Teacher Corps Technical Assistance Project, The University of
fiorgia, .Shens, Georgia, August, 1972. fM1meographcd)

This nape. is an atiompt to describe some of the practical charac-
“eristics 5T C3E and compare them with characteristics more commonly
st leeu ln education. The presentation is designed for those




1whoﬂare implementing CBE;

Johnson, Charles E. A. Guide to. Georgia Educational Model Specifica~-
tions for the Preparation of_ﬁlementarx,Teachers. ‘Bethesda;
‘MD: ERIC Document Reproduction Service, ED 035 606, 1969.

This article presents. an ovérview of a teather trainee's 1earning,
activities throughout the 6-yeéar program at the University of
AGeorgia. Teacher performance ‘behaviors are at ‘the core of the
-Georgla model: Learning activities are experienced through the
use of proficiency modules (PM), which are defined: and discussed,

Johnson, Charles E. -and Shearron, Gilbert F. “Generic Teacher Perfor-
‘mances Essential to Professional Competence." ‘Competency-Based
Education Center, College of Education, University of Georgia,
‘Athens, Géorgla, 1973. (Mimeographed)

This. article contains a list of some generic professio a1 teacher
performances compiled by the authors. ‘They suggest the 1list.

-can be utilized to determine the exténsiveness of a student'
preparation for teaching,. to structure an educational program .
for the preparation of teachers, or to ‘suggest those. -competenciles
which should be included in the reguirements for certification.

A distinction 1s madé between "competencies™ .and "performance. CE
The partial 1ist 1s adapted from data collected by members of ‘the T4
University of Georgia College -of Education Division, which prepares o
‘teachers for children in early childhood,elementary and middle
school years.

Johnson, Charles E. and Shearron, Gilbert F. Selected Teacher Perfor?,
mance- Specifications Generally Applicable to Teacher Education -
Currlcula. Bethesda, MD: ERIC Document Reproduction Service, e

ED 040 924, 1969. o a ’

This bulletin presents selected lists of teacher performance e
specifications which are generally applicable to teachér educa- o
tion curriculum for undergraduates. Procedures for developing <
specifications based on teacher .behavior are described. The S
224 behaviors listed are classified according to cognitive and #
affective development. Also presented is a list of 80 affective

specifications of selected personality characteristics applicable R
to teacher education. B

Johnson, €. E.; Shearron, G. F.; and Payne, D. A. Specifying Assump- Lo
tions, Goals, and Objectives for Competency-Based Teacher 4
Education Programs. Bethesda, MD: ERIC Document Reproduction 5
Service, ED 068 437, 1972.

This 1is a proficiency module (PM) developed at the University
of Georgia, and is a self-instructional set of learning materials
designed for use by teacher educators to learn how to prepare a
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theoretical viewpoint t0 use in developing a competency-based i
teacher education program. There are four sections: (1) speci-
fying assumptions, goals, and objectives for teacher education;.
(2) study guide for proficiency module; (3) self-assessment guide
for proficiency module; and (4) answer sheets to accompany self-
assessment gulide for proficiency module.

Jones;, Anthony S. "A Realistic Aﬁproach to Teacher Evaluation." Clear-
inghouse, 46 (April, 1972), 474-81. -

Jones explores the problem of adequate teacher evaluation and T
presents a suggested sequence of evaluation procedures using e
three forms (personal form, self-evaluation form, and student SR
form). Sample instruments of each form are included. This
sequence 1s a positive approach to teacher evaluation for improved
teaching with benefits for students.

Joyce, Bruce R.. The Promise of Performancé (Competency)-Based Educations
An Analytical Review of Literature and Experience.  Final Report. "™
Bethesda, MD: ERIC Document Reproduction Service, ED 083 147,

1971,

i
4
HIO
:
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This paper is a review of literature and experience on performance=
based education. Chapters include (1) "The Short Form; Best-Guess
Working Hypotheses for Competency-Based Education" (summary of
frame of reference and recommendation); (2) "Performance-Based
Education: Overview and Definitions," (3) "Origins: Where Did
Competency—-Based Teacher Education Come From?" (4) "Innovations
and Competency-Based Teacher Education," (history of educational
reform movements), (5) "The Bureau of Research Models: The - 53
Application of the Systems Approach," (6) "The Model of the B
Teacher: Is a Generalist a Set of Specialists?" (T7) "The LT
National Teaching Style: The Target of Teacher Education,"

(8) "What Would be the Nature of a Comprehensive Competency-

Based Teacher Education Program?" (9) "What Would be the Nature

of a Competency-Based Teacher Center?" An appendix describes
presently available soft-ware materials. An extended bibllography
is included.

Judson, Madison. "Teacher Centers." Journal of Teacher Education,
25 (Spring, 1974), 44-5.

This is a poem which describes the diversity of teaching centers. \ EE
They may make use of various spaces and provide for the needs .
of many individuals.

Kaplan, Leonard. "Competency-Based Teacher Education: The Creation
of an Institute for the Research and Development of Competency-
Based Teacher Education Programs." Wayne State University, March 8, ¢
1974, Position Paper. (Mimeographed). :

a6




,educators at Wayne State University in the field of Competency-
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This position papér calls for continued, leadership by teacher:

Based Teacher Education. It is suggested that at the state

lével there is expressed support for these concepts: (1) a state-
wide accountabilitJ model; (2) state—wide pupil performance
objectives; :(3) competencynbased teachér certification; (4)

teacher rénewal .centers; (5) the expansion of professional develop-
ment programs. for current teachers, (6y alternative delivery
systéemsy and (7) neéd for empirical data concerning program

impact on pupil achievement. It is also suggested that the

Teacher Education Division establish. ar "Institute for Research
and Development in Competency-Based Teacher Education" having

the following proposed functions (1) to initiate résearch -
related to competency—based education, (2) to write proposals and
sécure grants for the development of competency-based programs in.
teacher education in cooperation with local educational institutions,
(3) to provide leadéership in the implementation of the following
facets of CBTE: 4a) a systems approach to program development;
b) competéncy -and performance obJective determination, c). criterion
,reference assessment d) instructidnal ‘modulé development ; e)
follow—up program evaluation, f) field-based operations; ).

individualized instruction; (4) to coordinate current teacher -educa-. |

tion projects in CBTE; (5) to work in cooperation with our Center
for Teacher Education and Professional Development, in establishing
competency~based centers in the metropolitan Detroit area which
support both pre~sérvice and in-service programs; (6) to establish
supportive management information systems for CBTE programs; (7)
vo provide in-service experience for divisional faculty and public
schooli personnel in competency-based education and related issues;
(8) to secure, review, assess and maintain a library of materials
relevant to CBTE; (9) to write and distribute publications related
to CBTE; and (10) to promote inter-divisional and inter-institu-
tionai cooperation in activities related to CBTE.

Kaplan, Leonard. "Survival Talk for Educators -- on Teacher Centers."

Journal of Teacher Education, 25 (Spring, 1974), 49-51.

This article presents comments made by representatives of school
systems in metropolitan Detroit expressing concerns and priorities
of teacher centers. Major thrusts included (1) studying children,
(2) studying instruction, and (3) studying self.

Kaufman, Barry‘A. Philosophical and Psychological Rationale for

Competency~-Based Teacher Education. Bethesda, MD: ERIC Document
Reproducticn Service, ED 0784 049.

In this article, the authors emphasize the philosophical and
psychological rationales of competency-based teacher education
and systems analysis. The philosophlcal rationale stressed
acquisition of knowledge in teacher education programs. The
psychological rationale stressed the manner in which individuals

‘b

learn, as well as behavioral objectives. Systems analysis emphasized ,ﬁ

the purpose, process and components of teacher education.

a7
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kay, Patricia M.; Remigoilo, Alice; and Cohen, Barbara. Performance-

Based Certification. Bethesda, MD: ERIC Document Reproduction
Service, ED 056 991, 1971,

This 1s an annctated bibliography of 115 citations from 1957 to
1971 and is divided into 5 categories: (1) teacher certification
and selection; (2) teacher education; (3) modeling, feedback and
audiovisual media techniques; (4) observation, measurement, and
evaluation; and (5). research on teacher characteristics.

Kelley, Edgar A. and Zimmer, John W. NUSTEP, A Performance-Based

Teacher Educdtion Program: The First Four Years, 1969-1973.
Bethesda, MD: ERIC Document Reproduction Service, ED 077 865,
1973.

This report evaluates “he Nebraska University Teacher Education
Program (NUSTEP), which is a performance-based program. Three
general areas evaluated were (1) formal, long-scale objectives
analyses to assess the effects of the program on objectively
rated academic pérformance, (2) effects of program on participant.
attitudes, and (3) effect of the program on generating ongoing
research proposals, pilot projects, and instrument develc mént.
NUSTEP students showed a greater ability in producing pupil
achievement.

Kennedy, Larry D. and Getz, Howard G. "A Competency-Based Preservice
Secondary Reading Program." Journal of Reading, 16 (October, 1972),

15-9.

This article presents a brief description of an undergraduate
teacher education program in secondary school reading. Instruc-—
tional -dules are discussed and their use described in training
teachers Major categories included are: units of instruction,
behaviora. .bjectives, and method of instruction.

Kidd, Ronald V. and Natalicio, Luiz F. S. "Competency-Based Learning:

An Analysis of Polyadic Interaction." Educational Technology,
L2 (November, 1972), 18-20.

This article attempts to interpret competency-based learning from
a psychological (as used in this article: "the study or analysis
of hehavioral interaction") point of view. Competency-based
learning was analyzed as "the process of behavioral interaction
among a number of individuals over an undefined period of time."
Polyadic is defined as " . . . the behavioral interaction of more
than two individuals." A simple systems diagram is used to
explain the authors' point of view.

Klassen, Frank H.; Imig, David J.; and Collier, John L. Innovation

in Teacher Education: An International Perspective. Bethesda,
¥D: ERIC Document Reproduction Service, ED 063 272, 1972.
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This report presents a sampling of major innovative programs
currently at various teacher training institutions. Thirty-nine
= case studies from Asla, Europe, Latin America and the United

: States are presented (the majority come from the U.S.). Eight

; areas of innovation studied were: (1) PBTE, (2) in-service
education, (3) field-centered teacher education, (4) educational
media, technology and teacher education, (5) teacher education
for rural transformation, (6) individualized teacher education,
(7) integrated teacher education, and (8) innovation in teacher
education at a national level.

Klingstedt, Joe Lars. "Learning Modules for Competency-Based Education."
Educational Technology, 12 (November, 1972), 29-31.

This article describes the purposes of learning modules. It also
glves a description of the components and functions of each of ,
six identified components of a learning module. The six components
discussed are: (1) objectives, (2) pretest, (3) rationale, (4)
learning alternatives, (5) post-test, (6) resourdes.

RN B L 2o N R T TS

§4‘ Klingstedt, Joe Lars. "Philosophical Basis for Competency-Based
: Education." Educational Technology, 12 (November, 1972), 10-14.

Do This article discusses the philosophy of education known as

: "Experimentation," from which CBE evolved. Major issues discussed
: concerning CBE are: (1) what it is, (2) where it comes from, and
’ (3) where it is going. Describes and illustrates "Process
Structuralism" and its relation to competency-based education.

Klingstedt, Joe Lars and Burns, Richard W. Program Design for Perfor-
mance-Based Teacher Education. Bethesda, MD: ERIC Document
Reproduction Service, ED 064 407, 1972.

i This article discusses a program which develops performance skills

; generally evaluated using process and product measures rather than :
traditional verbal measures. A discussion of four major factors e
in the organization of a PBTE design: (1) research, (2) develop- )

: ment, (3) implementation, (4) evaluation, are given. The essential .

: steps of the above are discussed. For step (1) and (2): establishing .

i time line, 1dentify objectives, scope and sequence of the program. ‘

; For step 3: logistical considerations, use of learning laboratory,
intern selection. For step 4: module effectiveness, intern
effectiveness, criteria testing.

, Kozlowski, David and Crane, Roger. "The Design and Implementation of
: a Performance~Based Teacher Education Course in Instructional
. Technology." Audiovisual Instruction, 17 (October, 1972), 30-3.

. - s . P o
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Based on the contention that there are two issues (individual

3 needs and institution needs) which press teacher education into

i the adoption of performance-~based instruction, the authors describe
{ in detail the development of a course on technology in education
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at Wayne State University. PBTE 1is suggested as a method to
expand curriculum offerings to a larger number of students for

%f ' a minimum cost and to- provide a program which meets the needs of
- the students. :

;' Langer, Philip. A System for Secondary Teacher Training: Et Tu,
é Brute? Bethesda, MD: ERIC Document Reproduction Service,
e ED 073 093.

This paper describes an individualized, analytical, and performance-
- based secondary teacher-education system at the University of

; Colorado. The four~phased system is described through a set of
s objectives, a sequence of activities, and a rationale. The phases
covered :are: (1) observaticn, (2) survival skills, (3) unit )
planning, and (4) student teaching. The teaching staff at the
University received training with emphasis on modular instruction,
team teaching and evaluation.

Larson, Milton E. and Valentine, Ivan. "Accountability Begins with
Preparing Teachers for Trade and Technical Subjects." Technical
Education News, 32 (April/May, 1973), 19-21. e

This article addresses two critical issues: (1) how should
individuals be prepared to teach, and (2) what aré the needs for
updating teachers? A "2 plus 3 plus 2 plan'" is proposed. (Two
years of education plus three years of practical work experience
in industry plus two years of advanced education.) Curriculum

for the two years of advanced education should be performance-
based. If this is not r<ssible the new teacher should be involved
in preservice teacher education or inservice teacher education.

Internships were discussed as a method of helping teachers keep
abrecast of change.

Lawrence, Gordon. "Measuring Teacher Competencies," National Elementary
Principal, 51 (Novewner, 1971),- 60-5.

This article reports on research conducted at the College of
Education, the University of Florida, at the request of the

Florida State Departr.. 1t of Education to build a competency-

based approach for the preparation of middle school teachers.
Included are: (1) an introduction to the competency approach,

(2) a rationale for measuring competencies, (3) the research

“eport, and (4) practical implications of the research. Conclusions
dvavun viere that (1) the competency approach offers little improve-
ment if it is not bullt on a solid rationale and research base;

(2) measuring teacher performance cannot account for the long-

Serm influence on the growth of students and the improvement of
sckhools; (3) the competency approach appears to be suitable for
neads of middle school teachers and needs of teacher education. !
The major contribution of the competency approach appears to be ¢
decentralization: self-pacing, self-instruction, etec. )
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Lessinger, Leon M. "Implications of Competency-Based Education for
—Ugb%n Children," Educational Technology, 12 (November, 1972),
5"1. ' ’

In this article the author expresses a need for urban children
to gain competence in the following areas: (1) intellectual
discipline, (2) economic independence, (3) citizenship and civie
responsibility, (#) social development and human relationships,
(5) morals and ethical character, (6) self-realization, and (T)
physical well-being and accomplishment.

Lindsey, Margaret. "Performance-Based Teacher Education: Examination
og asslogan." Journal of Teacher Education, 24 (Fall, 1973),
10"\ - '

Performance-based teacher education, which is a neutral term
méaning an act, should be replaced by competency-based, which
‘denotes valued abilities, including the ability to perform in
desired ways. The article examines CBTE as a practical movement
in preservice education and describes critical steps in develop-
ing such a program. The critical steps include: ’

1. identifying competencies - includes gathering and validating

2. designing instruction - includes assessment and evaluation

3. evaluation of program - includes 5 major points, (2) the plan,
(b) the operation, (c) the consequences.
in terms of teacher behavior, (d) conse-
guences in terms of conditions created .
by teacher behavior, (e) consequences
in terms of pupil progress.

Competence, the paper states, includes knowledge, attitudes and
values relevant to performance.
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Listing of Professional Vocational Teacher Education Modules Under
Development. Cooperative Curricula Development Component,
The Center for Vocational and Teclinical Educdtion, The Ohio State
University, October, 1973.

This paper consists of a tentative listing of 123 modules grouped .
into 10 categories, along with the competencies which form the $
basis of each module. \

Lloyd, Alan C. "Course Content Paves the Way," American Vocational
Journal, 48 (April, 1973), 59-63.

Performance goals are easy to state when a correct sequence of
steps is the central issue. Performance goals should be applied
at cach stage, each phase, each level of training. The article
discusses research done in the field of business education.
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Inciuded 1s an example by Fred C. Archer on "Handling Incoming
Mail" taken from Writing Performance Goals: Strategy and Proto-
types published by McGraw-Hill.

: Manchak, Paul. "Teacher Educators Briefed on Performance-Based
Instruction." American Vocational Journal, 48 (February, 1973),
34-5.

This article describes the step-by-step account of the major
research and development effort in performance-based teacher
education as reported at the AVA convention, December, 1972,
Department of Teacher Education. This research project is operating
out of Ohio State University, Center for Vocational Education,

with the cooperation of Oregon State and the University of Missouri
T in developing learning packages. Packages are being validated for

: content, face, construct and criterion-related validity and can

: he utilized for either individualized self-instruction or group

; ~nstruction. Three hundred and eighty-five competencies were
identified and categorized in 50 clusters which are the general ;
porformance objectives of the learning packages that are to o
evzntually make up a teacher education curriculum. :

: Margules, Morton and Keith, Virginia M. "A Study of Supervisor's

P Ratings of Most Effective and Least Effective Industrial Arts

: Teachers in Three Competency Dimensions." Journal of Experimen-
52l_Education, 37 (Summer, 1969), 37-44.

This article is an abstract of a study of how supervisors rate .
Industrial Arts teachers in the competency dimensions of inter- v
personal relations, teaching techniques, and professional pro- -
ficiency. A description of the instrument used in the study,

She results, implications and recommendations are given. Recommen-
fations included: further exploration using the dimensional
amnroach be undertaken; the instrument used in the exploration

be revised; a full range of effectiveness measures to provide

moxr2 rz2fined data be added to the instrument; more emphasis be
siven to courses providing an understanding of the learning

process and instructional strategles in using industri- s
nelenztional material; methods to enhance positive interpersonal
.27a%ions be added to the teacher education programs: and graduate
le7el teacher education programs include courses in evaluation.

Masla, John A. and Arends, Robert L. "Related Problems and Strategies
: for the Development and Implementation of CBTE Programs." State
T University College at Buffalo, (February, 1973). (Mimeographed).

This paper discusses the authors' concept of PBTE and describes
the process used in the development and implementation of the
program at State University College at Buffalo. Included is
information related to decisions, problems and alternative
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solutions encountered both in the Teachers Corps Project and at

(. other institutions involved in similar projects. The authors
o suggest that "CBTE is currently the strongest viable alternative
L in teacher education."

"Massanari, Karl. "CBTE's Potential for Improving Educational Personnel
Development.' Journal of Teacher Education, 24 (Fall, 1973), 244-7.

The author states that CBTE has great potential for generating
reforms, intelligent leadership and adequate support for develop-=
ment and research in educational personnel development. Educators
are urged by CBTE programs to be facilitators, to personalize
instruction, to be innovators, and to continually assess and
improve programs. .

]

‘Massanarl, Karl. Performance-Based Teacher Education: What's It All
About? Bethesda, MD: ERIC Document Reproduction Service,
ED 055 972, 1971.

This paper presented by the AACTE staff project director defines

PBTE as "a program designed specifically and explicitly to provide
the prospective teacher with learning experience and instruction :
that will prepare him to assume a specified teaching role." The -
difference in PBTE and traditional programs is the degree of .
specificity and explictness. There are 2 types of programs being

practiced -~- one focuses on teacher performance and the other on

student performance. The author includes several promising

practices of PBTE and lists some of the problems being ralsed.

o ,
,
N R

Massanari, Karl. "Performa.:ce-Based Teacher Education." Journal of
Teacher Education, 24 (Fail, 1973), 179. i

An editorial presenting a quick glance of what PBTE is and can
be. Massanari describes PBTE as a movement based on evidence of
a national study in which 717 of the participating teacher educa-
tion institutions were involved in PBTE.

Maucker, J. W. "Performance-Based Teacher Education." AACTE Yearbook,

(1972), T4-7.

This article discusses the report of AACTE committee on performance-
hased teacher education and attempts to clarify some of the
eonflicting opinions and unsatisfactory definitions contained in

the paper. Three problems discussed are: the scope, criterion

and assessment problems, and political problems of PBTE; and
suggestions are made for developing a program.

Maurer, Wallace M.; Kies, Kathleen; and Craig, Samuel B., Jr. (eds.)
Generic Teachigg Competencies: An Interim Inventory for Subseaquent
Inanpendent Development by Peinsylvania Colleges and Universitiee.




May,

Page 49

Bethesda, MD: ERIC Document Reproduction Service, EI 083 210,
1973.

This paper presents a listing of 66 generic teaching competencies
abstracted from 500,000 submitted by 1,400 programs in 83 colleges
and universities of Pennsylvania. Each competency is grouped
under one of the following headings: theoretical knowledge of
educational concepts, implementation of theoretical concepts and
information in the classroom, developing students' abilities,
teaching techniques, evaluating and measuring students' progress,
knowledge of grow.th and development, and professional attitude.
Appendixes include the project program chart, selection criteria,
names and addresses of participants in the June works“on, and 403
competency statements from which the generic skills were taken.

Maxwell, W. David. "“PBTE: A Case of the Emperor‘'s New Clothes."

Phi Delta Kappan, 55 (January, 1974), 306-.1.

This article States there are three logically sequential steps in

PBTE: (1) stipulating, in behavioral terms, the competencies,

(2) devising assessment devices, and (3) designing the program,
The author also points out shortcomings of each of these steps.

Frank B. "Some Practical Suggestions for Developing Competency-
Based, Independent-Study Modules for Teacher Education."
Journal of Teacher Education, 23 (Summer, 1972), 155-9.

This article describes the competency-oriented personalized educa-
“ion (COPE) program at the Washington State University Department
of Education. f1he author discusses the rationale for using such:
a program for education and describes the modules for courses,
including the format and a discussion of each topic. Four refer-
ences are cited.

McAvoy, Rogers and Carter, Alvin R. A Pevformance Curriculum in Under-

graduate Teacher Education. Bethesda, MD: ERLC Document Repro--
duztion Service, ED 039 174, 1970.

This document describes an innovative model designed, and field-
tested for undergraduate teacher ,education at Vtest Virginia
University. Flow charts show the model operationalized and
progress of students. Included in the program are such things
as: specificatien of performance objectives, interaction in a
learning center, remedial routes, feedback system and a motiva-
t1ion system. Students critiqued the program by seacting to 32
aspacts on a 5 point scale from dislike very much to like ver;
muei. Positive results were students' attitude toward perforsr ce
objectives, self-pacing, and mastery. Negative results were
related to instructional materials used in the learning center.

McCarty, Donald J. "Competency-Based Teacher Education." School
Management, 17 (October, 1973), 30.

B 7
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This article attempts to describe the current status of the o
competency-based teacher education movement. CBTE is discussed
through the topics of "what are its aims?"; the emphasis on
"individualization" and "field-based experiences"; and the
"evaluation" process. Certain objections to the CBTE concept are -
given. The author states that, "If the advocates of CBTE cannot S

respond vigorously to these challenges, its potential will be
diminished considerably."

McDonald, Frederick J. "The National Commission on Performance-Based
Education." Phi Delta Kappan, 55 (January, 1974), 296-8.

This article describes the development of a project, the goals B
and functions of the rnational commission, which are (1) to develop i
a taxonomy of teaching behavior; (2) to develop systems for 3:;
measuring teaching behavior; (3) to evaluate the effectiveness :
of tralning systems which educate for teaching competence; and L
5 (k) to develop systems for evaluating the performarice of graduates. =
£ o C/PBTE movement and will be operating from Educational Testing
- Service headquarters.

Merritt, Daniel L. Performance Objectives for Student Teaching, A i
- Guide for Plarning and Evaluation. Bethesda, MD: ERLC Document i
i s Reproduction Service, ED 065 475, 1972. ;

This paper presents guidelines for the planning and evaluation

ol student teachers' performance based on perfor~.nce objectives. :
The objectives orient the student to the role of teacher and -
assist the supervising teacher. Ten checklists of performance
chjectives and an appendix with a weekly behavioral objective

report are included.

McKenna, Bernard H. "Teacher Evalustion -- Some Implications." Today's :
cducation, €2 (February, 1973), 55-6. Bk

This article gives a comparison of the way teacher evaluation
usually is with the way it ought to be. T .e author discusses
many variaoles that affect performance and learning outcomes and
suggests teachers should be evaluated only on those factors they
can control. Evaluation of teachers is a complex activity and
must have guidance from the national level; NEA is involved in
the process.

;N; Meclillan, N. M. A Model for z Performance-Based Elementary Teacher 7 :
: Educatlon Program at Shaw University. Final Re »rt. Part II.
Bethesda, [D: ERIC Document Reproduction Servi ED 056 974, 1971.

2 This is the second part of a report on the elementary teacher
£ education program at Shaw Uaiversity. It describes the current
; program of elementary education, six models for elementary educa-
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tion with a review and synthesis of three models most applicable
to Shaw University, and proposed changes in the program of elemen-
tary teacher preparation and the master's program in elementary
education. In addition, 2 number of other topics are discussed,
such as the development of content for behavioral objectives and
various evaluative reports,

g Medley, Donald M. Specifications for a New Teacher Examination: A

First Approximation. Bethesda, MD: ERIC Document Reproduction
Service, ED 055 094, 1970.

This document presents suggestions for constructing a test that
yould actually predict how a teacher would teach. Three tasks
are involved: (1) defining the domain of behaviors contributing
to success in teaching that the test must sample; (2) specifying
the domains to be covered by the modules of which the test is
composed; and (3) constructing items to put into the modules.
Cognitive factors in teaching style are included.

Merritt; Daniel L. Developing a Performance Base for Field Exgerienceé:

A’Grass Roots Approach. Bethesda, MD: ERIC Document Reproduction
Service, ED 073 1lo, 1973.

The report briefly expresses the need for performance objectives
sooclfylnw teacher behavior. It develops a verformance base for
field experiences and discusses the purpose of performance objectives
in field experiences. The relationship of these objectives to the
ssudent teacher, the cooperating teacher and university supervisor
are discussed. A flowchart of "Developlng Performance Objectives

for Pield Programs" is included, along with a fcur-item bibliography.

Merwin, Jack C. Performance-Based Teacher Education: Some Measurement

and Decision Making Considerations. Bethesda, MD: ERIC Document
HReproduciion Service, ED 077 892, 1973.

This paper sugaests that if PBTE is to revolutionize the teaching
vrcfession, as is its potential, there must be PBTE evaluation.
The paver discusses some basic measurements and decision-making
concerns crucial to such evaluation.

- Miller, F, Milton. "Utilization of Performance-Based Modules in

Teacher Educatisn Programs." 7th Annual National Vocational and
Techniecal Education Seminar. October 22-25, 1973. (Mimeographed).

In %his paper, eleven steps are given for writing modules as
developed at the University of Missouri in cooperation with the
Cen“er for Vocationral and Technical Education and The Ohic State
University. Based on involvement in writing modules, the author
observed that a mix of service areas fostered better understanding,
cheeks and balances are necessary for a quality product, and the
professional expertise of a faculty strengthens the project.
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Mlller, Paul E. "Student-Centered and Product-Oriented." American
Vocational Journal 48 (April, 1973), 34-5. .

E

This art*cle points out the need for vocational technical educa-
tors to design performanced-based curriculums which include perfor-
mance objéctives for program levels and for student learning
activities with the focus placed on learning that is student-
centered and process-oriented, rather than teacher-centered and
nrocess—oriented. Five basic characteristics of objectives are
°yn1a*ned and eight steps in the process of curriculum develop-
ment are reviewed. Advantages and drawbacks are also discussed..

Moore, J. William; Biddle, Barry; and Gagne, Ellen. "A System for
Increasing the Probability of Teacher Control of Their Teaching
Behavior." Educational Technology, 13 (October, 1973) Y

This article describes a "research approach" used in teacher
education in training teachers to solve classroom problems through
scinn fic problemrsolving methods. Several techniques that

nave been developed and field tested are discussed -- the most
suncess? 11 belng a si imulation procedure developed at Bucknell
University; peer "pupils" role play various types of students =-
the teacher identifies ths role, generates and tests hypothesis
about how to elicit and maintain desirable behavior and asscsses
the accomplishment cf the objectives of his lesson.

A Model Elementary Teacher Education Program for Social Science Majors.
{An Interdisciplinary Approach). Bethesda, MD: ERIC ‘Document
Lizproductior Service, ED 072-015, 1672.

ocument describes one of the first attempts at establishing
sciplinary cooperaticn among sccial scientists and educa-
5107 s to prepare social science specialists to teach at the
Sermediate grade levels. Major aspects of this innovative
nrogram are its: (1) specialists teacher concept, (2) interdis-
thrust, (3) verformance-based structure, (U) indivi-
nstruction, aiad (5) community-based orientation. The
divided into three phases: foundatvion experience,
ng experience, and culminating experience.

(45 QT b e ]

Morgan, Margaret K. and Car.lield, Albert A.. eds.
Comos“encies in Education and the Allied health D’
Fzwresia, MD: ERLC Document Reproduction
‘r729

This document is a report of a two-day conference sponsored by

she University of Florida Center for Alliea Health :AStWUCulOPal
Pay-onrel to identify compstencies of indiviluals in the healil

Jield st the administrative level. 1Included are four preseniations

and a list of competencies,
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L ‘Morris; Victor. "A Minimum Competency Program for the Preparation
Aand Support of Innovative Secondary School Science Teachers."
‘Seience Education, 56 (October ~ December, 1972), 547-55.

 This paper discusses current problems encountered by teachers due
to changing social and educational conditions, and stresses the
need for teacher training institutions to develop appropriate
o preséervice and inservice training programs. A model teacher
LT training program is presented. The model is based on the competency:
method and is designed to prepare both new and experienced
_science teachers in secondary 'schools to provide more relevant
learning experiences for their students. Both the teacher training
institutions and the secondary schools are involved in a cooper—
= ative effort to meéet the goals.

Morrison,; Edward J. "Pass or Fail: How to Test Performance. "™
American Vbcational Journal, 48 (April, 1973), 38-9.

Whis article states that .the principle of measuring the performance
to be learned by students is probably violated by instructors

more than .any other. The following tasks which lead to success=
ful. test performance are discussed: (1) setting success criteria,
(2) clarifying the test task, (3) identical for all, (l4) observa-
tion and recording, and (5) simple, objecti.e scoring.

Mueller, Dorothy G. "How to Evaluate Teaching." ERIC Cleéringhouse
on Teacher Education. Journal of Teacher Education, 22 (Summer,
1971), 229-24k,

This is a review of research regarding the problems assoclated
with evaluation of teachers. It concludes that evidence of
student change is probably the most direct and reliable criterionj .
: yet means of measuring the change and factors affecting it lack :
I sufficient validity at present. There are two purposes for :
teacher evaluation: (1) to provide a basis for granting tenurve,
rehiring and firing; and (2) to promote career development of

- teachers. Staff members must see the purpose in evaluation or
i litzlie improvement will occur. Current practices in evaluation
. are discussed. An annotated reference is included for further

e investigation.

Musella, Donald. "Improving Teacher Evaluation." The Journal of
Teacher Education, 21 (Spring, 1970), 15-21.

D This article proposes an examinaticn of the problems existing in
d teaching-effectiveness research and discusses the need for methods
B of measuring which teaching behaviors cause which changes in students’®
e behaviors, or which teaching leads to what learning. Evaluators
are presently making decisions on intuitive, experience-based
s judgements rather than research in cause-effect relationships in
= the teaching-learning process.
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77" Nash, Paul. A Humanhistic Approach to Performance-Based Teacher T
Education. PBTE Series No. 10. Bethesda, MD: ERIC Document o5
Reproduction Service, ED. 07T 893, 1973.

This document raises questions about the "humanisties"™ of PBTE.
A -definition for "humanistic" is giveh and a general discussion
of its certain qualities is presented. These qualities are:

. (1) freedom, (2) uniqueness, (3) creativity, (#) productivity,
= (5) wholeness, (6) responsibility, and (7) social humanization.
ey A brief description -of.the "Texas Teacher Center Project" is s
P giveri. ‘Also; a discussion of the American Association of Colleges R
for Teacher Education (AACTE) is presented with a listing of , E
thé AACTE Performance-Based Teacher Education Project Committee Ly
members. :

1)

Nash, Rokert J. and Agne, Russell M. "Competency in Teacher Education: oz
i A Prop foér the Status Quo?" Journal of Teacher Education, 22 .
A (Summer, 1971), 147-56. T T T T S

-

This article presents a critical eXamination of the. components
of ‘competency~based: teacher education. CBTE is seen as but cne
method tc prepare teachers. This method can be effective if it
aliows for the development of the individual as a responsible
agent ir educational and social reform. If CBTE ignores the
affective domain, it perpetuates the status quo of education.

- Examples are given.

"Evaluation of Teaching Competence." NEA Research Builetin, b7
(October, 1969), 67-75.

: This report is composed of three articles describing research on
: the topic. The first describes evaluation practices in 213 school
- systems. In 199 systems which have a probationary period for
E teachers, 90 conduct semi-annual evaluations and 80 have annual
evaluations. Twenty-nine systems do not evadluate tea~hers once
they reach permanent status. In more than 50% of the systems, the
- principal is the sole evaluator. The second article discusses a
- survey of teachers in the spring of 1969 in which 9 out of every
10 respondents thought they should be evaluated. Teachers preferred
tha: both tenured and probationary teachers be evaluated and that
the principal should be responsible for the evaluatirn. The
respondents agreed that teacher evaluation should be made for the
purpose of improving teacher competence, to keep administration
informed of what is taking place in the classroom, to make teachers
: more responsive to needs of children and to make it possible to
S dl smiss poor teachers. The third article discusses information
: the aspects of the evaluation of teachers contained in professional
: negotiation agreements. Also included are examples of avaluation
oe nrocedures and criteria.

Meuhauser, Charlotte. "The Design and Implementation of a Management
L Information System to Facilitate the Functioning of a CBTE Program."
: Paper presented to thc American Educational Research Association,
0 April, 1974, (Mimeographed).
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ThlS paper emphasizes the importance of a management information
system (MIS) in a CBTE program for the benefit of faculty and
students. A description of the MIS used at Wayne State University
is given. Flowcharts are used to describe this computer-based

. system. The appendix gives examples of the tools used in this
program. :

“ﬁéw Approaches in the Evaluation of School Personnel." NEA Research
' :Bulletin, 50 (May, 1972), 40-4.

This article discusses the need for more objective methods of"
evaluating teachers and administrators. Experimental approaches
-are suggested through the use ‘of: (1) multiple evaluators;

(2) performance objectives, (3) multiple bases, (4) in-basket
.dﬂta, and (5) -student performance Each aporoach is discussed.
Mo one or- any combination of thésé approaches solves the problems
of personnel evaluation but they may offer a new approach with.
opportunities for the involvement of additional. -people.

Oestr ich, Arthur H. "The Professional Growth of the Student Teacher."

Phi Delta Kappan, 55 (January, 1974), 335-7.

This paper focuses on s~veral questionable assumptions concerning
the student teaching experience. Some questions raised included:
(1) How long does the experience need to be? (2) Does a good
classroom teacher make a good supervising teacher? (3) What are
the role expectations of the student teacher? and (4) How does
the student teacher obtain mutual reinforcement on the part of
the college professor and the supervising teacher? Reexamination
of procedures and practices was determined to be in order.

O'Grady, James P., Jr. and Underwood, David L. "New Movement Under-
way?" American Vocational Journal, 48 (April, 1973), 80-2.

This article Aiscusses rationale of performance goals in meeting
the demand for accountability. Resistance to acceptance in some
degree can be traced to the attitude of the teacher. Four major
adrantages of performance goals include: (1) they assist student

in efficient utilization of study time; (2) they permit more
ecise correlation of educational materials and measuring
nstruments; (3) they permit development of well-defined, under-
stand asble modules of information; and (4) thev open the door for
edncational innovations; learning at one's own pace, open
university concept and individualized study. This article alsc
rcyiews literature which supports the movement.

Okey, James R. and Brown, Jerry L. Competencies for Performance-Based
Teacher Training. Bethesda, MD: ERIC Document Reproduction

Service, ED 080 457, 1972.
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This paper presents a scheme for organizing teaching skills or
competencies. Competency clusters were identified and grouped
into three experience levels: (1) novice teachers and para-
professionals, (2) career teachers, and (3) master teachers or
teachers assuming leadership responsibilities. A description
is given of how the instruction to teach the competencies can
be developed and delivered. The appendix contains a listing of
modules.

Olmsted, Ann G.; Blackington, Frank H. IIT; and Houston, W. Robert.
"Stances Teachers Take: A Basis for Selective Admission."
Phi Delta Kappan, 55 (January, 1974), 330-4.

This article studied 60 elementary teachers in a two-year intern-
ship program. They found they fell into 7 categories: (1) Child
Focuser - practiced the belief that schools exist for individual
children, (2) Pragmatist - seeks to reconcile the needs of the
child to the school, (3) Task Focuser - guides students in
mastering assignments, (l4) Contented Conformist - works to the
achievement of personal goals, (5) Timeserver - believes that
teaching does not demand special knowledge nor significantly
ser7es soclety, (6) Ambivalent - appears to have a disparity between
beliefs and what is, and (7) Alienated - displays inability to
identify with other teachers or accept the worth of children and
schools. It was found that the stance taken could have been
przdicted when these teachers began their first education courses.
The authors proposed that schools of education accept only those
predicted to be a child focuser, pragmatist, task focuser, and
perhaps, contented conformist.

Ornstein, Allan C. "Systematizing Teacher Behavior Research.!" Phi
Delta Kappan, 52 (May, 1971), 551-5.

Introductory remarks present contradictory information available
in research on teacher behavior. The author discusses methods

for organizing teacher behavior in terms of: (1) model systems,
(2) instructional processes, and (3) teacher behavior characteris-
tics. The model systems are felt to be the most sophisticated.
Izamples from Flanders, Jensen, Getzels and Thelen, Ryan and
RBiddle are contrasted with Gage, Unruh, Siegel and Jackson. The
penzr concludes that teacher behavior may continue to elude
classification into any system with clarity.

Panitz, Adolf and Olivo, C. Thomas. National Occupational Competency
Teg%ing Project. A Consortium for Occuvational Competency Testing
oil Trade_and Industrial Technical Teachers, Phase i: Plannine-
Gepanfgzing-Pilot Testing. Volume 3, Occupational Comvetency
vrst.ng.  Bethesda, MD: ERIC Document Reproduction Service.

1O 95( 217, 1971,
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This>handbook ie iﬁtended to assist in the development, administra-
tion and evaluation of written and performance tests wherever
-occupational competency evaluation is basic to employment, upgrading

‘test administration, (6) procedures for written test ratings

Panitz, Adolf and .Olivio, C. Thomas. Natiohal Occupational .Competency

of Trade and Industrial Technical Teachers. Phase II. Bethesda, '
MD: ERIC Document Reproductlion Service, ED 057 218, 1971.

Parker, Reese. "Weber State College Evaluates IPTE After Three Years."

. past with new technologlically sound methods, content and exper-
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or promotion. The handbook includes: (1) historical background
and philosophical concepts of occupational competency testing,
(2) advantages and disadvantages of various types of tests, (3)
procedures for test development, (U4) construction of tests, (5)

and performance evaluation and (7) test evaluation. The final
chapter discusses the national urgency for the development of an
occupational competency testing program.

Testing Project. .. A Consortium for.Occupational Competency Testing

The report on Phase IT is divided into three areas: (1) directions
for area test. center coordination, (2) test -deyelopment procedures
ba ed on field tests -during Phase I, and (3) the administration of

itten and performance tests. Each area is detailed with instruc-
t*ons, sprrcific examples and work sheets.

Phl Delta Kappan, 55 (January, 19T4), 320-L.

The school of education at Weber State College implemented an IPTE
program in September, 1970. Weaknesses seen in the program were:
(1) time limitations, (2) faillure of coordination between Weber
State and public school personnel, (3) establishing reliability
and validity for use in assessing measurement devices, (4) failure
to enable graduates to deal with minority ethnic groups and .
different soclo-ecornomic levels, and (5) students' need for more -
interaction informally with faculty and a greater variety of

learning experiences. Strengths included: (1) students had feelings

of satisfaction, (2) students were able to apply the competencies

during their first year of teaching, (3) students were more self-
confident, adaptable, student-centered, and able to fulfill leader-

shin roles, (U4) faculty members were viewed as individuals, and

(5) program permitted identification of 1ts weaknesses.

Parkinson, Blaine P. (Project director). A Proposal to the Carnegile

Cornoration of NY for Developing an Individualized, Performance- 1
Esscd, Teacher Education Program. Bethesda, MD: ERIC Document :
Reproduction Service, ED 0G0 139, 1969. ' 1
1
I
1
i
:
:
1
1

Based on weaknesses in the current teacher education program,
Weber State College proposes to integrate "valued substance from

iences' of tomorrow. The project will require a 3-year develop-
mental period. The proposal calls for individualized lnstructional
units. Students are to progress from a study of principles to
practice under controlled conditions and then to application
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§},’ under supervision in a classroom.

, Pereira, Peter and Guelcher, William. The Skills of Teaching: A
- . Dynamic Approach. Bethesda, MD: ERIC Document Reproduction
L Service, ED 049 162, 1970.

This is the second paper in a series which explores weaknesses of
the Stanford approach to micro-teaching and suggests improvements
vhich can bridge the gap between theory and practice in teacher
education. The paper presents and discusses assumptions which

are basic to micro-teaching. Because teaching involves an inter-
action between people the paper suggests that more emphasis should
e put on the acquisition of principles to guide the teacher's
actions with secondary emphasis on development of teaching skills.

Performance~Based Teacher Education: An Annotated Bibliography.
fmerican Assoclation of Colleges for Tgacher Education. Bethesda,
MD: ERIC Document Reproduction Serviée, ED 050 034, 1971.

e A 102 item annotated bibliography listing documents and journals

. published between 1967 and 1970, this publication is grouped under

! six categories: (1) characteristics of actual or proposed programs,
: (2) certifying teachers on basis of performance, (3) teacher
competence as defined by literature, (4) basic elements of a
cvreiculum, (5) assessment techniques, (6). attitude of teacher
organizations.

Performance-Based Teacher Education: Publications and Sources of
information for Educators. Bethesda, MD: ERIC Document Reproduction
Servyice, ED 083 116, 1973.

This document is a selected annotated bibliography of publications
and information sources related to PBTE. Six sections are included:
(1) generdl materials about PBTE; (2) performance criteria and
evaluation procedures (Group A: General Materials and Sample
7idsts)s; (3) PBTE program development programs in operation; (1)

PREZ activities in various states (Group A: Connecticutt; Group :
B: other states); (5) publications lists (Group A: 1lists of .
modules; Group B: publication lists and bibliographies), and ;
(6) newsletters relating to PBTE. Price information and avail-
ability of each citation are given.

Perry, Richard R. "Institutional Research -~ Evaluation of Teaching
- Behavior Seeks to Measure Effectiveness." College and University
Business, 47 (October, 1969), 18,22.

s Mt AT e s T R .

Do This report describes a study at the University of Toledo on

; identifying effective teaching behaviors and determining their :
relative importance. Initially 13,643 behaviors were identified i i
ard categorized into 60 criterion behaviors for validation by :
=tudents, alumni and faculty. Findings are presented in chart form.
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Poliakoff, Lorraine. Structured Practice in Teaching: A Bibliography

e of ERIC Documents. Bethesda, MD: ERLC Document Reproduction
. Service, ED 048 123, 1971.

A 414 item bibliography including descriptors of ERIC articles
processed between July, 1968, and June, 1970, related to "means :
o and methods by which pre- and in-service school personnel can

o secure structured practice in developing skills and insights."

= A

' Pope, Jesse Rondo and May, Frank B. A Comparison Between Two Performance-= ...

Based Teacher Education Programs:. Independent—study. Modules Vs. -

H Regular Group Instruction. Bethesda, MD: ERIC Document Repro- o
< duction Service, ED 072 039, 1971. ’

= This article compares two performance-based teacher education
programs at Washington State University. One presented content
throvgh independent study modules and one through regular class-
room interaction. It was concluded that independent study can

~be as effective or more effective than group instruction. o

L Popé, Billy N. (Project diréctor). A Search for .Common -and Unique

T Teaching Skills and Knowledge in Occupational Education and
Technolopy at the Secondary and Post-Secondary Levels Combined.
Project rieport submitted to the Division of Occupational Research
and Development, Department of Occupational and Technical
mducation, Texas Education Agency.

3 This book describes a study in Texas to determine areas of

commonality in teacher competencles across vocational-technical :

service areas at the secondary and post-secondary levels.

Competencies were categorized into the following performance

areas: Iinstruction; program planning development and evaluation;

v management; guidance; school-community relations; student voca-

T tional organization; professional role and development; and

y coordination. Of the 291 competencies identified as important,

o 146 were considered common to the five service areas surveyed.

: Another 44 were common to 4 out of the 5 areas. Secondary areas

§ surveyed included: Trade and Industrial Education, Distributive

: Edueation, Gainful Homemaking, Vocational Office Education, and
Hzzlth. Programs surveyed at the post-secondary level were:
Dictribution and Marketing, Office Education, Technical Education,
Indvstrial Education, Health Occupations. Some nine performance
elements in the category of school-community relations were
id.ntified which no program area considered as important. Complete

: stu’y information is given, including a listing of the teacher

RS competencies and thelr statistical data.

e SR L R

é- Popham, VW. James. Performance Tests of Instructor Competence for Trade
: and Technical Educatlon. Final Report. Bethesda, MD: ERLC Document
Reproduction Service, ED 027 418, 1968.
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This report describes research conducted in the area of Trade and
Industrial education to assess the ability of performance tests

to distinguish between the experienced teacher's and the non-teacher's.
ability to achieve pre-specified instructional objectives. Both
groups were given operationally -defined objectives with approxi-
mately 10 hours for presentation. Pre-test revealed no systematic
differences between the performance of the teacher and non-teacher
group. The two areas in the study were: auto mechanics (carburetion)
and -electronics (power supplies).

Popham, W. James. "The Performance Test: A New Approach to the
Assessment of Teaching Proficiency." Journal of Teacher Education,
19 (Summer, 1968), 216-22,

Popham presents the rationale for a new approach to the assess-

ment of teaching proficiency and describes a project at UCLA to
measure téacher effectiveneéss in promoting learner achievement

through performance testing. Two groups of students were selected.
One group was instructed by experienced teachers; the other was

taught by non-experienced lay people. Pre- and post- tests were
administered with results showing more learnér growth in the group
instructed by experiénced teachers. )

Popham, W. James. Apvlications of Teaching Performance Tests to
Inseryice and Preservice Teacher Education. Bethesda, MD: ERIC
Document Reproduction Service, ED 077 972, 1973.

This 1s a paper presented at the annual meeting of the American
Educational Research Association which discusses the use of mini-
lessons to reach objectives of teaching. The appendix contains
Minilesson Clinic Guidelines. An annotated bibliography of teaching
performance test articles 1s included.

Popham, V. James. "The New World of Accountability: In the Classrosm."
HASSP Bulletin, 56 (May, 1972), 25- 31.

This article emphasizes that accountability in education is being
demanded. California legislation requires that all K-12 teachers

be evaluated by locally devised teacher appraised systems which

i3t include learner progress. Devices for measuring student progress
mus . be developed. Suggested were the development and refinement

of criterion-referenced measures, and the teaching performance test.

Popham, . James. Validation Results: Performance Tests of Teaching
Proficiency in Vocational Education. Bethesda, MD: ERIC Document
Reproduction Service, ED 027 260, 1969.

Thls paper explains a project undertaken to develop and validate a
method of assessing teacher competence through the use of pupil
performance tests., Teachers were given a list of specific objectives

[ £
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and directed to teach the objectives. Competence of the teacher
was measured in relationship tc how their students performed on
pre- and post-tests of behaviors stated in the objectives. Results
indicated that the experienced teacher is no more effective than
‘the non-teacher in changing student behavior in terms of previously
established instructional objectives. :

Popham, W. James. "Objectives-Based Management Strategies for Large
Eduq?ti?nal Systems." Journal of Educational Research, 66 (September,
1972), 4-9.

This article addresses the question, "How should we go about promoting
improvements in the educational enterprise?" The author proposes

a systems analysis approach. Components of such a system are
dlscussed. These include: measurable objectives, goal determination,
monitoring progress, evaluation and modification.

Popham, W. James. "Teaching Skill Under Scrutiny." Phi Delta Kappan,.
52 {June, 1971), 599-602.

Research shows that there are little differences in the teaching
ability of experienced teachers and others. Dr. Popham advocates
that the most important role of the teacher is to modify learners
to enable them to live and work in society and that teaching per-
formance can be improved through the use of teaching performance
tests, Popham Giscusses the development and validation of tests in
the aveas of social science, auto mechanics and electronics during
o four~year study at UCLA.

Popham, W. James. '"Minimal Competencies for Objectives~Oriented Teacher
Education Programs." Journal of Teacher Education, 25 (Spring,
1974), 68-73.

This article represents a defense for the belief that fewer com-
petencies should be used as the organizing structure for teacher
education programs. An objective-oriented teacher education program
is described. Also, three "minimal" competencies are identified.
They are: (1) teachers must be able to achieve pre-specified
instructional objectives with diverse kinds of learners; (2) teachers
must be able to both select and generate defensible instructional
objeectives; and (3) teachers must be able to detect the unantici-
pated effects of their instruction. Following a discussion of the
competency, an alternative assessment tactic for the competency is
presented.

Popham, Y. James. "Found: A Practical Procedure to Appraise Teacher
Ach%evement in the Classroom." Nation's Schools, 89 (May, 1972),
59" 0_0

This article presents a description of a teaching performance test
and suggests its use as a possible method to evaluate the competency




of a teacher.
in education:
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This method has two major uses for accountability
(1) instructional improvement, and (2) skill assess-

ment.

Popham suggests using the teaching performance test in

selecting the most competent teachers applying for jobs. An example
test is included with addresses for obtaining additional information.

Popham, W. James. Development of a Performance Test of Teaching
Proficiency, Final Report. Bethesda, MD: ERIC Document Repro-
duction Service, ED 013 242, 1967.

fhis report summarizes a project to develop and validate the use
of’ performance testing as a method of assessing teacher competence.
"o validate the method, comparisons were made between experienced
teachers and non-teachers in the area of social sciences. Success
was measured by student growth. Results indicated that expewrienced
toeaczhers are not more effectlve than non-teachers.

Popham, W. James. Behavioral Objectives and Teaching Skills.

8. Bethesda,
1D: ERIC Document Reproduction Service, ED 036 228, 1909.

This is an abridged address concerning the preparation of behavioral
objectives for foreisn language. Included are procedures necessarvy
{52 “he development of curriculum and attainment of instructional
ohjnetires. Other topics are the instructional objectives exchange
~% UCLA and performance tests of teaching proficlency developed at
VA .

PRRPIT,

PPPE ., Pilot Projects on Performance-Based Teacher Education. No. 3.
dagen, 1.9(3. DBeothesda, MD: ERIC Document Reproduction Service,
D 0uY 238, 1973.

This "document 1s compcsed of four sections. They include: Section

1 .- a discussion of in-service education and a brief overview oI the
pook by Louis Rubin entitled Improving In-Service Eduvcation (1971);
Soeting 2 -~ a discussion of a CBTE model for in-service elementary
“anners at University of Bridgeport (Multiple Alternatives Program -—--
A?), Section 3 -~ an announcement of a PBTE conference to be held

in Boston, April 16-1T7, 1973; Section 4 -- an announcement of the
exinsence of the clearinghouse for the Connecticut Pilot Projects

.. L e W
C i,

Poster, David A.
Rethegda, MD:

A Research Strategy for Performance-Based Education.
ERLC Document Reproduction Service, ED 070 585, 1972.

This document centers on a program of research and development for

nerfecting performance-based teacher training and assessment tech-
- niques. The program is described as being: 1) field-centered;

2) achievement oriented; 3) based on a conceptual model; and !}

cnecapnssing a range of behaviorally established skills.

The author

£tase3 that a program of this type is already underway at Educa-

%ional Testiag

7ot Iragmented

Service (ETS), but that the national elforts a=~ on
and uncoordinated. Also, he states that the only
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way to assess the student educator is to assess how well his
students periorm.

Pucel., David J. and Copa, George H. "Monitoring Indivicualized Student
Progress in Vocational Education Programs." Educational Technology,
13 (October, 1973), 54-T.

This article presents a description of a model system for moni-
toring student progress and program effectiveness and efficieney
in vocational education. "Time" and "performance" were identified
as the measures of individual progress and program effectiveness.
Efficiency of the program was dz2termined by the inclusion of cost
Information. The model was designed to facilitate decision-making
by administrators, teachers, and students.

Pursley, Peter. Evaluation of National Center for Educational Research
a1 Development/Teacher Corps Competency-3ased Education Develon-—

. 205 grojecc. Bethesda, MD: ERIC Document Reproduction Service,
ot o5 oo, 1971,

This report is an evaluation of Teacher Corps interns trained by a
CRTE approach in San Francisco. The evaluation was primarily
coneewned with the project's impact on the interns and the tenching
skills a2quilred by the interns as a result of participation.

¥y novribicivants were interviewed and a review and analysis of
nrojact racords, proposals, memoranda and reports were made.
cecoracndations included a viable student selection process and
Mot g wased on a fee~per-student-successfully-trained basis.

Ouirs, Thnmas J. "Performance Tests for Beginning Teachers: Whg
ALl the Tuss?'" Educational 'echnology, 13 (May, 1973}, L1d--6.

in “his article the writer supports the assumption that paper and
naneil ©23%s are not sufficient in predicting the success of
a %o3cher, and he advocates performance tests which more efficiently
aonen.iimate the actual conditions of the classroon. Three types
0 - Tnmmance tests are described: rerognition, tests, simulated
ool S on tests, and work sample tests. Ten steps in the develop--
5 n7 o nerformance test are described in detail: (1) specifly

f2) select critical aspccts of the studentfs poviow--
snecify performances to be measured, (#) write
sheaification for test, (5) ¢ .vise test situation specifying
copdition under which the performance is to be determined. (6)
c v exsensive pilot tests, (7) write detbailed test monual,

(7, %-aia test supervisors, (9) collzct data on the popuLation

i L os.udied by the test, (10) score resulting data and develop

4. 15 6 ent off scores for acceptable performance. *Once developed,
1 emformance test can be studied to see whether it can be uveed

;0 .~ ict success in subsequent on-the-job teaching performance,
s Mircnose Sraining deficiencies in prospective teachers so that
5.y, e:n »eceive additional training on specific teaching sliils
a7 Lo esteslish a criterion measure against which otiher meder 7
“a0%ing proceGures can be validated.™
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kQuirk,’Thomas J. "Some Measurement Issues in Competency-Based Teacher
Education." Phi Delta Kappan, 55 (January, 1974), 316-9.

This article discusses certain measurement problems that should
be the concern of those who attempt to assess teacher competence
or teauher behavior. Topic headings include: (1) performance- i
, objective lists; (2) performance measures reliability; (3) the :
. percent correct passing -score; (4) the multiple cutoff model; s
v and (5) evaluation model inadequacy. ‘The author concludes that
", . . the problem of trying to link teacher behavior to student
routcomes « « « will be met only if the pre.ervice measures of

téacher competence are of adequate reliability and validlty "

%f ~ Rosner, Benjamin and others. The Power of Competency-Based Teacher
i Education. Bethesda, MD: ERIC Document Reproduction Service,
D 069618, 1972.

This report ("The Rosner Report") is based on the findings of

: the committee on National Program Prioritiés in Teacher Education
= 1n 1971. Section I describes the rationale for competency-based
: sdcher education and certification and proposes recommendations A
for planning and developing such a program. Elements of the 3
pPreoposed program include:

1. f£ive year period for planning and coordinating;

2. training laboratories ~- one hundred should be established with
’ 2 minimum training capacity of 20,000;

¥ 3. astructional materials -- twenty million dollars be allocated
‘or developing, field-testing, packaging and distributing ’

: materizals over the 5-year period;

¥ . instruments to define performance criteria for development of

; oomoe‘nncies in actual classroom settings;

‘‘‘‘‘‘‘

g n e

54 2er development -~ establishing educational specialty boards
X offering competency-based certification to master level teachers
: and teacher trainers.
: Section L1 includes papers prepared by the committee.

: Ricker, Kenneth S. and Hawkins, Michael L. Testing a Science Educa-
i tion Proficiency Module with College Students. GEM Bulletin, :
. 05 (2. Bethesda, MD: ERIC Document Reproduction Service, ED :
B h2 695, 1969. -

This bulletin is a report on the second study designed to deter- ,j
min2 the effectiveness of the use of a proficiency module, '"Mag- }
ar.tism, Blectricity, Heat, and Microscopic Viewing in Science-

i ) fastraetlon,™ to be used in ar elementary science methods course. J
v 1.1 acuzets were studied: (1) whether significant learning occurred B
: shroueh use of the module, and (2) to investigate students' 1
¢ seactlions.  Twenty senior students were used and three weeks were |
A al'osed to complete the unit. Pre-tests were administered and |
nn.Sicipants vere given options in selecting learning activities ;.
for acqniring each competency. Post-tests revealed significan% :
entnge in students?! performance; all achieved the same objeciives |
" Shoough diverse iearning activities. DMost students reacted povi-
- ti/elv £o the method of learning. :

Q ‘ : ‘;,‘" a
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Reagan, Gerald M. and Pratte, Richard N. "An Understanding of Schools:

An Aspect of Teacher Competence." Theory Into Practice, 12
(,May, 1973), 1"‘“ .

This article discusses the present dissatisfactiort with education
and the current interest in improving education by improving the
competence of teachers. Three traditional criteria for judging
teacher competence are discussed: 1) knowledge of the subject to
be taught; 2) certain natural endowments such as pleasing person-
ality, patience, fondness for children and mental stability; -and
3) knowledge. of the students to be taught. A further condition
for teacher competence is suggested, namely that teachers be

competent in understanding the role of schools and schooling in our -

society. The author recommends that additional emphasis be

placed on “"Foundations of Education” in teacher preparation programs. )

Reese, Robert M. Trade and Industrial Teacher Education. and Certifi-

Rice,

ecation. Report of a National Invitational Research Develooment-
Seminar. Bethesda; MD: ERIC Document Reproduction Service,
=0 025 y 6)14, 1968.

This report tells of activities of a seminar held in October, 1967,
$o study need for research for teacher education and CETtlf’C“tion
in trade and industrial education. It included several paper

»resented during the conference, including: 1) trade and 1n6ustr1a1 -

n teacher education and certification since 1963, 2)

regeren 1

bngic certification requirements for trade and industrial tcgcheré,
snd 2) mipl--proposal format. Four mini-proposals the group )
Cnvyeloned a. . 1) what professional competencies are needed for

ssiul teaching? 2) a model for the measurement of occupational
.mnatency, 3) what might be the most desirable preservice exper-

e Zor new teachers? and 4) relationship of occupational

ctensy to student achievement.

Frances. "Competency-Based Education and the Open Classroom."
Rdneational Technology, 12 (November, 1972), 56-8.

Thig article discusses advantages and disadvantages of the open
~lraspeoom vaesus the traditional classroom as applicable to
ccmpebency~based education. A description of an open claserOm

is siven: the teacher's role as diagnostician, tutor, adviso

#pnd ewvaluator; and the student's role as one of responsvbll*cy

For hls Jzarning style. Both students and teachers are responsible
for ohjectives of the teaching-learning experiences.

Richards, Philip H. Analysis of the Delphi Survey 1972-1973. Bethesda,

MD ERIC Document Reproduction Service, ED 077 885, 1973.

This speech was presented at the AOTE National Invitationel
Coaference Redesigning Teacher Education. Pre-confercnce input
dngeribes the use of the Delphi Technique, consisting of Ffouv
stnns: 1) each participant is asked to write his opinion ou &

71*‘1
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,specific topic; 2) each participant.is asked to evaluate all
opinions in terms of a given criterion; 3) each participant
receives a 1list and summary of the responses and is asked to .
révise his opinion or state his reason for not doing so on i
items on which he differs; 4) each participant ceceives the -l
1ist with an updated summary including minority opinions and is -
asked. to repeat or revise his own opinion. The technique assures -
uhat all opinions will be arrived at independently and yet be
informed opinions.

(2PN

Richey, Ritz C. "Competency Identification: A Position Paper."
Michigan COAST Project (Competencies of All Secondary Teachers),
1974, (Mimeographed).

- Th2 paper describes the position of the Michigan COAST Project "
- (Competencies of All Secondary Teachers) on competency identifi- :
. cation. The definition of a competency, format to be used, :
puxnose, categories for classificatigp; and guidelines for

s2lection are given.

- Ricker, Kenneth S. and Hawkins, Michael L. Reactions of College
Stvd°n+s to a Science Education Proficiency Module. Bethesda,

DT ERLC Document Reproduction Service, ED 040 928, 1969.

I

ORI

This document describes a study conducted at the University of
: Georgia, College of Education, to determine the effectiveness of
= individualized lecarning through the use of a proficiency module.
) Sz72nteen senior students were given copies of the modules and
o 1abov atory handbook guides for the laboratory practicism. Each
) cudent was responsible for choosing the learning activity that .
would best help him acquire each perfarmance behavior. The , :
instructor was available to work with students who needed . -
assistance. From the data collected, it was determined that N
this method of learning provided "motivation, individuality,
success and the desire to do further study without fear and
frustration.”™ All the students in the experimental group
rescted positively toward the program.

Ritz, William C. and Vallace, Charles W. How to Conduct a Workshop.
Bethesda, MD: ERIC Documenrt Reproductlon Service, ED 065 480, 1970.

This document provides a step-by-step guide tc planning a vork- i
shon, especially useful for in-service education. Readers are d
: en. raged to read sections applicable to them. Examples are ‘
Do for a science workshop, but principles apply to any.

e Robb, Felix C. "The Changing Expertise: Impact on Teacher Education."
. Presented at the Seventh Annual National Vocational and Technical ;
: Teacher Education Seminar, Dallas, Texas, October 22-25, 1973. »

T™is paper discusses teacher education and how it has been slow
tn change. It describes the many societal changes in our world

7
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- today and proposes the question, "What ought education's responses
be?"™ Six suggestions are made for developing true expertise in
the- graduate and undergraduate centers: 1) mastery of currently
relevant content, 2) consciousness of the teacher's place in the
educational system, 3) insight into the nature of man, 4) develop~
ment of philosophy of education that establishes the nature and
paramster of purpose, 5) the expert educator recognizes he is,
first nd foremost, himself a learner, and 6) utilization of the
latest learning systems and ideas.

Rosner, Benjamin. "The Promise of Competency-Based Teacher Education.®
New York University Educatlon Quarterly, 4 (Spring, 1973), 2-6

The author expresses his opinion that the present system of
tz2acher education is not successful. PBTE will also be useless
unless state certification can overcome empirical shortcomings.
The author suggests that new instructlonal materials must be
crzated for training teachers, measurement procedures will be
7ital components of teacher training, and the setting for train-
_ng +eacne”s will move from the university into actual classrooms.

‘igation will thén move from completion of courses to the

X in~ of competence.

Rosn=2r, Benjamin and Xay, Patricia M. "Will the Promise of C/PBTE
Be Fulfilled®” Phi Delta Kappan, 55 (January, 1974), 290-5.

This avticle states that C/PBTE may be the most significant lever
.o hanven in education since Sputnik or another government-

tdized fad. The present scope, promise, problems and uaresolved
es gre dAiscussed. The author feels the CBTE is a transitional

that can put teacher education on a firm theoretical and
1c91 base,
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Roth, Rohert A. "The Competency Movement and Science Education.®
Science Education, 57 (1973), 361-4.

le discusses a trial performance-based teacher certifi-
'ect conducted by the Science Teacher Association of
e (STANYS). The task force is revising and refining
¢ to the teaching of science and is concerned
iteria will be utilized in the certification
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Rosh, Rnhert A,
Lhe States. 3
»J 670 753, 19

erformance-Based Teacher Certification: A Suvrvev of
etnesda, MD: ERIC Document Reproduction Service,
T2

describes the status of performance-based teacher

n each state and the District of Columbia. The author
a certification system is considered performance- I‘ased
tains provisions in state regulations providing fo-
-based bteacher education or accepting demonstratcd
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‘competency for certification.

Roush, Robert E. and Holeomb, J. David. "Teaching Improvements in
,Higher Education: Medical Education May Be the Leader." Phi
Delta Kappan, 55 (January, 1974), '338-40.

This article examines the beliefs that teaching improvements in
higher education, in general, have been slow in coming about. It
i$ émphasized that the attainment of the doctorate title is usually
the sole eriteria for initial -employment in higher education. R
Medical education is examined, and two major eduecational innovationss ;
that it now employs are: .1) the use of technology in teaching and:
iearning, and 2) curriculum design. Units for educational research
and development now .assist the: medical faculty in improving teach~
*ne and learning and in conducting educational résearch and develop-
ing hew curriculums. It is suggested that all areas of higher
rﬂncation may profit from thée success medical schools have gained
through teaching improvements.

soiie

Ryan, Kevin A. A Plan for a New Type of Professional Training for a ) ;
‘Hewr Type of Teaching Staff. Bethesda, MD: ERIC Document Reprodiction -;
Service, ED 029 810, 1960. o

In this article the author appeals for teacher training to be
pewformance~based, as suggested by Franklin Babbitt fifty years
ago. The 1nserV1ce program should provide for effective and
~ontinuous %trairing for a differentiated staff. It should be

an ezsension of the preservice program, help sharpen the teacherf's
professional skills, and help identify and utilize the special
comnefencies of teachers,

Ryan, Maurice E. "Directlons and Criteria for Performance Goals:
A Xind of Road Map." American Vocational Journal, 48 (April,
1673), 31-3. o

This article presents a step-by-step gulde for writing directions
and criteria to assist instructors 1in preparing specific instruction
plans for an individual performance goal for students in vocational
education programs. Directions are given in the following task
1) becoming aware, 2) gathering resources, 3) applying
ces, !l) continuing procedures, 5) evaluation and revision,

f) 2inal nrocedure, and 7) reporting results. The purpose of each
Lol 49 1ccnt7f1ed and directions are given, including checkpoints.
faz authnor compares the procedure to a road map.

Sandefur, J. T, and Adams, Ronald D. "Assessment in Action: A Case
S%udy of Second-Year Teacher Education Graduvates." Journal of
Penecher Bducation, 24 (Fall, 1973), 248-9.

This a
o7 seon

Vnir2r

r%icle describes a study to assess the professional compctencies
ond year teacher educatlion graduates from VWestern chcvckv ?
31ty following the Introduction of the new Standards for the
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Accreditation of Teacher Education in 1970. Questionnaires are

sent To graduates for assessment of the program and to the

school administrator requesting his assessment of the professional
competencies of the institutional graduate. A random sampling of
twenty elementary and twenty secondary teachers will be evaluated
annually. Data will be coded and stored in the computer for a
vermanent data base. Reports will be made annually and be available
to faculty.

Amdoz, Ellis, "CBTE: The Nays of Texas." Phi Delta Kappan, 55 (January.,

aTh), 3014 6.

This article describes the reactions of many of the academicians
in Texas colleges and universities of the mandating of statewlide
O“DQtfﬁCJ«baSed teacher education programs in June, 1972. The '
— nfdate requires that CBTE be woven into each course of the ovoupective‘
stnchees. The professional groups are seeking a ruling agalnst.
=l 2 mandate, which they regard as a violation; they question the
-ty of imposing a sifigle approach to teacher education. The
~mishovr concades, "any professor is entitled to embrace CBTE and teach,
it Af it lies wltnin the parameters of his subject."

1, Daie P. The Use of the Delphi Techni ue to Gain Consensus of
al
1h ?fo?cssiqrég gdunatlon Components of Teacher Certification
2 - amgs an Kancas. Final Report. Bethesda, MD: Lrle Document
- . T T =TT AT 3
.. L UETLOM Service, ED 072 025, 1972.

1 3his »eport the technique of using the Delphi Method is discuscsed.
Find Tnes 'n the study indicate the sample group, composed of lau-

: T3, zaueators, teacaers, adnlnlstrators, and parents, thought

51 nh oeocentially all teacher education content was important.

1".e% Fpovtont were thought to be those items relating to class

o 3 ,erniions., Less important were competencies rela cd to

T venhy and history of education. Samples of questlilonnaives and
':itavs to subjects are included.

Sehnlnak, M, Del. M"A Competency-Based, Personalized and Field-Centered

lementary Teacher Education Program." Adapted from

. D, and Hale, J. S. (eds.). A Competency-Bascd Ficld-

~eherzd Systems Approach to Elementary Teacher Education.  Volunes
T ILT¥, PFinal Report for Project No. 89022, Burcau of

rnoech, O0f7ice of Education, U.S. Department of Health, Cducation,

L 2, 1968,

o el mw
el o an B
s ?
e -

lock,

i3 rehicle describes the Comfield Teacher Education Model -~

" o9yrodlar -307.7ing model that is goal-oriented and continuousiy
Tembive on The basis of empirically-based feedback. Four JJ” inct
27125 ol the model are described: 1) the demonstration of
crmeheaee v the performance of teaching tasks as a basis fo»

re. “ifira%loun, 2) the characteristics of a teacher education progran
Lo fn o nesennallzed, 3) the involvement of a genuine partnership
“riy “he schoots, and U) a management system which can svope—:

K
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Lemnaads 27 A competency-based, personalized and field -.centorel
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feacher education program. The assumption is made that if
prospective teachers engage in an educational experience in a
way which gives it personal meaning and they become independent,
self-directing learners, they will create a similar kind of
1céarning experience for the children they teach.

Schalock, H. Del. The Focus of Performance-Based Certification Knowledge
Tnachin? Behavior, or the Products that Derive from a Teache ''s’
Behavior. Bethesda, MD: ERIC Document Reproduction Service,

Fo 045 5 550, 1970.

In £his document, the author questions the basis for determining
vha®t type behaviors should be included in CBTE. Should knowledge
level alone be used or should performance beyond the knowledge
1evel,be_included? If these higher levels are included, problems
In measurement are presented. It is suggested -measurement is
siimn’ified if the product of teaching, not teaching behavior
"Lﬂel; is measured. A number of relevant issues are raised.

Schmieder, Allen A. and Yarger, Sam J. "Teacher/Teaching Centering
in America," Journal of Teacher Education, 25 (Spring, 1974),
5"‘12 3

This article studies the movement of "teacher centering' in America.

farious synonymous terms for "teacher centers" are identificd and

2 "penerally--specific" definition for a teaching center is pre-

sercud, Seven organizational types of teaching centers ave
LAontified and discussed. They are: 1) the Independent Tcaching.
Gontex; 2) the "Almost" Independent Teaching Center; 3) the

Ppofessional Organization Teaching Center; 4) the Single Unit
"“2anhing Center; 5) the Free Partnership Teaching Center; 6) the

Feea Consoxcium Teaching Center; 7) the Legislative/Political

Congortium Teaching Center. Four functional types of teaching

eonters are ldentified and discussed. They are: 1) the Facilitating
/06 Teaching Center; 2) the Advocacy Type Teaching Center: 3)

%2 Resnonsive Type Teaching Center; and 4) the Functionally

Vcﬁﬂnp Type Teaching Center. Six topics concerning the nature and

v 0 maekher of centers, based on information obtained in the

'“,*rn“T Center Survey, are identified and discussed. ”bcy nre:

1) enrernance, (2) consortium, (3) programs, (4) incentiv:

{5) sta®fing, and (6) center financing.

Schure, Alexander. "An Accountability and Evaluation Design for
Nnenma uwnal Education. Educational Technology, 11 (March,
1971). 26-3

™is avtlcle stresses the need for an improved accountability
syshem in ocenpational education and proposes an accountabllity
Gzl 1 o7 model that would insure better educational opportun-
itins £or a1l Americans. The author's criticism of the present
system is the lack of systematic organization of the immense
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amount of data, and he proposes in his model using a computerized
system with various manipulations that can be made on a wide
range of data and provide immediate feedback.

Teacher Education, 24 (Summer, 1973), 14i4-51.

‘This article discusses how decision making is seen as the basic
teaching skill. Questioning, explaining, reinforcing, and probing
are skills from which the teacher must choose. Skills such as.

listening and hypothesis generation aid in decision making. Research

on ueaching should closely examine the teacher's decisions, and
dceigion making should be included as an integral part of a

'S

téacher's training.

~r»o1, Gilbert F. Selected Generic Competencies with Indlcators for
Ilnomonitery Teachers. Competency-Based Education Center, College
of weumcation, University of Georgiaj Athens, GA.

This document lists a number of generic compétencies of teachers.
Th2lnded under each competency are various performance indicators,
alzher direct or indirect. The direct indicator (the teacher)
rabegory includes actlivities engaged in by the teacher. The

Indi reet indicator (the learner) category includes an Tactivity®
inf a "oroducts® section of the student'!s involvement. Approxi--
wasely 26 generic competencies are presented.

Shna“°0a, Gilbert P, and Johanson, Charles E. Specification Worksheets

Shear:

for Coenitive Processes and Affective Behaviors. Bethesda, MD:
L.:77 Locument Reproduction Service, ED 040 933, 1969.

This bulletin presents teacher performance specifications for the
“un arveas: cognitive processes and affective behaviors. This
Inecludes 12 objectives of the elementary school instructional
program in cognitive processes and 11 objective's for the program
in affective learning behaviors, teaching behaviors and the
cugrersted specifications for a teacher education program.

ron, Gilbert F. and Johnson, Charles E. Specifications Vorksheets
ITor Bphﬁviorg Drawn from Educational Principles. Bethesda, MD:
1 fC Tocvment Reproduction Service, ED 00 930, 1969.

T™is Hullet
sache? per

2
-1
i

in describes the worksheets used in developing the
formance specifications for the preparation of

aneabar »y school teachers for the Georgia Educational Model.

* lications were obtained from he following sources: desired
1 )cha7¢ors, established educational principles and observation
rachers on-the~job. Principles of learning, instruction and
nx??tﬁon are listed with related teacher cbjectives and

v/iors. Specifications for a teacher education program are

<1
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Shearron, Gilbert F. and Johnson, Charles E. "A CBTE Program in
Actlon: University of Georgia." Journal of Teacher Education,
24 (Falls 1973)9 187-930

This paper discusses the University of Georgla competency-based
teacher education program in elementary teacher education. The
program is only partly implemented. Stage one, development of
the instructional component, and stage two, implementation of
the comprehensive program model, are in operation; by 1975 all
preservice students will be involved in the program. Basic
assumptions underlying the Georgia position on CBTE are stated,
approaches in identifying competencies are described, criteria
for assessment are explained, and the instructional component
is discussed in detail.

Shearron, Gilbert F. and Johnson, Charles E. Portal Schools for the
Georgia Educational Model. Georgia Educational Models, the

ou b m——

university of Georgla, College of Education, Athens, Georgia.
GEM Bulletin, 71-7, 1971. .

3

ey

S paper discusses the Portal School concept and describes the
tal Schools in operation at the University of Georgia. The
rala Education Model is a performance-based, field-centered
hew education program providing transition of University

ent teachers from the preservice phase to full-service

hing in the inservice phase. The four types of field exper-
¥ blocks are described in detail showing the varied learning
~nerientes of student teachers with leadership of the university
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Shearron, Gilbert F. and Johnson, Charles E. A Prototype for a Compe-
tency-Based Proficiency Module. Bethesda, MD: ERIC Document
Reproduction Service, ED 082 693, 1969.

This document presents a prototype of one kind of module used in
%“he Georgla Educational Model for the preparation of elementary
teachers. Proficlency modules contain general directions to the
studsent, lists of prerequisites, pre-tests, performance specifi-
cations and behaviors the student must demonstrate proficiency in,
and learning resources,

Shepardson, Richard D. "A Survey (Utilizing the Delphi Method) to

Assess and Objectively Display the Arguments For and Against
Nerzloping a Performance~-Based Teacher Education Program.!
Jonwrnal of Teacher Education, 23 (Summer, 1972), 166-8.

he author of this article discusses the use of the Delphi Technique
in determining administrators' views of the advantages and dis-
advnntoges of a PBTE program at the University of Texas. For
illugtration, some of the survey outcomes are given. The author
states this procedure "has much to offer in making problem~solving
and deecislon making a more creative and effective process. ™
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Shuster, Susan K. "A Proposed Performance-Based Training Program for

Spegial Education Teachers." Viewpoints, 49 (January, 1973),
25"' 90

This article reports the progress of a team of special educators
who are analyzing the needs of undergraduate prospective special
education teachers, and developing strategies and techniques

to meet these needs. The PBTE program is concerned with the
individual as he prepares to teach and the students hé will teach.
Tncluded is a 1ist of competencies (in the areas of observational
techn-ques, diagnostic techniques, teaching skills, and administra-
‘tion and management of educational and social environments) prepared
by the undergraduate program development committee for the trainees.
Information regarding implementation of undergraduate competencies
in a practicum setting, and evaluation of the process and product.
is also included.

Silvius, G, Harold and Ford, Andrew F. The Report of the Michigan Studv
of Industrial Teacher Competence. Bethesda, MD: ERIC Document
Reproduction Service, ED 014 529, 1965.

This report describes a broad study to determine the necessary
steps to be taken to maintain a strong industrial teacher eduvucation
nrogram. Respondents were taken from business, labor and vavious
levzis of education. The study resulted in eight action proposals
including initiation of a program at Wayne State to update and
axiond tﬁacher competence of industrial educators.

Sinatra, Tewis J. "Performance-Based Teacher Education: It Can Be
Transformational.” Educational Technology, 13 (August, 1973),
6(""3-\

Thls article describes changes that are currently needed in teacher
cdneation: conservational changes center on improvements made
rithin the organization, and transformational changes focus on

the needs of the environment. An outline for a transformational-
oriensed, performance-based teacher education program is given
dzn’.eting the roles of the teachers as diagnoser, prescriber,

ond 'mDTemnnLor.

"Performance-Based Teacher Educa-

_Sinatra, Lewls J. and Masla, John A.
: Educational Technology, 13 (Apxril,

tinn -~- A Reply to a Critic."
1.¢73), 33-5.

Thigr aoticle
. srheanigtic.
a %aacher do a2
o' enshiy

is written to refute criticism of PBTE as being
The authors see competencies as aids to helping
petter job, not as ends in themselves. The

of CBTE to educational philosophy 1s discussed.

Smith, Fmmitt D,

Jowvenal of

"The State of the States in Teacher Centering."
Teachev Education, 25 (Spring, 1974), 21--5,

R
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This article presents the results of a study conducted which

involved all fifty U.S. states and their reported involvement in

o the development or use of "teaching centers". Information was

i obtalned from each state department of education office which

- nealt with teacher education and certification. Responses were

L limited to three areas: 1) state legislation related to teacher

P centers; 2) state administrative provisions related to teacher

A centers; 3) state level study related to teacher centers. Survey

T s results are presentéd under four categories: (1) Category A:

No action; no state-level. (2) Category B: No action; state-

level study. (3) Category C: No legislation; administrative :

provisions and state-level study. (4) Category D: Legislation; :

administrative provisions and state-level study. Data for each

: cacegory are glven. It is reported that "approximately one--third

of the states have passed legislation and/or administrative

. »egnlations which . . . relat. to the teacher center movement in

) The Tnisad States." "Teacher centering" status of 23 sta%ses is

7o, A six item 1list of "common ground" observations concerning
teaching center movement in the U.S. is presented.

renes
-

.
L] .
-
N

Wil

[

- Soar, Nshert S. MAccountability: Assessment Problems and Possibilities.®
O dournal of Teacher Education, 24 (Fall, 1973), 205-12.

: Talgs azticle discusses the difficulty in evaluating teachers through
_— cSuden’ prog ress since tests show a negative correlation for most

i owndents,  Also under such conditions teachers teach for tosting.

: Testing may be approprilate for low level objectives hut for higher

n Ler~is 1t uould be better to measure teacher behavior rclative to

: Dnas7lor Imoun Eo be related to student achievement. Questions ave

: “"a0’eaised as to teachers?! responsibilities versus those o7 pavente,
& r~1 wno shouvld be accountable for what.

! spanjer, R, Allen. Teacher Preparation: Supervision and Performance.
ethesda, MD: ERIC Document Reproduction Service, ED 073 074,
1972

resents two papers which discuss the concepts of
atlon, and improvement in teaching performance.

1

|

D |

. chonsee, modilic )

: ; r suggests some changed roles for supervisory agents : }
n
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Ty oLurn ation. The second paper presents several teaching

could serve as a basis for developing and ianioving
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Spanzinai, TMahard L. and Courtney, E. Wayne. The Application of

Y e Pronm’s Comajtive Taxonomy to Selected Professional Edueni.om

< v v rat.tn. BbBetanesda, MD: ERIC Document Reproduct.on 82, ice.
i o oy, 1971,

! 4 o, 2971

™19 »mesents a study to determine the hierarchial levels o
«a1non professional education compctencies needed by commivai iy

Provided by ERIC.
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- college and secondary school vocational instructors. The major
- headings of Bloom's cognitive taxonomy were adopted from the
survey instrument. Selected vocational instructors from Oregon's
carmunity colleges and secondary schools served as the population.
99 professional competencies, 57 could be classified as having
high 7evels of correlation and could be grouped into meaningful
cowmnetency clusters.

RS e 1 %A,

Stainback, Susan B. and Stainback, William C. "Competency-Based Teacher
Education: A Clarification and Rationale." Teacher Educator,
8 (Spring, 1973), 17-22.

Th article attempts to clarify the components of a competéncy-

bl d teacher training model and to develop a rationale for the
3 aplem ntation of such a model for the training of teachers. The
H MRALY 1Y nr components of a competency~based model are identificd

a scussion of each component is given. They are: 1) detexr-

» competencies needed by teachers to perform their function,
trate the competencies the prospective teacher alicady
58S s end what competencies need to be developed, 2) determine
: sae most {irect process that needs to be followed to develop the
P 55vdant into an effective teacher, and U4) check the finished
. nwntunt Ton nerents, and make sure the prospective teacher hns

(97

S oeordchencises set in component one.

i
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Shar», Tiarold. A ovotcm for State Evaluvation of Vocational Education. .
ety T “ﬂ zthesda, MD: ERIC Document ReproductLon Service, Cf

.,
DI ‘909

[ a_'

This docuvment nrescats information on a model system for conducting
r 235,131 educalion program evaluations developed and field- teSo d
1% ““vo State University and in vocational education ageacies in
GCov¢,»n"3, Fentucky, and New Jersey. The model includes a syvstem

N

-“.. 1 \'D c

e + 0" "nitluted and continuous program evaluation., objectives,
crnlg, cnd data for measuring achievements. Iaformation form
il ane included,

; O4nse Trmnavion Denurtment, Divison of Teacher Education and Cexrtifi.- l
: ension. IR Ma thle of Certification.” The University of the o
: 3550 0f May Tork, March 165, 1971, (Mimeographed). |
' |
Thig Jdonnment presents a proposal of a set of proecess ste néord. to f

L Te V7 yrad La Qeveloping trial projects in teachew cducasion ¢
BRI iﬁﬂ& w0 2 certification that U'Lva'ns a measn:: ol

B
‘. o ontunen. Tooness standards is a tevm vsed to desevib: the {
o ©  on T hn dollovred in developing muanlngzul eritevia o bhe pnt ’
! By oy esheatilzn Ionchers Thz trial projects cve for bhoth initiol .
Te oL eontiultng ce?bification. The dynamic system will pvewmote ’
(oo 17Ty, encourage the participation of several agencices to
Coounhey eriteria and provide for system modification.
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Stemnock, Suzanne K, Evaluating Teaching Performance. Educational
. Research Service Circular Number Three. Bethesda, MD: ERIC
v Document Reproduction Service, ED 033 448, 1969.

. This document describes the method used to gather information
. from school systems on the procedures used in evaluating the

competence of teachers. Data were collected on frequency of

i evaluation, evaluators, procedures, forms and appraisal

: procedures. Eight different types of procedures were found to

? be used by different systems. Copies of thirteen evaluation
- Porms are reproduced.

: Strong, William. "A Switchboard Metaphor for Teacher Education." Phi
: Delta Kappan, 55 (January, 1974), 341-3.

This article describes a pragmatic point of view of teacher

i . taueation --~ dealing with prespecified competence., investigatlons
’ o7 sel? concept and individual personal development. The author’

sveacsts a "switchboard scheme" curriculum design in which people
o’ d.f“nrop+ backgrounds may plug into, shars and discuss their
ﬂommon nurnoses. Ten propositions for the development of such

& ~aupriculum are stated.

: Stndent Teaching Cooperative Program. Bethesda, MD: ERIC Document
. if3procuction Service, ED 074 035, 1971.

imis document describes a cooperative-based teacher education
program of Castleton State College, Vermont. The team approach
g nged,  Individualization and performance~based education are
the nkjectives, Instruction is given in the following arvcas:
1) professional courses in the public schools; 2) microteaching
; "d ceminars; 3) large group, small group, and indiv*ﬂualuvnd

§ insftrictions and 4) experience in the integration of subject

: ratser througn media and laboratory approaches. Appcndixes are
included.

Syhouts, Ward., "Performance-Based Teacher Education: Does It Make
A Difference?" Phi Delta Kappan, 54 (January, 1973), 303-14,

This avticle discusses the dats compiled from studies of a pec:>for-
monee -based program, NUSTEP, for preparing secondary school
achers at the University of Nebraska It was concluded that the
‘areineg yho re2ceived performance- based teacher education arc
: msce ¢ fective than teachers who passed through conventional
t e noengpitnas; cvrrent students and graduvates of NUSTEP have a moxre
: pos Y, ve 7iew of their teacher education curriculum than do
s%uAents and gracCuates of conventional programs; also, youngsters
e “aneht by fhe participants in NUSTEP can achieve more.

A °7"‘ema Approach to Vocational Teacher Education. Bethesd:., MD:
G108 Lbocument Reproduction Ser1ce, ED 076 748, 1972.
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: Thig Jocument describes the systcms project of devising a compe-

‘. tency-based system for the preparation of teachers, supervisors,

i and acministrators in the field of vocational z.d applied arts

@ education. Major activities accomplished the first year included
- the fesign, documentation and initial testing of a management

[ infoxrwation system. Malor activities conducted the second yeawr

i ueve: 1) the implementation of the pre-certification instructional
; ,Jstem, 2) the deslgn of a masters of education program, aad 3)

coabinued field testing and maintenance of the management infoi-
mation system.

Thornsley, Jerome R. "Cast Study No. 4 -- Recognition and Respeat for
. Teacher Competency." Thrust for Education Leadership, 2 (November,
; i972), 23-7.

-t s

. Mg »rticle discusses the Stull Bill in Cslifornia. The author .
; “%123 that teacher evaluation is needed on the basis of student 4
’ achiaye ent and teacher performance. A method of conduCoing
reoe7avation is presented together with an example ol the
evﬁ‘iqtgaﬁ instrument. Crlderla for evaluation are tailored and
reostitte? by the indlviduzal teacher so 2s to eliminate bias
. conged by cactors beyond his control.
rarr», Wlvira R, Jome_ Phﬂlosophical Issues in Competency-Based Teacher
A fn,ation, Lziaesdz, MD: BERLC Vocument Reproduction Servlce, :
- Il l)[-) ‘)’5‘,73 1—973‘ \
T Shis =ape> the author suggests a real CBTE philesophy hoas not
innn fogeioner. 30 it is impossible to say it is the solution to
Sorsbe edvention problems. Questions are raised as to the xoal
Tl 0T a competency~based program. Major criticisms are laclk
07 AisLinetions drawvn about values of various competencics, lack
0" ccoon with affective and cognitive domains, and lack of
“291 < chowing the relationship between teacher performanre and
shnrens doaring.,

Teache? S721nacion Prep - 21, Bethesda, MD: ERIC Document Reproduction
T oLeosoas, BD ONTTSE5,71971.

T5 Lo an interpretive study of practices in "Peacher Evaluation."
Tenehee ealuation serves several functions both for the teachewrs
gt Doy Lbhe educational program. It should be systematic and
sooselfa. o th established goals. Teacher evaluation is having |
f % 7 »mant on teacner educatlon, especially since the advoent of )

©e st eehged Fearnlng. ]

. Thinaecaweqjoaa, Sivasailan, "Good Objectives and Bad: A Checklist fox
. orlera), Ghjectives. . Educational Technology, 13 (August, 1072),
o ¢ .

27 0.

T™ig ~aticle ﬂmucuss

es
1 " [T
rensigh i edising 0 has

a checklist developed by the author to
;ioral objectives. An onjectlve is ratzd on:
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1) interrelationship among objectives (subdivided into: (a)
sufficiency, (b) necessity, (c) lack of redundancy, (d) lack of
triviality, and (e) sequence); 2) extrinei¢ evaluation (subdivided:
into: (a) behaviorality, (b) range, (c) aids, (d) standards,

and (e} process independence). Each is discussed thoroughly and
éxamples are given. :

Tahpy D ¥id R.; Thompson, Randall L.; and Evans, Rupert N: Competéncies.

2
for Teachers. Vocational Education Shows the Way. Bethesda,
1 RRIC Document Reproductlon Service, ED 067_H67, Jotre2.

This report presents the findings of the first two Illinois
Toehsional Teachers Competencies Conferénces for teacher éduca--
seos and Administrators in vocationa™. education. The goal of
. 2 roject was to "stimulate continued development of a vhilo-
) conny Loird competeney-<based teacher education programs,
s 2igv’un development based on the current needs; of vocational
rzasheess ) and nollcy legislation regarding teacher education
n1 cradontaling, © Problen° in defining teaching competencics
21 T Adegel oo'nv teacher education curriculhn whi.ch provide
»3 Jlih basic ﬂombetencrcs are discussed. Appnndlxes give
saches by consultants related to sources oi acqui. ‘ng,
proving, and evaluating vocational teac: WO O
ncluded is a copy of the validation iunstrvon .o
mpetencies compiled by the group, followvor. by
ng of the competencies.
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Education Program: Competencies avrd
Compciency~Based Teacher Eduzation
MD: ERILC Document Reproduccaion s-riice,
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Tom. A _Continuum Model for Competency--Based Traininr. The

.cet cy-Fpged_Cuvriculum, Bethesda, MD: BERLC Documac:
. agiscnsnion Seryice, BD 083 706, 1973.

‘on

Taig naper presents certain aspects which constit te a Finzall’
paogsran in compebency-hased methodology. These aspects ave:

; o 3eteney ideontification, competency organization, compelanly
A ¢ Tysis, compebéney units, competency cvaluation, and comwnotaney
oo Tenhhel,  Wae Rocky Mountein Repional Resource Center anc Tho

g Vn*wefsjsy 0o Utah Department cf Special Education arc jo. .ily

¥ et Yoo

ting 2 competency-based training program to impwai»

following 7 categories: planning diast.vetdeon

'

B
‘.a

i n DR ™ Y O e

.

45

N e B Ay ST T et b 3 Y A Yade

;
A gad i S \A

LT




TRRT v 7L et e s estis e 0

£
B
.

WAy R e 4w e
N

Page 79

teacher skills in proyiding remedial services to handicapped
chlldren based on the model,

.4

Vocational Educatidn and Self-Evaluation. The Vocational Education

-4

tIall,

¥Izher, Wilford A. A Guide to Specifications for a Comprehen

Ingtructor Appraises Product and Process. Bethesda, MD: LRLC
Document Reproduction Service, ED 056 177, 1971.

This publication c&ntains guldelines to assist the vocational

strvctor in self-evaluation. Guideline statements are organized

tho nine groups covering the range of responsibility/activity

0_ the vocatlonal instructor. The statements are organinsed into
the following sections 1) groups served by vocational education,
2) the vocational education instructor, 3) curriculum, ) facili--

ties and equipment, 5) finances and budgets, 6) placeément and

wnirsnent in policy-making in vocational education.

Charles C. and Williams, Richard C. "Relating Communications.

“ﬂﬂnﬂo1ory o Competency-~Based Education." Echa’clo*la1 Wechﬂ010pv,

<513 o-np, 7) community involvement, 8) related services, and 9)

12 (Worember, 1972), 50-2.

e the authors discuss the problems of maintaining
cnoo1 systems while designing and imnlene:tvvg
vased education system, and producing the visc
vdunicatLon devices the learner will need to veceivwe
n in a variety of settings. Also, attention is g”ie
oroblems to be faced in the future. These were: i
esion of hardware, 2) the development of technica’
5 ard 3) political problems.

pi}
3

\- ’.'J 3 \'J c

sive
jnce~peaduste _and Inservice Teacher Education Program rov
o w22y cachers. Bethesda, MD: ERLC Document heprodvetion
e iotG, 2D G35 600, 1969. =

{Tig naper describes a model for an elementary teacher education

v e Coveloped at Syracuse University. The model can bhe

-

27 ,,eﬂ “or use at various lnstitutions using a wide variety

~~ . education techniques. Instructional units are comnosod

ke “fivies and instruction is either individval or in small
‘ -»9, I thorough account of the various stages of the swrogtm
Fe, corqeussed,

Vohe >, "117%504 A, and Cooper, James M. Competency-Based Teacher I'd

AR A_Seenario, Bethesda, MD: ERIC Document hepvoouctlén
;052 RS 0o 373, 1972,

™ 2 rw%hors present an idealized CBTE program in dramatic form

y =
W

3

nar2r explores how the program is established, how it shoviad
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ideally perform and presents possible student reactions. The
program described completely supplanted the existing program at
thée mythical university.

Weishahnh, Mel W. and Fox, A, M. "Competency-Based Accountability:
A Progress Report." Colorado Journal of Educational Research,
12 (Summer, 1973), 3-7.

Thi‘ report concerns a follow-up study inltilated at the School
0% Special Education and Rehabilitation of the Unlversity of

HO”“nern Colorado in order to obtain behavioral connetency

statements of their graduates. The graduates were askad to
indicate the necessity of the competency being incliuded in

spzeial education curriculum at the University of Noxthern

0 oendo, the extent to which each competency was developod, end

-, -

she cogree of proficiency to which the compet Cency was dﬁu>!ﬂaou

-~
O
O

%hae University. The response for each question was besod

sn n Tive-point scale. Also, the gradvates were asked to p.ovide
Ae-necaphic ¢ata concerning race, experience, salary, ron. . .50
(L onnLLsy served, age group served, and other relatad zafrii.ob
Loz nosulotion 1nc1uded 2ll graduates who received cithev ¢
B.4,, W,A,, E1,S.. or Ed.D. degree in special ecducation thocveh
Lo jearg 1951 ~ 1971.  OFf the 1,337 graduates, 591 {435) 1+ -nv . acd
whe arestlommaira, No analysis of the data is given.

N

Heldon, Jonn J. PFndel: An Authentic Teacher Education Prosvam.
7”’1~sda; =) ERLC Document Reproduction SeoviCl, =it .u. 05,
3977 >

£

PO

~

'"his document describes the CBTE program model that Mt. Marey

Cnllage developed using components of programs reseaichel 25 T

e gef ‘nsii.lutions. Minor modifications were made co Pit ity

273, A major emphasis is upon early and reguiav orodoasuve

n" Jhe stuﬁent to classroom situations. A two-.year Tollow o)
rgil on is provided for. Samples ars ‘nclugdes’.

14
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gton State Colleme Clinical Program for Tcacher uruow ou

ing
3? .ﬂ?jtlgg ifeshington. Bethesaa, MD: ERIC Documen: Tvp... KA
Sz, B 0Y6 536, 1971,

ts a brief description of a PBTE propgem iu

Thig paner pr 2n
n tcl Washinguonn Much of the prog.cm is . »3cd-.
v in

NS

eynralnon I .
on hoed, o pe*sonnel srom the College and . U . o8 B
, EKach candidnte in the teachen oduv.  .u. . 0oy -
HERSIM Ly S B KA vl gb“ﬂj and develop his own teacbinyg: styvi» . | 0 0he O
Lo te oua dosonality.  Major criterion for meosuwomeel oo o -
gnrcsgn g achievenent of the pupils. S

1
Y SR s ey
A JJ

BPTZ in a Multiculbtural Society.' dJourmn™ o Loy
Fal

on, 2M (Fall, 1972), 225-31, 2

Hhise, Touid
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This article discusses the problems of training teachers to be
effective for our current multicultural society and suggests that
PLCE .3 one of the most promising methods. Five areas of concern
ara discussed: 1) why multicultural education is a major concern

- of’ educasors today; 2) the type of teacher needed in o mult:chLuval

‘ soccizsys 3) & U) means of defining competency in a multicultuveal
. setting; and 5) how PBTE can be assessed validly as a stratefy ;qﬂ
B , Tcanher ﬂﬂbaration.‘ The article discusses the rise of mult: -
{ enliuralaism in education, describes the type of teacher nocded
in this socicty setting, indicates the promise of PBTE fo. meoting

this necd, and discusses research models for evaluating FRLT.

ilson, Richawd
17

H. "Performance Criteria for Agricultural Instruction.”
hemienitural

Education, 41 (May, 1969), 261, 263.

a

Rig nrticle discusses the need for establishing criteria for

oowetlion and for organizing a system of placemenu of g° dngtes
weentional agriculture education programs due ©o chenecsn

o "J

isions opesn in this field. The following iov . o>l
¢

. 5 :ls
wonr LT, LBy are Lvscussed' 1) competent periormance 20 chle
C 3) adequate performance, and U) accevtahle pirlciaamees

M
¥ N

fila~t, Rogze, Tacher Corps. A Model for Tralning Teacl.evsr . IDthendn,
: - ¢ Reproduction Service, ED 075 1347 0 .

(W >
=3

ok

=~
o]

i i snner 90ints out the inadequacies of teacher txe nio-. progrTond
; 3 Loghucktars who teach in Indian reservation schools ol avgson s
i oo S, oo crevnaring better teachers —- which encourosoes o
: oo Lo Tne 0 ant gtaff, teaching American Indian culowe 'n allepes
o o wnsion, end receuiting prospective teachers \hn v N
Lo She gees rnd Pamiliar with the culture. Discussed iz "o
¢ dioni ! i A

cher Program, where the outstanding rc¢wvure
teacher education.

Hinn, Paniine K. ; Sacks, Annabel L.; and Haggerty, Katherine % %
fcnurra e };pﬂ am_in Teacher Education. Bethesca. MD: ERT
‘ Lo en-otuction Service, ED 0{5 7361, 1971.

o

H
&
H

|
o i cnovaent opresents informatlon on an innovative plilot progn o
il Becliie RESLC My N m1em°nca”y school teachers. tudents® time ves
: conns o tae cnools, in seminars, large group activitiens ol
+ L. i T #2ips. Techniques usced were team teachiuf:,
o Ternngdnted see. fing, and small group colleguia.  Bvatunnk Tong
. c il Ueenuontly.
. Yooduf T, Asehel D, “23TE 10 Years Hence." Journal of Teachor i'dnentic i,
2 (717, 19733, 238-43,
: i oavsleln Aigscusses the effects of past ideas in edueni’on i

Lcomnens Lreads which are resulting in the explioratory mosy.wnn”

% . Bageans tad Cables are ucced to comparc the T S
Tatyapaston Bedeld with the "Emerging Ability--Developinsg " o0 ‘
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education which shifts the role of the teacher from the decision
making star to assisting the student in becoming the star and do
his oun learning,

Weight, Larry (ed.). "University Forum Developing Competency-Based
Content in Business, Industry, and Education." Summary Report.
Mzncmonie, Wisconsin: University of Wisconsin, October 17 & 18, :
- 1873. (Mimeographed). w

This paper summarizes a conference sponsored by the Schoo™ of
frdustry and Technology Department Chairmen and Program Dircctor |
Covneil at Stout. The main topics about competency-based content L
involved: (1) what is it? (2) who has interest in it? (?) the J
r=n27al, professional implementation, (U4) examples of con:ent for *
‘Dtementation, (5) implementing competency-based con%ent, and
|
|
|
1

FEARS
2 L
-

inere do we go from here? Industry and education arce mep—oesented
voooeing the necessity of a competency-—based@ program.

Sg e et

sy

Tonag, 7oa I. and Van Mondfrans, Adrian P. "Psychological Implications .
of Competency-3ased Education." Educational Technology, 12 i
(Eovavbe?, 1972), 15-8. :

T
N

Ak
3

omnares conventional educational systems, which

ge for the average student through the teache:r,
tency-based system, which places more responsibiiity
nal scudent to progress at his own rate oir leca.iiing :
er as a resource person. Factors discusscd a2 B}
7ation, frustration, anxiety and selr-concepi. ‘'The
c competency-based educational systemb can -dnce
nzical effects and increase positive athitudon and
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UPDATE

Andrews, Richard L. "How Sound Are the Assumptions of Competency- E
. Based Programs?® Educational Leadership, 31 (January, 1974), ;
33-0”’21 ' ;

This article discusses the assumption made by those in competency- s
based programs that change in output results from change in L
process. The article discusses input and how it may change the
_ output. The suggestion is made that if change is not made in -
i: “nzul then changing the process will result in the wrong product. ;

11, David N. "Affective Domain, Too, Has Professional Competencies.ﬁi
meational Leadership, 31 (Januwary, 1974), 326-8. ‘

\3
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le describes the type of accountabllity that is most -

~ when the teacher is accountable to himself or herself oy

the voe~v1sory staff. A comparison is made of Brltish .
Seachers i1 this country. The auvthor indicates thc Y
of hehavioral objectives. performance-based teacher 3

4 accon ﬁcabillty o7 teachers in our schools is a

tion and an insult to évery teacher. This tywe of

ns our teachers to teach subjects and not lﬂ”iV'CUﬁTSa

aducation program in England trains teachers Lo dca’

idual children and allows teachers to croote thair ow

iThey are trusted %o be the best judge o” what aad

h and set their own objectives." How the teachor

1oh ctudents should be the chief concern of tlo pLogram.
should be highly sensitive to students and reoct in

atal, nenceritical and supportive manner.
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: Gin-mn, N~rtholomew J. Sensitlzation Locus Model fo» Teacher qucﬂLJon,
‘ A R nDOﬂﬂl. Bethesda, MD: ERLC Document Reproduc..on Service,
: 1199, 1972,

Jhich attempts to answer the questions, "What ig
g?", and "How 1s it produced?" Previous research
ubject are examined and the paper proposes &
;ram model for teacher education which enablo.

aiuate h! own goals, values, assests, anl

o th an in calectual and effective mode. Iujhagis
BE 1n internship and in~field programs. A

Locus Concentua®l Model® chart and a 23 itom

eronmhy wle included.

O
<§C'im:5

Ooraantaacy -Dased Teacher Education. Bethesda, MD: ERIC Documnn®

L 2Tigei6a Basyice, BED 076 518, 1972. I

Provided
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a3 stufdent has obtalned the competency.

ci

'.,"3“

2Taldl programs, but to resist usin
neesion gs the basis of 211 teache
5o rebhod 23 a means of evaluating ©

. ficonery, 1974),

T ol

r C
at1on Project. Bechesde,
ED 086 6731, 1973.

2

-

. L% ovs a rorauite program and was competaney--based, o
Ty Yo rod woosially individualized.,  The progyom
- . arekn nnd included three phases; 1) pre- se.vian .
%pv r_zoention 7o Seaching, subject matter and comnunLoy n‘\’s
T At v eesrieg = dneluding teaching experience ond
e e “ag, curriculum, learning, development, and =z

‘This report provides information concerning a competency-based
program at Madonna College based on the systems approach to
learning. Bach term, students in education contract with a
izacher to develop a competency. Experiences are provided fox

the student to develop that competency. In the report, compctencies
avz Listed with actlivities to develop the competencies and
warofe-manee criteria to be used in evaluating to determine iF

Cornell, Wililiom A, "Professional Associations Play a Part in the
}CHO““ 1y Movement." Educational Leadership, 31 (January, lQ?H){

ons 7¢ew the current competency movemons
ime nLa1 medel, and an approach that all C“ﬂcl
ams ¢o not have to follow. The role or
soclations in thé movement ave idencific
oznition of the asscciation as the rep«
sicing teacher in any arena that affects Lhe
20 0007t experirentation in teacher education
¥ £ an U‘(‘:‘G‘f o
r

T rgitorial discusses the key issues of PBTE.
2 p ohler oreas of (a) the application of systems technolug™
o re-ete o 2ducation, and (b) power sharing. The
a2t epinion that the major controversics
:?"ﬁg, He states, "What is needed is a nvoc S8 fo-
s B wnoupy change -~ a way ¢o use tested exp01¢ouc

“We diszction and operational characteristcic oy

‘e o Btele suggests that PBTE can provide this pwocb

o ehapgo
A

orps/Peace Corps _Competency-Pascd T

Ve

. : dnnument describes the Washlngbton State University "onchnry
2 PNV AR CO?pG project in elementary school vhysical ¢ ‘v,
- . 1 *

’)

These concoermn

e -
SEhTon

ol

" Page 84‘

s nrticle discusses the part played by professional associations
n 4, ARCTE, and NASDTEC on the competency movcmant

!
X -mr .

Por-menl, il 1dan H, ““ocs PBWE Mean Reform?" Educational Leadcirchin,
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- Page 85 .

rcsearch; and 3) post-service -- including thesis proposal approval,
ond additional courses in administration supervision and conducting
7r s2ryice programs for classroom teachers, Appendices include
£.1ple pages of standards, competency facilitating objectives,

end evaluation instruments.

, Clifford ™, "Analyzing the PBTE Approach." Educational
Leadzeshin, 31 (January, 1974), 306-9.

“ho neitele discusses. the lack of progress made in teacher
“lention.  'fhree events are cited that have contributed to the
T T nrement: (1) the 1967 USOE call for proposals for improving
« zne o2y cdQueations (2) the 1970 criteria standards adopted
LroLor m%inonal Council for Accreditation of Tesacher Edvcation
oo end {3) the gaining momentum in several states Tov
S .t ... uneh To teacher certification. PBTE assumptions about
oot e adncation include: (1) what is the basic role of thoe ,
" oL v waat then is the critevia, (2) what ave the desiroble
A N ”rz:tuﬂt*on, and (3) what should be included i tho
qoonhantvl Tor Yeacher education.

1, A, Tawrence, "How Can Community, Students, and Parents
fssnss Looon seney?"  Educational Leadership, 31 (Jenuavy, 1070),
ghe-hg. -

Thig artiecle stresses the need of teamwork between teachers and
angs in ooCer to create a climate wivh motivation for leawning.
; aaklar waso0zes that students respedt the right of parewnts
o ,noaheag to meke declsions -+ the student's suceess ox Jalluve
- oot be altogether attributed to his teacher ov

-.- family characteristics have the greatest influonce
- % stvdont learning. Suggestions are offercd as to hou the
croonity. pﬂ'en“q and students can assist educatcrs to indrove

L2 Tashzucitonal program of students: 1) developing a deciwvable
c'fau,e, 2) O“OVlding funds for operating an 1nd1viduallﬂo\

L LEasSional )fO””“m, 3) constructing adequate building iocilitles,
L p:g;.-“ﬂg time for teachers and administrators to devolon an
Jnl7iCunalized curriculum, and 5) sharing experiences by wnich

e errivesion policies can be implemented.

Gornwnomﬂ‘“tm ¢ Unirersity Urban Teacher Education Progrem. ctrosda,

Lot T En T osvment Reproduction Service, ED 076 5“', 3.972

ate vannst daseribes a competency-based teacher cducatlon niofi
o0t 50 yeanare teachers for urban schools,  he proapan

.1 ces ierornong modules, learning teams, end teocheow edpero’ Ton

¢ n .y Joznled in an urban arca. Students aie dinvoived Juvodtiiy

oLt e aorlring environment .

Ctro7er, Burton L, and others. A Comparatlve Multivariate Anelysir of

P T

Cowacheney Masad Teach Eq Léf"afign Progrems.  Final Reno. .

me om o mnra

g, ot TR Thocument Tkeproductron Sewvice, £D ufy
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This research project conducted at Western Washington State B

College took advantage of the opportunity of having seven teacher .

education programs operating simultaneously at the same .

'“°“4“Ut101 to cope wlth problems of evaluating teacher education

program Three categories of variables were selected with a

larpge nuFbcr of sub~variables under each. These general variables

er=2: 1) energy characteristics, 2) program and setting charac--

teristics, and 3) teaching and exit characteristics., A serles

of factor analyzes of selected subsets of variables did not

reveal any factor which accounted for more than ten percent of

tcnehing variables among programs revealed two significant

Trneticns, while an analysis of entry characteristics revealed

heee significant functions. This project demonstrated that a

cmitijariate analysis of different teacher education programs was ‘

AifTiculs to handle but could very well discern useful patterns ’

a¢7 _2lationships in teacher education. A number of recommcnda- ‘
=55 vyere made to assist those who wish to apply multivariate

onnlysis to the study of teacher education.

[PEIEN

,» Xenneth T. An Approach to Performance-Based Teacher Education. :
25he~Ca, MD: ERLC Document Reproduction Service, ED 076 506, 1971.

presents an experiment with accountability in the

! media courses at Indiana State University. The
divided into four phases: 1) course introduction -
23 of developing an informal personal atmosphere,

fq of teaching skills, developing awareness in couccpt B
»lanning lessons, formulating a class structure fox -
g and formulating a class system for critiquing

pesr teaching ~-- emphasized achieving an attitude
oying teaching skills and employing A.V. skills;

“ng skills -~ pursued skills in leading discussion,
g, administering, and scoring teacher made tests, and
scndance »recopds; ) non~teaching majors -- cmphasised
un.ch are specifically meaningful to the non teaching
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Xormig, Stenhen and Stake, Rohert E. "Operational vs. Judgmental
/zsescment of Teacher Competencies." Educatbional Leadershin,
41 fJeanary, 1974). 322-5.
e rmthorg argue that the operational view —- establishing |
c.n7tuenl eriteria for observing and assessing teacher comoetence -
o 3 3o woth Impractical and harmful practices. They advocate ;
Jndeensal view wnich follows the more traditional pattern -
e e educaticn and calls for coordinated assessment by E
5 L3, oolehers, adminlstrators, citizens and students, S
1 »2Cnpcnces are cited in opposition to operationzl ascess- N
; “ha main objection being the imposition of rules and St

.o, 3 of standards decided by outside experts rather then ’%
Sl themselves, :

o pmmtma e swe = P e R N T caa s T
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Lawrence, Gordon, "Delineating and Measuring Professional Competencies.!

Educational Leadership, 31 (January, 1974), 298-302.

The article gives three criteria that deal with the fundamentals
of the competency approach to teacher education. These include
(1) competencies having a rationale or conceptual base; (2)

competencies stated for explicit assessment; and (3) competzancles being;

the 'Ylegal tender" for a teaching position. The article states
that competency objectives are not clearly rooted in theory and
research. Two hundred modules were analyzed and were found lacking
in procedure and performance criteria, The article suggests

that rather than our traditional college transcript the ideal
record would present a clear picture of each teacher's specific

and unique set of capabilities.

Competency-Based Education Development Projcct
E}}&l Report. Bethesda, MD: ERIC Document Reproduction Service,
D 0L 179, 1971

e

This repo“t of a competency-based project at Oakland University
Zor Instructing teacher corps interns reflects a favorable rating

by the psudcn’cc and the staff members. Traditional programs

réceived lover ratings. The appendix cortains the regponse form
~nd abaeryotion sheet used during the study. Also gsv on 1s &
ﬁ‘o st ive for a modular competency-based program for presenting
1iterature o children.

MeCleary, Lloyd E.  Competency-Based Educational Administration and

fyilication %o Related Fields. Bethesda, MD: ERIC Document
heoeoduaccion Service, ED 077 136, 1973.

b r attempts to define competence and then presents a

t indicating how competence may be attained in educa-

1S pon
flo-cha
; falk

LNl

el Tm

0o
p
-y

an knowledge &ills are included in the molar form. The
" L. icates that unless competencies are defined there is
w0 uay to insure their development.

™
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AR R

MaMI M ion, Mxtin B. A Comvarison of Anxiety Levels of Student Teachers

a

»ter so Stvdent Teaching Under Performance-Based and Other Mypes

- 7u7as_on. Bethesda, MD: BRIC Document Keproduction Se. vica,

N

v JU‘ 3.9730

T2 7o oa reseavcn study of the problem to de”ermine Lhe difference
v Bha dzcree of nleanantness of student teachers prior to teaching
s LLricaces o yere prepared hy traditional methods versus

fL Twa, teaernhers nrepared by performance-hbhased instruction.

C:7:05%yes o the study were to determine if the student -tecachers

oo ocen prennred by performance-bhasced LnstructLon felt both prior

Lo« nlter thelr student teaching experience that che concept

o0 TaWnient 4eachliag® was more pleasant than that of the stulon’

L% A e e f - - - L TRt

ﬂ inistration. In the model presented technical, concentual

A
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teache"s vwho were prepared by two more traditional methods, and
pie} @“uP“N‘H“ whether or not the concept changed significantly
cu “ng the student teaching experience, Findings included:

-t
-
BN

.he r'“'our) trained by performance-based instruction viewed the

azert 1th less Dleasantness prior to student teaching expericnce

then tnn oune“ two groups but showed a larger increase in
wrencantness during the experience. All groups were equally

mievcl to complete the project. Descriptions of the perlormence-

wosad instrucSion program the instrument used, method o1 data
"a11y37s, and copies of tables are given., Copies of guastionmnnives
wish Instructicas are includaqd in the appendices.,
Mewria, Tiil4am C, "Competency-Based Modules for In-Service Education."
e (1+{Jnﬂ1 Lnﬁde““nvp Research Supplement, 31 (January, 19714),
”

~-
-

wmnt summarizes the findings of a research study conducied

. P frundel County, Baltimore, Maryland, using junior hiph

R hnrl s¢00l social studies teachers. The study sought 40

e Ilu she Gpr"’“VeneSo 01 two seli-instructional modules
RS iling in-3ervice teachers improve their prorernsional

- e%cﬂfy 2nd to determine the attitudes of the classroow

e foyn 2 She use of SIM's as an alternate in-set Lco

R e srom the population of 32 teachers with a die . Todehli
Toann o2 5.7 weers, the study produced cmpiric AU R s
T.oaeaLietz hymnthesis conccrnnu& the utv guﬂon o. - I's
. S Sl anallby of in-service edvcguaon progs aes omv
Lot wrect ol veacalng periormance.

A1 ot Taireginy. A Three-Part . Flexible, Individu,,igoo,f?aqbfﬁ
A reenny, detnesda, MDT  LERIC TDocument Reproducenen
w3 559, 1973,

3o avang degeribes the eiforts of the Minnesota University
WY 3T ensomaerctlion of the puolic and privove clementar pud
0 F s o0y of northeaslern Minnescota to develop o uhﬂOﬂ
- crLle, dpdividualized teacher-education program i
s . 3n wre-~gerTice and in-service stﬁgcs and rooplacon
2t teacher-education prograi The progesa s divicded
S 3 s ometonnrta; 1) secondary teacher educai;on progLam (St
S nompetency~based, individualized progrom orevLline
B T A L50000m ‘rbemenceup individualized Weahn’ng
o, mauensing end nmonitor Lng, ané a vernciv o toaclin
7 woreyg master of elucation degree - . this prosun s algo
LU oaTeme; pnd 3) summe. school covises GO mecs o T

oyt r, Tes, 7O Temengation of o Comwetency-Based T Teachnr uducﬂ+won
Tanerw, vl pesort, yolume A, PBethesde, MD:  EREC Docw vk
A LY 2, .*.‘.-D T35 D){, 1971L.




1

PrO Pl e A
. e

PN = R TIPS
0

WE 1 ME T AR

reaivrawa
Ty

Page 89

This project outlines the procedures involved in making the
transition from traditional instructional programs in teacher
c“neation to programs which are competency~based at Jackson
State College, The fagulty and students involved with the
Jackson State College — Hinds County Teacher Corps Program
irere involved in the experimental project. Students were
given cight courses in early childhood -~ totally or in pars
rowgetency-based and assigned to six hours of internship.
< eat evalaations indicated: 1) a positive regard for compo-
>pey-based instruction, 2) a feeling that they were undex

w8 poessure, and 3) an opinion that Jhey would achieve more
rr.1 -o0ld receive higher grades. Faculty members also reached
2953572 ly to competency-based instruction indicating that they
woid ige the method In their own classes and that the end

127 of such a system would be better prepared. It was
el that 2ll of the faculty members in teacher cducabion
tved in compefency~based education in an effort to
ot Jvrther competency-based instruction at Jaclizon Stabo

¢ on Some Open Education Competencies.®
Education, 25 (January, 1974), 175-9.

T aviicle “dentifies 22 teacher competencies associlated with
o ez ¢lnnszcom and describes the process used %o assess the
v o o0 00 some of the competencies. The competencies involved
WU mpangeazy for appropriate curriculum development, inter-
ool eohiationships , and teaching devices for successfful
2o 5'an. The assessment of the development of compofhencies
1 ¢indent self-assessment of perceived growth, peer
o o.on, and ingtructor verification of student's perecepcions.

e snC affectlve behavloral hierarrhies was used to
anl assess the competencies.

0*lia"na, Jrmes, "The Case for Professional Competencies.' Educational
Tradzoshin, 31 (Januvary, 1974), 355-7.
T ashor o7 this article briefly reflects on the performance
« o2toney co7erent and 1ts effects on teacher education in the
Tl Lt wositive results of the performance competency move-
Lt A anenadnate programs are identified as: 1) an inerease
©oan Stenlam dntegration; 2) a rethinking of certificetion
sonnd wrocedures; and 3) in-service growch expeviosce of
fe Ay areator nimsell,  Thie author exsresses conceil for
;o crucial stage of the movement and whethor o not
in oxder that the movement will not fail, <o

b}
2l 7-penewal are necded. Several guestions ovo
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Reed, Elizabeth C. Deyelopment of a Competency-Based Teacher Educa- :
#Xon Proaram at TennesSee State University, Final Report., , o
“¢i. tce, DT ERLC Documment Reproduction Seryice, ED 065 485, 197l. :
= ‘This report reviews the accomplishments of the CBTE program aft %
I Tapresson State Universlty from September 15, 1971, to December :
L > 1971, A report on the implementation of the recommendations E
‘1 ~he Jeasihility Report of 1970 is given. Also, reports of the H
. 591‘~D'“°c“°a Liberal Arts, Teaching Theory and Practice Com - ;
. 2. 2nts and the Evaluation Committee are presented, each caphasizing ' &
; T ozoects of the component -~ goals, implementation, prubloms, ‘
: ey 3.i}ccuLons, Based on an evaluatlon of the organizational ‘

: cLevsivne of the program, the following ten recommendations wire s

: f. w21 -« commitment, proficiency in skills. stronger incentives,

X T ﬁhhﬁa-o*, establishing and malntalnvng subsystems, purchasing ;
¢ Tomnteotials necessary to accomplish the aims of the progran, -
¢ " 5ion channels, clerical assistance, consultative p*z"ﬁ1no.. ’
. L *"“:on of the Director of the University Computer Cuacov in "
g v o e o sheering commlttee.  Appendices are lnclnded. o
i, Sehalel™, M, D, "impset of Competency Definition on Teacher Trepara- .
O $irm T Tdereational Leadership, 31 (January, 1974), 31¢-21. :
. - o W
o hig avhicle 07 cusscs the different views ol how compevone ;
P 7 tenmea» 2Cuzation (CBTE) may be defined and the inilronco :
e e faginition on the way CBTE will be designed. Throeo nds H
. o0 auhen 50 he used as a predictor of teachlng competongey & o i
o s 1) mastery of knowledge related to %teaching, 2) N
it a7 roopedriate teaching strategies. and 3) oviionen o :
) LLevey T owerms of oubcomes accomplished in a speerial Leaching >
: oS0 L author contends that the choice of Gnsxh.u#oﬁ Tev, ;
.. PR R A s;ency is c¢he most important decision tho deg? DR :
o ¢- v uen fioke because of its implications for a ssmon’, :
: oo v eamornance, certification and improving tie mv"11rv o’ :
™ TN ety .
: 3
febnlnede, T, P21l and Hale, James R. A Competency-Based., Fleld--Con*owved f
Fvﬂ“rﬂ fonroacn o Elementary Tecacher Education, Voluwe X:  (ew- f
o ‘.“‘f-C"C'Oﬂu. Fir..l Roport. Bechesda, mD:  L.irC :
S .. . 5 .. .uunction Sewvice, ED U020 305, 19568, ;
" n Trerment describes the develepment of the Comfield Comiec-onzy: :
5. eldld centered model of clementary teacher cducation 1 hieh :
¢ et e, med fleations for 1nstvuct¢on and monagcwenu ol th> -
T le N 9ngpon dneluding:s 1) entry behaviors, 2) Jolives .
room ccmmetanctes, 3) non-ing Jcructional connmencmsp L :
SR, 'eraoucnﬂueu, and 5) the personalization o? »nxo -l
“ooan? eremeiencies, Paxt 2 detalls specifications rox i
o o Bhe orogram including explanation of fhe management :
- : .1« Inogructicn, policy, adaptation. program execvolon, o
v . s 7. peutonnel, —esearch and development cosbting, inTct artlon G

&
at
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ransmission, and eyaluation. A related document, ED 018 677
ooty ag fnc»ors in implementing a Comfield based program
e : ‘ing commitment resources, adaptability, and time.

EERINEITIC
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-3 Ses s leTam, Men A, ‘nmge bncy-Based'Education' The StauV of _the
. *rema. Rathesda, M3 BRLC Documenc Reproduction sService,

w1 0NG, 1973,
L “hhg Ohevment glves a detailed outline of the CBE movemen% in
o A TaTha OQiefas iven is an introduction to CBE, distiloguishing
©am o Taeigtices S3 deéree participation by states, higher oducation,
cr T, aowinistrators, and community: current resouvces, a
o S oro o oof jublications; major issues, -and & CBE glossary.
i : - Sate ovrofile of progress is included.

oS

oy,

- , e, et a2l B, Performance-Based Teacher Edvcﬂtwon and the
T st Vashan U*h'ds, PBIE Series Mo. 11. "Lhesha MY ERIC
L Lpouyetion pervice, BD 077 690, 19{3

ses The attributes of periormance~bascd Loochow
:c may offer valuable alternatives o cusrous

S A ':Qulro“ents; course offerings, and cyedit and o0 g

i .+ v 3 " oony vndergraduate departments in the arvir anlse . on.
- SR voingraphy is included. aleong with a Qigewneion o0 o

. e Tanter Project, the AAC”L; and 2 list o tho ALALYD
3 0 nm Yaged Wogcher Lducatjon PPOJOCL comsmitiae wmoah e hoee,
: . 07 onmdier fovms for recent AACTS pubiicationsg ¢! PN

LS
- asented,

; I L, myeboney--Based Teacher Education Program. Bcrhosdnn
. . v ..eat Reproduction Service, LD 075 437, 1972

e ¢

[}

A 2zt of project UTurn About' wthich was initiafted ok
Teooa Ty ington State College and Everott Public Schools iu
SN ;-ztn The major objectives of the progvam wo.» i)

© 4 2 Leaz.ing oubcomes of clementary school ehildiony
“ onseasr sesed undergraduate and groduvate teach-
. : % 9ortal school.,¥ Pive clindceal p”nrc-5
o Lregeen leaders,  They vere rcopﬁnquAh :
; v L23 dlementary childyen and 58 full-time poadico
st nge zhudents,  Undexgraduateos weie egsira 1 G e
orze aeqdenic credits and graduates wor Y Lue 7o.o 0 DRed
R “0"63810ﬂ81 leave,. and candidates fov oho o
o2, Anoeyvaluvation of the pregyow ie gl s
e rnd vadergroduate couvse do. solocion o, ot

£ rJ '
.

bl
-
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teney-Based Certification: A New Tonlfs-”
w2, 31 (Ganuary, 19743, 3889,
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This brief article reports on. the -current status of each of

the fifty states in thel? move toward or involvement in competency=
wannd teacher education programs. A three-response item question-
naire was Sent. to. each state. It was reported that eight states
1520 13ing some form -of competency—based certification requircments.
e ﬂ,j~tuo states indicated that- they were planning to go to
competericy-based requirements for certification and twéenty states:
'e*orted that theré were no plans: for having -competency-based
zf"n'rement A complete 1list .of the. category that each staté

‘LY Asme ) Palls under is- given,

»d As  The. Competency—Based Teachér Education. Developmen
““oxocusq Volume I and TI. Final Report. Bethesda, MD: ERLC
53¢ w330 Héproduction Service, ED ‘059 986, 1971;. 270. '

-

T s wooses of this project were to facilitate,. COOLdLHOLeq

;50 2, and evaluate the activities of seven fifth cycle cachey
»2 poprams involved id lmolementing competencymbased Oﬂcher
S nbien progeams based on the National Center for Baucational
Lol anG Jevelopment. teacnel -education models, The -documon’s
" «nv;éo& nto w0 ¥olumes. Volume I presents a fictitidus
e T ich -deseribes. the thov*hts of representatwvcs f“e“
.m0 Tiveh ¢ ycle teacher corps proJects as they implomzviod
i Aroans aaed teacher education .programs: The secona xn 'eg
e, Tpe 37 bwelvé sections, prov1des information subpor: ?*g

u:“,‘:zt" “eesented in ‘the first volume.. Some of thé <¢oneclunions

. s..32ch weresr 1) development and implemeniotioa rTLo2eeron
- R N i ﬁrd difficult, 2) lagk of time -and fmoney was »? oy
. sicm, 3) »progress was substantial when viewed ih Xiphs
AN -zoectatlons déspité numerous problems; and X) -usérns
€ Lot b om0 DOositive: feelings toward comnetencymbased ceaclaw
‘ PR ’SQCCUS ‘of their programs which were compotency- basald,
o ;sl»p“ogram than ‘they did toward the traditvoné-
¢ .o zh Lo feacher education:
Yleghs, e 7oL ling University.  Personalized Instruction Throuph :Cowno-

ERIC Docvwoa,

%;10:»”“eéd "teache? Education. Bethesda, MD:
+. 0 Cns.Cn Service, KD 086 651, 1973.

2 Poo“*ért‘glves a2 detailed report of a pilot educationa
a7 Cegi-ned ot Jestern Carolina Unlversity to. 1nd1VlJu"J e
. nTae U2 pPogpective teachers -and public school,stude
. 7521 sehools located in rural mountain: school ?'st-re-v
. A e ingtruetion and demonstration of coroetcnowtaa ‘

;o un? oohbruction is providéd for students as the siuvlout
.o, s Tlileipate in the competency-based teacher cducniir
¢y .nlo of students and. teachers are 1den ified “’
oA shTities are lnitlated. Inclueed in the doecume " &o7a

.,ztﬁtinfﬂ ~nd other resources from the Southcasteru Tn”=€

1im on competency~based teacher eduvucablion.
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§, C. Ray and Jensen, Julie M: "Toéward an Operationally
efined C.rriculum." Educational Leadership, 31 (January, 197h);
_;1'-3“7 -

47

-
. »

w0 w305 behavior in éhildrén, 2) teachers ‘who commun: cet;
: 3) teachers who 1deﬂu11y the vei gl

nis. article strésses the value of - -designing teachér -education :

woalola: that pﬂoceeds fram long-range goals to. Leacher behaxlo” :
: and wredscrsice tasks, The “authors imply that too- often goals ave 4
- ruaseds vt the Leacher does: not express these goa]s into specirie !
P closseoom behawiors: Teacher education programs have thoe -
P #.552.3303116y of énabling their graduates to translate Lnvav" e
i f*-QﬂT goals into practicde. An example :of a process for this -
i .. "J1a+1oa is présented. Fivé long-range goals 1nclvding tHe o
a ’01<vf¢ behaviors. and preservice tasks of each are givén. Coals B
L Sl oded] 1?e. 1) teachers who accept and encourage crective o w

.emﬂ rith DUDllS, st
’Lzates o: the iﬁd’VLdua1 student and utiliizes this k;Jnm ¥
c seaehing, 4) teache?s who- understand and “esoeet o '
) ; s burdl herltage, and 5) teachers who :stiumlese pusl™s :
. :ozebive »art in shaping the learning enviromiaii. i
P Fin. Ty And Gross, R d, N Procedure for Develonmcn ; 0F Cr— .
: A S O cg Stavenents and Hodule Deve’ o o T
(. snerpyice and Prescrvice Education. el
e . meosoduction Service, BED 084 255,
T e 5 onveeents cevelopnentﬁl procedures fomx uge In ¢ou ,
. e cempgitoncy-based, studeiit teacher/inserxrtvice Do, S, :
T s are Pased on the effort to redesign €he ST Jow
N T 2p2 Teocher Hducation Program to include helanvio” ,
: . 700 5. Jive Stébs used in providing these obaeetiler ¥o..o oy
satorn noonal, 2) secblng down performance statcome.rie o =
’ Sau Lo Jdefine the goal, 3) idéntifying trve por..  x0unn
: . L S desc;_bang eacn per-ormwnce §tatement @n woolon
coluLr e, Fnovledge,. product, affective, and eyperils o %
, LA us, tnd 5) modifying these statements o essure Tho
; “e s.ut, o2 Ghe goal., Based on the behavioral gooal, . Tnhos
: < s :14)s2 having the following characteristilces: a) Jitions
- " e e foecus. of the program, b) objectives should b '
: ST, 23 disghostic and instructionalvmaterials onl .
X c- L% Lacunigues should bé provided, and @) the po hor g
¥ e eat? contained.  Appendices include informni’ a0 <
R Coan, weriornance stauemenu idencl ;wocs O, O o, S Ane e ;
- 27 yrent of performance statements, and a prog.. 5
g ! > - o~falar develonment. ;,; :
Do '
. e :
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